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Abstract: Teachers and even PSTs are now expected to demonstrate important characteristics such as gender sensitivity and
inclusive traits. Gender Sensitivity and Inclusive Traits of Preservice Teachers toward Competent Teaching were determined in this
study. The gender sensitivity, inclusive traits, and competent teaching of 114 PSTs at a state university were determined using a
descriptive-correlational design. For a more valid Pearson-r result, the study used a total population sampling of PSTs. Four experts
validated the study’s questionnaires, which were pilot-tested to 51 PSTs from a different campus but in the same university. It was
revealed that gender sensitivity and inclusive traits toward competent teaching in PSTs had a significant and strong positive
relationship. Gender sensitivity, inclusive traits, and competent teaching exhibit a significant relationship, indicating that
respondents believe these traits play a vital role in shaping PSTs into competent professional educators in the future. It is
recommended that PSTs continue to cultivate gender-sensitive and inclusive characteristics in their classrooms and interactions

with the school community.
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1. INTRODUCTION

Teaching, being one of the noblest professions, has a
strong influence on the life of students. Teachers must be role
models and must possess good character traits such as
kindness, openness, self-efficacy, and others. Being catalysts
of change, teachers and more so, future educators must be open
and receptive to changes of various social and educational
constructs (Clarendon Learning, 2016). As PSTs ready
themselves for the teaching profession, they must also be
equipped with traits of being gender-sensitive and inclusive,
ready to accept and respect each and every student in the class
and treat each one of them equally regardless of their gender,
ethnicity, culture, uniqueness, and the like (Kalakoti, 2018).

Yuksel and Saglam (2018) stated that the variation in
PSTs' perceptions of competency domains over time
represents their professional and personal growth as they
progress through their education. Dierking (2017) recognized
gender equality and being aware of differences between men
and women in education is essential such that educators may
establish a classroom environment where everybody is treated
equally and also, can enhance their potential in learning,
wherein integrating gender-sensitive teaching strategies, is to
promote an effective assessment in the classroom. For
teachers’ development, it is important to use teaching
strategies to promote gender inclusion and sensitivity in
teaching practices. In this regard, competent teachers may
improve because of the inclusion of gender sensitivity in their
classes (Ananga, 2021).

Many organizations push through Gender and
Development (GAD), particularly in schools whereas the
learning environment, extracurricular activities, and activities
from outside ordinary classes are all essential factors in gender

inequality within schools, the classroom is where the majority
of academic activities take place. For this reason, the teacher
has several chances to facilitate classroom activities and
learners' learning processes by being sensitive to gender issues,
which can often improve student sensitivity. One of the
essentials for professional teaching is lesson planning, as well
as for greater reflective and gender-sensitive learning (KriSova
et. al., 2020).

For many teachers, gender issues including role models,
image, and expectations have an impact on both boys’ and
girl’s behavior and achievement, sometimes to their
disadvantages. However, following the implementation of
such programs like gender-fair classrooms, students are more
likely to possess positive social behaviors and reduce negative
behaviors (Durlak et al., 2011). Textbooks must also be
checked in terms of gender sensitivity. UNESCO conducted a
study on children and mentioned that “Textbooks represent the
‘tangible’ curriculum that is closest to students’ hearts and
minds, hence, messages that textbooks provide have a
significant impact on students.” Gender bias in textbooks is an
important and often forgotten concern. Since learners spend
the majority of their time in class reading textbooks, it is vital
to raise awareness and promote gender equality using textbook
material providing individual and community identities as well
as gender-sensitive norms for coming generations (Hasan,
2020).

Kalakoti (2018) defines gender sensitivity as the role of
being conscious about how others view gender and the
sensitivity toward the gender of other people. It helps to
develop respect for individuals despite their gender. It is not
about pitting men toward women; not only about women's
issues but entailing sensitivity to people of all races.
Conversely, he added that gender-sensitive education benefits
both men and women. It helps people in determining which
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gender preconceptions are accurate and which will be
stereotyped generalizations which develops gender awareness
in people that demands mental effort, sensitivity, and openness
of mind.

Formulating an argument about gender sensitivity may
address the gender stereotypes in school. Wherein, every
individual can strengthen their ability to respond to gender
stereotypes and gender sensitivity through improvising of
model situations. Also, it can practice their communication,
and to face gender stereotypes, they can create a stock of
arguments in school (Hodicka et al., 2020). Talosa et al.,
(2018) define gender-fair language as grammatical
rectification for gender disparities in communication, based on
the assumption that language and society are mutually
reflective. It aims to determine and modify language aspects
that lead to misunderstanding and misinterpretation of sexual
identities.

Furthermore, Hodicka et al., (2020) stated that sex
education is also a part of the gender-responsive curriculum.
In acting out sex education, students may raise their ideas
about sexuality. This can help students gain knowledge about
typical sex and can have their reflections on sex-related issues.
Whereas improvising drama education as a method of teaching
can encourage individuals to reflect on their roles, and adopt a
certain attitude especially if their topic is based on gender
sensitivity and awareness (Hodicka et al., 2020).

The lack of courses that concentrate on the gender
question is one of the big issues with teacher training programs
on a global scale. Institutions that train teachers in both
developed and developing countries are still pending about
including gender equity courses, conferences, or workshops in
their programs (Gudbjornsdottir et al., 2012). As mentioned,
teachers must be trained to identify and appreciate their
behaviors, beliefs, and expectations on gender so that teacher-
student interactions would not affect boys' and girls' learning
experiences and achievement (UNESCO, 2014). However,
Kalakoti (2018) stated that teachers should be given gender
sensitivity training. Esen (2013) found that when gender
education was included in a mandatory course, PSTs' levels of
sensitivity and understanding improved significantly.

