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Abstract: Pre-primary education is adjudged the best investment any country can offer the young generation. Hence, the study,
investigated exploration of pre-primary school teachers’ and classroom characteristics towards the attainment of the objectives of
policy documents in early childhood education in north central, Nigeria. The descriptive survey design was adopted for this study.
The sample consisted of 81 pre-primary schools. Multi-stage sampling was used to select the sample. Researcher-designed
questionnaires were used to elicit information. Pre-primary school Teacher Characteristics Questionnaire (PTCQ), and Pre-
primary school Classroom Characteristics Checklist (PCCC) all the instruments and were subjected to face and content validation.
The reliabilities of the instruments were established using PPMC; the result yielded 0.91, and 0.96 respectively. Two research
questions were generated and answered. Descriptive statistics of frequency, mean, and percentage were used to answer the research
questions. The findings indicated that teachers with NCE qualification were more in number, female teachers were more in number
than male teachers. Also, the groups chosen by pupils’ were predominant in the classroom. The grid was the most used seating
arrangement in some pre-primary school, the most available learning corner in most pre-primary school classrooms was play
corner. It was recommended that the bodies in charge of granting approval for the establishment of pre-primary schools across the
country should be proactive and be more meticulous in following the minimum standards.
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Introduction

A pre-primary school, also known as a nursery school, playschool, or kindergarten, is an educational institution or learning
environment that provides early childhood education to children who are not yet of school-going age before they begin formal
education at a primary school. It can be run either publicly or privately, and it can be sponsored by the government with public
monies in certain circumstances. Luanne (2019) described pre-school as a type of educational programme offered to children between
the ages 0 to 5 who provide care and education, teach social skills and introduce children to reading, writing, science and
mathematics. The importance of this level of education has been established in various researches.

However, the quality of such services would determine the level of impact such establishments could have on children who passed
through them. Pre-primary school programmes are usually rated on two dimensions, quality process and structure. Under quality
process, the interactions, activities, materials, learning opportunities, health and safety routines are observed and rated as a measure
of process quality; while the second dimension, which is structural quality, includes the number of the children in a class, the adult
to child ratio, and the level of education and training of the teachers and staff working with the children (National Institute for Early
Education Research, 2019).

The policy's goals for the one-year pre-primary education program are to: ensure a smooth transition from home to school; prepare
the child for primary school; provide adequate care, supervision, and security for children while their parents are at work; instill
social, moral, and value norms and values; and instill a spirit of inquiry and creativity in the child through exploration of nature, the
environment, art, music, and the use of toy vehicles (FRN, 2013).

In pre-primary settings, teachers remain the major variable that dictates the quality provided. Luanne (2019) defined a pre-primary
school teacher as one who guides children as they learn to explore the world around them and work with other children in a pre-
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primary school programmes. The primary responsibility of the teacher is to care for and educate the young children kept under their
care. During this period, the teacher exposes the young children to basic skills through the use of play, storytelling, rhymes, games,
songs, and formal instructions. For example, pre-primary schoolers are taught the alphabet, numbers, colours, and social skills; they
may also learn how to write their own names (Angelov, 2019). Pre-primary teachers also help children develop language and social
skills. The educational requirements for working in the Nigeria pre-primary (FGN, 2013) is the Nigerian Certificate in Education
(N.C.E.), abachelor degree in education (B.Ed.), and other qualification in education. NMSECCC allow schools in Nigeria to engage
the services of elderly women with experience in child care and nursing.

In countries like the United States, the requirements vary and range from a high school diploma to a college degree in early childhood
education or a related field, certification or licensure may be required. In addition, prospective pre-primary teachers may need
previous experiences working with children and also be able to pass a background check and meet mandatory immunization
requirements. According to Angelov (2019), children at young ages tend to be quite active and may still have difficulty
communicating effectively. Some of the most important skills and/or abilities a pre-primary teacher can have include: flexibility,
creativity, a nurturing demean or patience, strong verbal communication skills, technical skills in ICT and good classroom
management skill.