Another part of a gender-responsive curriculum is the use
of feminist pedagogy which is a set of techniques, a set of
practices, or a particular classroom setup. Ruiz et al., (2015)
stated that feminist pedagogy is not a set of tools but an overall
philosophy that combines feminist principles with relevant
teaching, learning theories, and studies. It is the teacher's
fundamental views and ideals regarding teaching, learning,
and knowledge. Hence, future teachers need to be ready in
acquiring new knowledge, skills, values, abilities, and
experiences before entering the immersion (Samusevica et al.,
2017). In school, Esen (2013) mentioned that PSTs trained and
practiced the inclusion of gender sensitivity for them to be
prepared to implement it when they are in the field of teaching.

The Education Development Centre strived to promote
gender equality and inclusion among teachers and other
colleagues by undertaking strategies for gender equality and
inclusion worldwide i.e., United States. However, some
general education institutions are not equipped to carry
inclusion in their classroom and some cannot understand their
diverse learners (Muega, 2016). As national policy has been
developed to emphasize the importance of inclusive education
throughout the educational system, there has been a relevant
issue of how PSTs education degrees integrate inclusive
learning into their curriculum (Carrington et al., 2012).

Watkins (2012) mentioned that another part of competent
teaching is working with parents and children as well as with
a wide range of other educational professionals. Effective
communication and collaboration with parents and families are
regarded as having an impact on the achievement of learning
objectives. He also added that in supporting all learners,
teachers must have expectations on the activities and
achievements of a learner. Valuing diversity and recognizing
student’s different styles of learning is one of the assets and
resources of inclusive education. Furthermore, equality,
human rights, and democracy for all learners is a belief in
inclusive education.

One of the major challenges of many educational systems
worldwide is inclusive education (Srivastava et al., 2015). The
Philippines has an established policy for implementing
Inclusive Education, however, there are issues and struggles in
implementing it, especially in its quality and durability
(Muega, 2016). It has an impact on teachers to understand the
meaning of inclusion for their students if their behavior about
inclusiveness is being practiced (Hecht et al., 2017). Boyle et
al., (2013) supported that a positive attitude toward inclusive
education was even more significant than school resources,
and it was the teacher who had to put the inclusive methods
into action. Additionally, there are increasing tendencies in
PSTs' values and beliefs, since it has been identified how they
feel about inclusion that may influence their effectiveness in
upholding inclusive principles in their future learning
environment (Kraska& Boyle, 2013).

Moreover, there are numerous studies about teacher's role,
and their success in inclusive education (Kumar, 2016).
Teachers’ teaching competence is one considered important as
the cornerstone of any educational endeavor (Malunes et al.,
2020). Nessipbayeva (2012) mentioned that teachers in
today’s world need to broaden their competencies to meet the
complex challenges in education. Napocao (2016) defined
competencies as the knowledge, skills, and attitudes that must
be possessed to perform their task satisfactorily. It is therefore
important to investigate the efficacy of preservice training in
fostering such attitudes in teachers (Woodcock et al., 2012).

Muega (2016) emphasized that a teacher's appreciation
and value for inclusion is one of the factors that need to be
discovered. He also stated that general education teachers lack
the skills to manage their classroom and it is the most
important challenge to promote the appreciation and to value
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the presence of diverse learners. However, gender-sensitive
teaching strategy integration continues to be a challenge for
educators (Hernandez & Cudiamat, 2017). In some studies,
Gilad (2014) discovered that gender differences still exist
among PSTs. Kalakoti (2018) accentuated that teachers need
to have mandatory training on gender sensitivity because they
are the ones who disseminate this knowledge to their students
and they can apply it to themselves.

Handling and catering to the different needs of the
students is a big challenge for teachers, sometimes the
importance of the gender of students is being forgotten by the
teacher (Hernandez & Cudiamat, 2017). Also, the integration
of gender-sensitive teaching to the students is one of the
challenging roles of the teachers; it is a broad social issue that
needs an application to become effective. Starkey & Rawlins
(2012) stressed the importance of recognizing the teaching
environment to which student-teachers would be subjected
while practicing teaching. As a result, PSTs were already
aware of what they were expected to do and why.

Since, PSTs will be trained to acquire certain relevant
teaching strategies and approaches before beginning their
teaching experience in the field to increase their pedagogical
competence and performance (Meutia et al., 2018; Mufidah,
2019), therefore, it is important that they start on developing
gender sensitivity and inclusive traits as they work toward
competent teaching. Considering the aforementioned
rationale, the researchers were motivated to determine the
relationship between gender sensitivity and inclusive traits of
PSTs toward competent teaching.

2. STATEMENT OF THE PROBLEM

The study aimed to determine the relationship between
gender sensitivity traits and inclusive traits of Preservice
Teachers toward competent teaching.

Specifically, the study sought answers to the following
questions:

1.  What is the level of awareness of PSTs in terms of:

a.  gender sensitivity traits;

b. inclusive traits; and

c. competent teaching?

2. How do PSTs describe the following:
2.1. gender sensitive traits in terms of:

a.  gender sensitive lesson planning;

b.  gender-fair language;

c.  checking textbooks for gender bias;
d. improvisation;

e.  sex education;

f.  gender-fair classroom; and

feminist pedagogy?

No@

2. inclusive traits in terms of:

valuing learner diversity;

T o

supporting all learners;
c.  working with others; and
d.  personal professional development?

3. Is there a significant relationship between PSTS'
gender sensitivity traits, inclusive traits, and competent
teaching?

3. METHODS
3.1 Research Design

The study used a descriptive-correlational design to
determine the relationship between PSTs’ gender -sensitivity
and inclusive traits toward competent teaching. Katzukov
(2020) defines descriptive-correlational study as the one that
describes the relationship and the connection of two variables
where the independent and dependent variables occur naturally
between them.

The researchers gathered the data by utilizing a
descriptive-correlational method in which the variables were
examined: 1) gender sensitivity with seven (7) subcategories
namely: a) gender-sensitive lesson planning, b) gender-fair
language, c) checking textbooks for gender bias, d)
improvisation, e) sex education, f) gender-fair classroom, and
g) feminist pedagogy, 2) inclusive traits with four (4)
subcategories namely: a) valuing learner diversity, b)
supporting all learners, c) working with others and d) personal
professional development, and competent teaching of PSTs.

3.2 Sampling Techniques

The researchers used Total Population Sampling which is
a type of purposive sampling where the characteristics of the
whole population in a particular group were studied. The
groups are mostly in a manageable size based on the target
group and subgroup that are from a larger group of the
population (Glen, 2021).

3.3 Respondents

All the elementary preservice teachers in the main campus
of a state university consisted of the 114 respondents in the
study.

3.4 Research Locale

The study was conducted in a state university in
Pampanga. The respondents were asked to answer a series of
questionnaires through Google Forms. All PSTs in the main
campus of the institution were chosen because they are of the
highest number compared to smaller campuses. The study
was conducted during the second semester of the academic
year 2021-2022.
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3.5 Research Instrument

The researchers used questionnaires in which they used
the Google Form application to follow the safety protocols in
this new normal setup. Surveying is a process of collecting
data through questionnaires (O'Leary, 2014) and
questionnaires are an instrument used in collecting primary
data (Cohen, 2013). The researchers respected all the answers
of the respondents and remained neutral to avoid bias. They
made sure that the data of the respondents would be private as
mandated in the Republic Act No. 10173, also known as the
Data Privacy Act of 2012.

Moreover, the study utilized researcher-made
questionnaires were constructed items came from various
literature on gender sensitivity, inclusive traits, and competent
teaching, namely UNESCO, Handbook for Teacher Trainers
toward Gender-Sensitive Education, Teacher Education for
Inclusion-Profile  of Inclusive Teachers, and The
Competencies of Modern Teachers.

3.6 Validation of the Questionnaires

After the construction of the survey questionnaire,
research experts were asked to validate its content in order to
solicit further comments and suggestions. The instruments
used by the researchers were validated by four (4) experts in
quantitative research.

The validated instrument was pilot tested to gather
relevant data necessary for its improvement and ease of
answering purposes. Pilot testing was done on fifty-one (51)
respondents from two extension campuses of the university to
check for item reliability and internal consistency. Aside from
validity, the reliability of the questionnaires was also
measured by Cronbach's alpha. Based on the results of the
reliability statistic test, the computed Cronbach’s alpha
coefficient of the ninety-seven (97) items found out that only
1 item was removed which is “I avoid using
situations/texts/visuals that reinforce stereotyped gender
roles.”

3.7 Data Gathering Procedure

Data gathering was conducted through a series of
questionnaires. A survey questionnaire is one of the most
common approaches and methods for gathering primary data.
It is a research tool that researchers are using to gather
information and data regarding the matter of the study (Dalati
& Gomez, 2018).

Before conducting the study, the researchers went
through the process of pilot testing to PSTs of the two
extension campuses via their school directors. Upon checking
the high internal consistency and item reliability through
SPSS, the questionnaires were reorganized in Google Form.
The researchers then asked permission from the Dean and the
BEEd Chairperson of the College of Education to conduct the
survey. Prior to the survey, the researchers purposively
selected the respondents through total population sampling
obtaining a 100% of the PSTs in the main campus. After that,

the researchers informed the respondents and asked their
permission to answer the series of questionnaires.

Moreover, the  researchers  guaranteed their
confidentiality to be collected through a survey. After the data
was compiled and subjected to statistical treatment. The
research instrument was filled out and returned electronically
resulting in a 100% response rate. The researchers made every
effort to acquire data that was both valid and reliable. It took
roughly five days to collect the data from each respondent.

3.8 Statistical Treatment

In analyzing and interpreting the data gathered from
respondents via research instruments that were correctly
collated, evaluated, and interpreted using acceptable
statistical methods such as weighted mean, and standard
deviation to calculate the overall average score of each item
in light of the study's objectives. Responses gathered from
respondents were compiled and analyzed using the Statistical
Packages for the Social Sciences (SPSS) version 22 and
Pearson Correlation was utilized.

The researchers used the research made questionnaire in
gathering the data from the respondents, questionnaires are
stated in English. The researchers used a series of researcher-
made questionnaires in gathering the data from respondents.
Data gathered were arranged quantitatively with a 5-point
Likert scale.

To identify if there is a significant correlation between
the independent and dependent variables, Pearson’s
Correlation Coefficient was used. This is to basically test the
correlation and significance of the relationship between
gender sensitivity and inclusive traits toward competent
teaching of the PSTs.

3.9 Ethical Considerations

The research was conducted with the full consent of the
respondents. They were fully informed of the purpose of the
study and have voluntarily submitted themselves to answering
the series of questionnaires. In case they wished not to become
a part of the study, there is an item at the start of the
questionnaire asking them if they wanted to answer or not. In
addition, respondents were ensured of the anonymity and
confidentiality of their responses. No amount of remuneration
was given to them.

4. RESULTS AND DISCUSSIONS

1. Level of Awareness of PSTs in terms of Gender
Sensitivity Traits, Inclusive Traits, and Competent
Teaching.

Table 1: Respondents’ Level of Awareness on Gender
Sensitivity Traits

Gender Mean Standar Verbal
Sensitivity d interpretatio
Traits Deviatio n
n
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2. | point out
gender
discriminative
contents found
in reference
materials and
other sources
as | ask the
class to correct
them.
5. 1 accept and
treat all
students in
cI_ass without 471 053 Strongly
biases Agree
especially in
terms of
gender.