Similarly, pre-primary school teachers continually engage in the process of learning about young children, both through on going
professional development and careful observation of the children in their classes, reflect on what they have learnt and use such
knowledge as bases for future activities (Onu, Oiozor, Agho, & Ezeanwu, 2010). Pre-primary school teachers are expected to adhere
to Developmentally Appropriate Practices (DAP) by allowing children to be children by playing, creating, pretending, and exploring.
The teacher should not be at the centre of all activities, filling the children with knowledge, but an inconspicuous facilitator,
encouraging children curiosity, which are necessary in developing children who are critical thinkers, self-motivated learners, and
happy, well-adjusted individuals (McKenna, 2019).

In Finland, pre-school teachers must acquire a bachelor's degree in educational science. This degree qualifies them to serve as
kindergarten teachers and as pre-school teachers (Sool, 2020) while primary school classroom teachers need a master's degree in
educational science which also qualifies them to serve as pre-school teachers. Karin (2020) explained that teaching and guidance
staff within day care centres typically needs Bachelor’s degrees. Hence teaching profession is highly respected in Finland. Meanwhile
in United States of America, there are certain qualifications that a teacher must have in order to work in a day care or pre-primary
school. While regulations vary from state to state, most states require a high school diploma or equivalent, a valid state driver’s
license, a background check with no cases of child abuse or neglect, fraud, or substance charges (Momentpath, 2019).

Occasionally, teachers with more advanced degrees such as a bachelor degree (BA) or master’s degree (MA) are required to reach
the highest accreditation status. According to U.S. Bureau of Labour Statistics as cited in Angelov (2019), pre-primary school
teachers should have the following: High school diploma or associate's degree; bachelor's degree is required to teach in public school,
the degree field (specialization) should be in early childhood education, an experience working with young children and a licensure
or Certification that must be a nationally recognized certification, such as the Child Development Associate (CDA) or Certified
Child Care Professional (CCCP). In addition, skills like strong communication, interpersonal, organizational, and problem solving
skills, as well as an understanding of classroom management technigques and the use of general office and word processing software
are equally required.

The Federal Government of Nigeria (2013) in the National Policy on Education document recommended National Certificate in
Education (NCE) as the minimum qualification for teachers from pre-primary school to basic 9. This is different from what is in
practice in other countries of the world. Other certificates that may be required to teach in Nigerian pre-primary school settings
include; Bachelor’ degree in Education (B.ED), Post Graduate Diploma in Education (PGDE), Master degree in Education (M.ED),
and Ph.D. with specialization in Early Childhood Education.

Nigeria Education Research and Development council (NERDC, 2007) put the minimum qualification for pre-primary school
teachers and relevant staff as follows; caregivers for 0-3 years olds should have basic literacy and aged not less than 21 years,
caregivers for 3-5 years old should hold NCE, or be a retired nurse, teacher, other educated retirees, or anyone with at least senior
secondary school certificate, proficiency certificate and not less than 21 years old; while helpers should not be less than 21 years,
preferably having primary six or basic literacy certificate (NEDRC, 2007).

NERDC (2007) further stipulated that caregiver, helper and children ratio in pre-primary classes in Nigeria should be one caregiver
and one helper per 20-25 children of 0-3 years old; one caregiver and one helper for 30-35 children of 3-5 years old. Other qualities
in addition to the qualification as contained in the minimum standard (NEDRC, 2007) are that caregivers and helpers should be
medically fit, committed and trustworthy whether they are volunteers or otherwise. NERDC (2007) in the minimum standard also
recommend that update and refresher courses for caregivers and helpers should be organised from time to time. However, studies
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(Odinko, 2008, 2010) results have revealed that discrepancies exist between what the policy says and the actual practice by the
service providers.

The Federal Government of Nigeria specified the minimum standard of a pre-primary school class room. According NERDC (2007),
a pre-primary classroom should be of solid structures that will not collapse; generally the building should not pose danger to children,
with enough space. The classroom should be up to (16 square meters) for 20-25 children, must be well ventilated with at least two
doors, the design should allow for free movement and with sitting arrangements which should not be rigid like in formal school
setting; but flexible, allowing for play and interaction with other children (NERDC, 2007).