General

Weighted 4.45 0.50

Mean

4.17 0.84 Agree

Strongly
Agree

The first independent variable, “Gender Sensitivity
Traits,” has 9 items that mainly describe the level of
awareness on gender sensitivity of PSTs that they have gained
through the succession of training and seminars on gender and
development since they entered the university.

Item 5 got the highest mean of 4.71 with a SD of 0.53 and
an interpretation rating of Strongly Agree. It means that the
respondents have learned the value that they must treat
students equally regardless of their gender. Whereas, item 2
acquired the lowest mean of 4.17 with a SD of 0.84 and has a
rating of Agree. This means that the respondents may be
pointing to gender discriminative contents in textbooks and
other reference materials but not to a strong extent.

Overall, the PSTs strongly agree that they are aware of
gender sensitivity having a grand mean of 4.45 and SD of
0.50. This is in support of the study of Kreitz-Sanberg, (2013)
and Bramberger, (2015) that this will promote more gender
equality and sensitive teaching during the teaching practice of
PSTs.

Table 2: Respondents’ Level of Awareness on Inclusive

Traits
Inclusive Mean Standar Verbal
Traits d interpretatio
Deviatio n
n
1. | examine
my own
beliefs  and
attitudes  as 457 053 Strongly
well as the Agree
impact it has
on my
actions.

4. | determine
the most
appropriate
ways of 457 0.55
responding to
diversity in all
situations.
5. | manage
the  physical
and social
environment Strongly
of the 4.51 0.55 Agree
classroom to
support
learning.
7. | respect the
cultural  and
social
backgrounds 472 051 Strongly
and Agree
perspectives
of parents and
families.
General
Weighted 4.60 0.47
Mean

Strongly
Agree

Strongly
Agree

The second independent variable, “Inclusive Traits,” has
10 items that mainly depict how respondents demonstrated
their inclusive traits in terms of their ethical practices,
confidentiality, respecting, and understanding diverse social
and cultural backgrounds of students.

Moreover, item 7 got the highest mean of 4.72 with the
SD of 0.51 and an interpretation rating of Strongly Agree. It
means that the respondents are aware of how to treat their
students equally regardless of their perspective, social and
cultural background. However, items 1, 4 and 5 got the same
lowest mean of 4.57 with an interpretation rating of Strongly
Agree. Item 1 got a SD of 0.53 while item 4 and item 5
acquired the same SD of 0.55. This means that the
respondents strongly agreed in pointing out that they
considered the diversity of learners when it comes to the
learning materials and learning references.

Altogether, the PSTs strongly agreed that they are aware
in maintaining their inclusive traits in terms of ethical
practices, confidentiality, and providing of social and cultural
background as well as appropriate ways of responding to
diversity in all situations of each student as well as their
beliefs and respect to everyone that can help the classroom
environment to be equal having the mean of 4.60 and SD of
0.47. (Jordan, 2018; Jordan et al., 2010) found that general
study or theory of beliefs of learning is interconnected to the
instructional decision of the teacher of how to teach and what
to teach.

Table 3: Respondents’ Level of Awareness on Competent
Teaching
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Standar Verbal
Competent Mean d Interpretatio
Teaching Deviatio n
n
1. lam aware
that
competencie
s are the
requirements 461 054 Strongly
of a Agree
“competency
-based”
teacher
education.
8. lam aware
of the 21st
centu_ry 473 0.48 Strongly
teaching Agree
competencie
S.
General Strongly
Weighted 4.67 0.43
Agree
Mean

The dependent variable, “Competent Teaching” has 10
items that mainly describe the level of awareness on
competent teaching of PSTs that they have gained through the
succession of training and seminars on competent teaching
since they entered the university.

Item 8 got the highest mean of 4.73 with a SD of 0.48 and
an interpretation rating of Strongly Agree. It means that the
respondents have learned different teaching competencies in
the 21st century. Whereas, item 1 obtained the lowest mean
of 4.61 with the SD of 0.54 and has a rating of Strongly Agree.
This means that most respondents are significantly conscious
that competencies are a requirement in their program.

Generally, the PSTs strongly agree that they are aware of
competent teaching having a grand mean of 4.67 and a SD of
0.43. Koca (2016) stated that, it is important for PSTs to be
competent in teaching because they have a strong influence
on their students when they are already in the field of
education.

2. Descriptive Analysis of PSTs on Gender Sensitivity
Traits in terms of gender sensitive lesson planning,
gender-fair language, checking textbooks for gender
bias, improvisation, sex education, gender-fair
classroom, and feminist pedagogy.

Table 4: Respondents’ Descriptive Analysis on Gender
Sensitive Lesson Planning

Gender Mean Standar Verbal
Sensitive d Interpretatio
Lesson Deviatio n
Planning n

1. | have
training
experiences in
gender 4.04 0.79 Agree
sensitive
lesson
planning.
3. Learning
tasks are
carefully
thought of to 4.48 0.60
provide equal
opportunities
across gender.

General

Weighted 4.33 0.56

Mean

Strongly
Agree

Strongly
Agree

The 1st sub-category, Gender-Sensitive Lesson Planning
under the independent variable of Gender Sensitivity Traits
has 5 items that primarily describe how valuable it is to PSTs
in developing and improving gender-sensitive lesson planning
with their students in their class.

Item 3 got the highest mean of 4.48 with the SD of 0.60
and having an interpretation rating of Strongly Agree. It
means that the respondents believe that the learning tasks of
the students are carefully planned to provide gender equality
in the classroom. Whereas, item 1 acquired the lowest mean
of 451 with a SD of 0.79 and an interpretation rating of
Agree. This means that the respondents are engaged and have
training experience in gender-sensitive lesson planning but
not to a strong extent.

Generally, the PSTs strongly agreed that they are gender-
sensitive in lesson planning having a grand mean of 4.48 and
a SD of 0.60. Adam, (2011) considers the unique needs of
girls and boys in all aspects of the teaching-learning process.

Table 5: Respondents’ Descriptive Analysis on Gender-Fair

Language
Gender-Fair Mean Standar Verbal
Language d Interpretatio
Deviatio n
n

2. | am aware
of the Strongly
importance of  4.53 0.61 A

: gree
gender-fair
language.
5. | am
acquainted
with research Strongly
findings about  4.30 0.72 Agree
the impact of
gender-fair
language.
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General Stronal
Weighted 443 053 gy
Agree

Mean

The 2nd sub-category is “Gender-fair Language,” which
has 5 items that mainly depict how the PSTs evaluate and
practice Gender-fair language skills in guiding the students to
be more involved in their gender role.

Item 2 received the highest mean of 4.53, with a SD of
0.61 and having an interpretation rating of Strongly Agree. It
means that the respondents are aware of the significance of
gender-fair language in learning. However, item received the
lowest mean of 4.30, with a SD of 0.72 and having an
interpretation rating of Strongly Agree. This indicates that
respondents are aware of the impact of gender-neutral
language in research.

Overall, the PSTs strongly agreed that they are gender-
responsive, with a grand mean of 4.43 and a SD of 0.53. This
explains that teachers mostly demonstrate that PSTs
understand the significance of gender-fair language. They are
mostly concerned with the language that they normally use
when communicating with students and also practice using
gender-fair language through a unique idea.

Table 6: Respondents’ Descriptive Analysis on Checking
Textbooks for Gender Bias
Checking Mean Standar Verbal
Textbooks d Interpretatio
For Gender Deviatio n
Bias n
2. 1 select
teaching
materials from
a gender-
sensitive point
of view in Strongly
dealing  with 4.33 0.71 Agree
inequality,
gender specific
roles, and
discrimination
for students.
3. I know how
to choose
textbooks with  4.18 0.79 Agree
gender-fair
language.
General
Weighted 4.28 0.63
Mean

Strongly
Agree

The 3rd sub-category is the “Checking Textbooks for
Gender Bias,” which has 4 items that mainly describe how
PSTs select or check textbooks for gender bias with students
during school time. This factor focused on how PSTs
demonstrated their abilities

Item 2 acquired the highest mean of 4.33, a SD of 0.71,
and an interpretation rating of Strongly Agree. It means that
the respondents are not biased in terms of student’s textbooks
or materials. Oppositely, item 3 got the lowest mean of 4.18
with the SD of 0.79 and had an interpretation rating of Agree.
This means that the respondents only agreed in choosing
textbooks with gender-fair language in their class.

Generally, the PSTs strongly agreed that they are
examining textbooks for gender bias, having a grand mean of
4.28 and SD of 0.63. This explains that the respondents are
aware of how gender is represented in textbooks also
understand how to select or check textbooks with gender-
neutral language for the class. It is important that teachers
must be proficient to understand and identify the signs of
gender inequality in textbooks and other teaching materials
(Dierking, 2017).

Table 7: Respondents’ Descriptive Analysis on
Improvisation

Improvisatio Mean Standar Verbal
n d Interpretatio
Deviatio n
n

2. | can do
improvisation Strongly
to address the  4.27 0.64 Agree
conflict about
gender issues.
4. 1 avoid
gender
stereotypes
when itcomes  4.46 0.61 Sgo?ég;y
to  choosing g
leaders in
activities.

General Strongly
Weighted 4.38 0.52 Agree

Mean

The 4th sub-category, “Improvisation” has 4 items that
mainly describe the ability to address gender stereotypes of
the PSTs about improvisation.

Item 4 got the highest mean of 4.46 with a SD of 0.61 and
an interpretation rating of Strongly Agree. It means that most
of the respondents are avoiding gender stereotypes when it
comes to choosing leaders in activities. Nevertheless, item 2
obtain the lowest mean of 4.27 with a SD of 0.64 and an
interpretation rating of Strongly Agree. This means that some
respondents can do improvisation to address the conflict about
gender issues.

Generally, the PSTs strongly agree that they have the
ability to respond and address the conflicts in gender issues
with having a grand mean of 4.38 and a SD of 0.52.
Improvisation is also used as a teaching tool to improve on
current approaches and present challenges to learners (Santi,
2016).
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Table 8: Respondents’ Descriptive Analysis on Sex

Education
Sex Education  Mean Standar Verbal
d Interpretatio
Deviatio n
n
1. I am willing
to teach about 4.27 0.87 Strongly
. Agree
sex education.
2. | find it
difficult or
embarrassing to
talk about sex 3.57 1.14 Agree
and  sexuality
with students.
General
Weighted 3.89 0.75 Agree
Mean

The 5th sub-category under the independent variable of
Gender Sensitivity Traits has 3 items that mainly describe the
teaching of the PSTs about sex education. This factor
concentrated on how PSTs apply and teach their students
about sexuality.

Item 1 got the highest mean of 4.27 with a SD of 0.87 and
an interpretation rating of Strongly Agree. It means that most
of the respondents are willing to teach about sex education.
However, item 2 acquired the lowest mean of 3.57 with a SD
of 0.87 having a rating of Agree. This means that most of the
respondents are experiencing and feel embarrassed when they
talk about sex with their students.

Overall, the PSTs agree that there is nothing wrong with
teaching sex education to the students having a grand mean of
3.89 and a SD of 0.75. Sex education is one of the sensitive
topics that should teach by the learners, educational
stakeholders and teachers agreed and likely support sex
education in school (School Education Gateway, 2016).

Table 9: Respondents’ Descriptive Analysis on Gender-Fair

Classroom
Gender-Fair Mean Standard Verbal
Classroom Deviation Interpretatio
n

1. | support
the
implementati
on of being 4.60 0.54 Strongly

L Agree
gender fair in
every
classroom.
2. | use certain
methods  to Stronal
avoid gender 4.43 0.62 gly

. Agree

stereotypes in
my class.

3. | prepare
activities to be
included in
the teaching Strongly
of subjects to 4.43 0.62 Agree
enhance
gender
sensitivity.
General
Weighted 4.49 0.53
Mean

Strongly
Agree

The 6th sub-category, Gender-Fair Classroom,” has 3
items that mainly illustrate being fair to all genders in the
classroom. This factor concentrated on how PSTs implement
and make an action in having fairness of gender inside the
classroom.

Item 1 got the highest mean of 4.60 with a SD of 0.54 and
an interpretation rating of Strongly Agree. That means most
of the respondents are practicing gender equality and fairness
in their classrooms. Therewith, items 2 and 3 got the same
highest mean of 4.43 having a rating of Strongly Agree. Item
2 and item 3 got the same SD of 0.62. This means that the
respondents able to use certain methods to avoid gender
stereotypes in their class.

Generally, the PSTs strongly agree to the implementation
of gender-fair in the classroom having a grand mean of 4.49
and SD of 0.53. A teacher who treats their students fairly and
creates an environment that will free the students from
unequal treatment is a strong teacher (Dierking, 2017).

Table 10: Respondents’ Descriptive Analysis on Gender
Feminist Pedagogy
Feminist Mean Standar Verbal
Pedagogy d Interpretatio
Deviatio n
n

1. | have an

idea  about

feminist

pedagogy 403 078 Agree
and its

integration in

the

classroom.

3. | know the

major

principles in

feminist

pedagogy 4.11 0.79 Agree
which | can

apply in my

own teaching

practices.
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www.ijeais.org/ijamr



International Journal of Academic Multidisciplinary Research (IJAMR)

ISSN: 2643-9670
Vol. 6 Issue 7, July - 2022, Pages: 1-1

General
Weighted 4.073 0.735 Agree
Mean

The 7th sub-category, “Feminist Pedagogy,” has 3 items
that mainly portray the idea of the PSTs about feminist
pedagogy. This factor concentrated on how PSTs apply
feminist pedagogy in their teaching practices.

Item 3 got the highest mean of 4.11 with the SD of 0.79
and an interpretation rating of Agree. It means that some of
the respondents know the major principles in feminist
pedagogy that can apply in their teaching practices. In
addition, item 1 acquiring the lowest mean of 4.03 with the
SD of 0.78 and an interpretation rating of Agree. It means that
most of the respondents have knowledge about feminist
pedagogy and its integration in the classroom.

Briefly, the PSTs agree that they have an idea in feminist
pedagogy having a grand mean of 4.073 and a SD of 0. 735.
Feminist pedagogy allows students and teachers to grasp how
information and opinions are multifaceted rather than uniform
(Misawa & Bailey, 2019).

Table 11: Summary of Gender Sensitivity in terms of
gender sensitive lesson, gender-fair language, checking
textbooks for gender bias, improvisation/dramatization, sex
education, gender-far classroom and feminist pedagogy.

Gender Mean Standar Verbal
Sensitivity d Interpretatio
Deviatio n
n
Gender Strongl
Sensitive 433 056 gy
Agree
Lesson
Gender-Fair 443 053 Strongly
Language Agree
Checking Stronal
Textbooks for  4.28 0.63 A rgey
Gender Bias g
Improvisation 438 052 Strongly
Agree
Sex Education  3.89 0.75 Agree
Gender-Fair 4.49 053 Strongly
Classroom Agree
Feminist
Pedagogy 4.07 0.74 Agree
General Stronal
Weighted 427 050 gy
Agree
Mean

The first independent variable which is gender sensitivity
has 7 sub-categories namely: gender-sensitive lesson
planning, gender-fair language, checking textbooks for
gender bias, improvisation, sex education, gender-fair
classroom, and feminist pedagogy that mainly illustrate the
application of the PSTs about gender sensitivity in teaching.

This factor concentrated on how PSTs understand and apply
gender sensitivity in the classroom.

Moreover, the 6th sub-category which is the “Gender-
Fair Classroom” got the highest mean of 4.49 with the SD of
0.53 and having an interpretation rating of Strongly Agree.
That means most of the respondents are able to understand
and apply gender-fair in the classroom. Whereas, the 5th sub-
category which is the “Sex Education” got the lowest mean of
3.89 with a SD of 0.75 having an interpretation rating of
Agree. This means there are only a few respondents who are
aware of teaching sex education.

Generally, the PSTs strongly agreed with a grand mean
of 4.27 and a SD of 0.50 which means they are already
equipped with traits of being gender-sensitive in their field of
teaching.

3. Descriptive Analysis of PSTs on Inclusive Traits in
terms of valuing learner diversity, supporting all
learners, working with others, and personal
professional development.

Table 12: Respondents’ Descriptive Analysis on Valuing
Learner Diversity
Valuing Mean Standar Verbal
Learner d Interpretatio
Diversity Deviatio n
n

2. | know
that
inclusive
education
gnd qual_ity 432 0.60 Strongly
in education Agree
cannot  be
seen as
discrete
issues.
8. | believe
that  every
stu_dent's 455 053 Strongly
voice ought Agree
to be heard
and valued.
9. Teachers
have a vital
impact on
students' 4,55 0.53
confidence
and learning
potential.
General
Weighted 4.43 0.47
Mean

Strongly
Agree

Strongly
Agree

The 1st sub-category under the independent variable of
Inclusive Traits has 10 items that mainly express the PSTs
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valuing the learners’ diversity. This factor concentrated on
how PSTs valued their learner’s diversity.

Besides, items 8 and 9 got the same highest mean of 4.55
having a rating of Strongly Agree. Item 8 and item 9 got the
same SD of 0.53. This means that the respondents believed
that every learner has the right to hear their voice and valued
them. However, item 2 acquired the lowest mean of 4.32 with
the SD of 0.60 and an interpretation rating of Strongly Agree.
This means that most of the respondents are totally know that
inclusive education and quality in education cannot be seen as
discrete issues.

Altogether, the PSTs strongly agree that they value the
diversity of the learners having a grand mean of 4.43 and SD
of 0.47. This is in support of the study of (Kaise&Rasminsky,
2020) that understanding the culture and family culture of the
learners by the teachers is essential; it gives the learners a
chance to have fairness and to be successful.

Table 13: Respondents’ Descriptive Analysis on Supporting
All Learners
Supporting Mean Standar Verbal
All d Interpretatio
Learners Deviatio n
n

2. | think that

for all

students,

academic,

practical,

social, and 4.588 5290
emotional

learning are

highly

important

and relevant.

5. Being a

good verbal

and

nonverbal

speaker can

meet the

diverse . 4588 5990 Strongly
communicati Agree
on needs of

the students,

parents, and

certain other

professionals

Strongly
Agree

6. | am

qualified to

foster

independent  4.342 .6357
and

autonomous

students.

Strongly
Agree

General Stronal
Weighted 452  0.46 gty
Agree

Mean

The 2nd sub-category under the independent variable of
Inclusive Traits has 9 items that mainly present how PSTs
support all the learners that they encounter since they
experienced handling different types of learners in their
teaching practicum.

Further to that, item 2 and 5 got the same and highest
mean of 4.588 with the SD of .5290 and an interpretation
rating of Strongly Agree. Whereas, item 6 acquired the lowest
mean of 4.342 with the SD of .6357 and an interpretation
rating of Strongly Agree. This means that most of the
respondents are qualified in fostering independent and
autonomous students.

Generally, the PSTs strongly agree that they support all
learners having a grand mean of 4.52 and a SD of 0.46. This
supports the study of Lei et al., (2018) that teacher support can
be essential to a learner's educational performance not only in
their learning outcomes but also in their individual emotional
outcomes.

Table 14: Respondents’ Descriptive Analysis on Working
with Others.
Working Mean Standar Verbal
With d Interpretatio
Others Deviatio n
n

6. | think

the

essential

knowledge

and Strongly

understandi 4.46 0.63 Agree

ng will

affect the

competition

at work.

10. | agree  4.60 0.59 Strongly

that Agree

technique

and

strategies

for

assessing

one’s own

work and

performanc

e is

important.

General 4.54 0.50 Strongly
Weighted Agree
Mean
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The 3rd sub-category under the independent variable of
Inclusive Traits has 11 items that mainly describe how PSTs
work with a range of other educational professionals, parents,
and families. This subcategory concentrates on collaboration
and teamwork which are important approaches for all teachers
to take since as PSTs experience as cooperating instructors.

Item 10 got the highest mean of 4.60 with a SD of 0.59
and having an interpretation rating of Strongly Agree. It
means that the respondents know the importance of having a
technique and strategies for assessing one’s own work and
performance. Whereas, item 6 acquired the lowest mean of
4.46 with the SD of 0.63 having an interpretation rating of
Strongly Agree. This means that PSTs think that one’s
knowledge and understanding will affect work competition.

Overall, PSTs Strongly Agree that they are ready to equip
themselves with better approaches to improve and develop
particularly in the field of teaching specifically when working
with others, having a grand mean of 4.54 and SD of 0.50. This
means that PSTs take working with others even the
stakeholders of the school positively. Arkansas (2020) stated
that teachers create vital professional and personal bonds
when they work together and will create communities that
will improve teacher effectiveness and knowledge (Hattie,
2015).

working

inside and
outside  of
the school.
5. I think that
completely
evaluating
one’s own
performance
will help
improve a
teacher’s

competence
in teaching.
6. Teachers
have an
imperative
for their own
continual

professional
development

9. Being
open to other

4.588

4518

5615

5681

Strongly
Agree

Strongly
Agree

Table 15: Respondents’ Descriptive Analysis on Personal

Professional Development

Personal
Professional
Developmen

t
2. | think that
teaching is a
systematic
activity that
requires in
progress and
systematic
planning,
evaluation,
reflection
and modified
action.
3. | believe
that
cognitive
practice
eases
teachers to
work
efficiently
with parents
and also in
teams of
other
teachers and
professionals

Mean

4.588

4.588

Standar

d

Deviatio

n

.5615

.5615

Verbal
Interpretatio
n

Strongly
Agree

Strongly
Agree

professionals
can be a
source of
learning.
General
Weighted 4,561 4849
Mean

Strongly

4.588 5615 Agree

Strongly
Agree

The 4th sub-category under the independent variable of
Inclusive Traits has 10 items that mainly describe how PSTs
enhance and improve their skills through continuous personal
professional development in their field of teaching.

Items 2, 3, 5, and 9 acquired the same highest mean of
4.588 and got the same SD of 0.5615 with an interpretation
rating of Strongly Agree. It means that personal development
and cognitive practices can be developed through the help of
people who surrounds you and through the reflection and
evaluation of one's performance. Nevertheless, item 6
acquired the lowest mean of 4.518 with the SD of .5681
having an interpretation rating of Strongly Agree. This means
that the respondents strongly agreed in pointing out that PSTs’
personal development is necessary to the teachers and it is a
continuous process.

Hence, the PSTs strongly agreed that personal
professional development is a continuous process that is
needed to be more skilful and be competent having a score of
4561 and a SD of 0.4849. Bayar (2014) reveals that
professional development activities play a vital role in the
preparation and improvement of a teacher.

Table 16: Summary of inclusive traits in terms of valuing
learner diversity, supporting all learners, working with
others and personal professional development.
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Inclusive Mean  Standar Verbal
Traits d Interpretatio
Deviatio n
n
Valuing
Learner 443 047 Sgo?g;y
Diversity g
Supporting Strongly
All Learner 4.52 0.46 Agree
Working Strongly
With Others 4.54 0.50 Agree
Personal
Professional 456 0.48 Strongly
Developmen Agree
t
General stronal
Weighted ~ 4.52 0.45 aly
Agree
Mean

The second independent variable which is, inclusive
traits have a corresponding 4 sub-categories namely: valuing
learner diversity, supporting all learners, with others, and
personal professional development that mainly describes the
inclusive traits that can implement the PSTs to their learners.
This factor concentrated on how PSTs understand and apply
their inclusive traits in the classroom.

Moreover, the 4th sub-category which is the “Personal
Professional Development” got the highest mean of 4.56 with
the SD of 0.48 and having an interpretation rating of Strongly
Agree. That means most of the respondents are in favor and
have an understanding in terms of personal professional
development, which means they are willing to learn by
themselves to become competent teachers. Whereas, the 1st
sub-category got the lowest mean of 4.43 with a SD of 0.47
having an interpretation rating of Strongly Agree which is the
“Valuing Learner Diversity.” This indicates that most of the
respondents have enough understanding about inclusive traits
in terms of valuing learner diversity.

Generally, the PSTs are strongly agreed with a grand
mean of 4.52 and a SD of 0.45 which means they are already
equipped with traits of being inclusive in their field of
teaching.

Table 17: Significant relationship between PSTs Gender
Sensitivity Traits, Inclusive Traits, and Competent Teaching.
Correlations

Gender  Inclusiv  Compete

Sensitivit e Traits nt
y Traits Teaching
Gende Pearson
r Correlat 1 J71 .646™
Sensit ion
ivity  Sig. (2-
Traits tailed) 000 000
N 114 114 114

Inclus  Pearson

ive Correlat TJ71 1 792
Traits ion
Sig. (2-
tailed) .000 .000
N 114 114 114
Comp  Pearson
etent  Correlat .646™ 792 1
Teach ion
ing Sig. (2-
tailed) .000 .000
N 114 114 114

**_Correlation is significant at the 0.01 level (2-tailed)

Table 6 shows that, there is a significant relationship

between PSTs' gender sensitivity, inclusive traits, and
competent teaching having a 0.01 level of significance.
PSTs Gender Sensitivity traits have a significant positive
relationship with inclusive traits (r=.771, P<.01) which is
interpreted as a very strong positive relationship, which
means PSTs can show their inclusive traits through their
gender sensitivity traits. One of the ways to maintain equality
and to open the opportunities for all is to integrate gender
inclusion (Maryville University 2021).

Gender has been viewed as an important competence
among PSTs. Gender Sensitivity traits of PSTs have a
significant relationship with competent teaching (r=.646,
P<.01) which is interpreted as a strong positive relationship.
Lee (2019) emphasized that increasing competency and
understanding around gender issues gives the confidence to
share information with teachers.

At the same time, the inclusive traits have a significant
positive relationship with competent teaching (r=.792, P<.01)
which is interpreted as a very strong positive relationship.
Competencies are the abilities and understanding that a
teacher needs to be competent. The role of teacher
competency on student learning demonstrates the necessity of
teacher competence for inclusive practice (Pit-Ten et al.,
2018). Forlin et al., (2009) stressed that to be competent in
inclusive education PSTs and teachers must develop more
positive attitudes or inclusive traits to support the needs of
different students.

5. CONCLUSIONS AND RECOMMENDATIONS
5.1 Conclusions

Based on the findings of the study, the following
conclusions are hereby inferred:

1.  They The level of awareness of PSTs is high which
means that they are knowledgeable in terms of gender
sensitivity, inclusive traits, and how to apply the
aforementioned traits to competent teaching.

2. Interms of gender sensitivity and inclusive traits, all
respondents Strongly Agreed that PSTs must be equipped with
the aforementioned characteristics that are needed to be
applied toward competent teaching.
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3. The respondents acknowledged the fact that they can
make their teaching better if they could fully understand and
apply gender sensitivity and inclusivity to their future learners.

4. There is a significant relationship between the three
variables which means that the respondents believe that these
traits have an important role in molding PSTs in becoming
competent professionals.

5.2 Recommendations

From the conclusions drawn, the following
recommendations are offered:

1. Itis suggested that PSTs continue in developing the traits
of being gender-sensitive and inclusive in their respective
classrooms and to the school community since their awareness
on gender sensitivity and inclusivity makes their teaching
better.

2. It is suggested that the GAD advocates of the university
particularly in the College of Education must design a more
sophisticated instrument in measuring the gender sensitivity
traits and inclusive traits of students so that the College, as well
as the University, can better assess the needs of every students,
not only the BEED, especially to all future educators.

3. Most PSTs feel embarrassed when discussing sex
education with their students. Therefore, the researchers
recommend that PSTs must attend training and seminars on
sex education for them to freely discuss the topic in their
classes without any guilt and embarrassment.

4. Even though the University is indeed providing enough
seminars and training, sex education must be given more
emphasis as well as with the other subcategories. This can
further help PSTs in becoming more competent in teaching.

5. It is recommended that a mixed-method design must be
used by future researchers who would like to further explore
the gender sensitivity traits and inclusive traits of PSTs and test
its relationship to competent teaching.

6. Since, the study was conducted to PSTs, it is
recommended that teachers in elementary and high school may
also become the respondents for the next study endeavour.

7. To future researchers who may want to replicate the
study, it is suggested that a focused group discussion may be
used to countercheck and validate the responses from the
study.
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