The classroom flooring should also be smooth but not slippery, as stated in the article (it must be plastered with cement or local
material that does not include cow dung or other dangerous components). Raffia, bamboo, wood, mats, and thick cartons (but not
asbestos ceiling boards) should be used to cover corrugated iron sheet roofs and modern ceiling boards (NERDC, 2007). The
classroom walls can be made of blocks, bricks, mud, raffia, or bamboo, and there should be enough open space for lighting (children
should be able to see clearly in all parts of the room), wooden or iron locked doors, and corners for science, health and nutrition,
drama, shopping, sleeping, and other activities (NERDC, 2007).

According to the National Centre for Learning Disabilities (NCLD, 2019) in USA, pre-primary school teaching activities can be;
child-centred or teacher-centred settings. Child-centred school environment is often used to describe settings that take the children's
interests into consideration when planning activities. For example in a child-centred setting, the classroom activities are based on
the interests of the learners, not on pre-scheduled topics chosen by the teacher. These settings offer increased opportunities for
children to choose activities to work on throughout the day, depending on their interests. Teacher-led settings are opposite of a child-
centred setting. Teacher-led centred schools often mean that curriculum and supplementary activities are implemented based on
schedule set and developed by the teachers in the school. This type of setting usually provides children with a structured learning
environment.

NCLD (2019) posited that child-led settings operate with belief that children learn best when they are engaged and interested in
learning. Child-led settings wait for each child to initiate or ask for new activities and experiences, fostering individualized learning
experiences rather than group experiences. Faith-based child-led centres, describe pre-primary school with programmes that are run
through faith organizations such as churches or Islamic bodies, according to the philosophies of their faith. Co-operative child-led
settings often require parents and families to assist in the running of the pre-primary school.

Research Questions

1. What are pre-primary school teachers’ characteristics in the North Central states of Nigeria with respect to: i. Teacher’s
qualification, Il. Teacher’s area of specialization, Ill. teacher’s gender, iv. teacher’s years of experience, v. Teacher’s
method of teaching?

2. What are the pre-primary school classroom characteristics in the North Central states of Nigeria with respect to: I.
Classroom grouping, 1. Seating arrangement, 111. quality, learning iv. corners, nature of daily activities, v. Indoor materials?

Methodology

The study was carried out in pre-primary schools in Kwara, Kogi, and FCT of the six states and the Federal Capital Territory (FCT)
that make up North Central geopolitical zone of Nigeria, the research covered these states because of the current security challenges
in the country, particularly in the geo-political zone, secondly, because of the availability of pre-primary classes in the public schools
in the State, and thirdly, the selected two states and FCT shared borders with other geo-political zones in the country there making
the sample more heterogeneous and findings more generalizable.

This study employed a descriptive survey research design. The population of this study consists of all pre-primary schools pupils
and teachers (public and private) in North Central, Nigeria (Kwara, Niger, Kogi, Nasarawa, Benue, Plateau state, and the FCT). The
sample of this study comprises 81 teachers and pre-primary schools. Hence, the sample size was selected from the two states and
the Federal Capital Territory out of the six states in North Central Nigeria. The two states (Kwara and Kogi) in North Central Nigeria
have three senatorial districts, each and one senatorial district in the Federal Capital Territory, the senatorial districts were used as
natural strata. Three local government areas and three area councils were sampled from each stratum (Senatorial district)

This study made use of two research instruments; Pre-primary school Teacher Characteristics Questionnaire (PTCQ), and Pre-
primary school Classroom Characteristics Checklist (PCCC). PTCQ was designed by the researchers and it is comprise of A and B.
Section A consists of items on personal information such as: name of school, area of specialization, qualification, number of years
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of experience, classes taught, school location, school type and teacher’s gender. Section B consisted of items on teacher’s style of
teaching and understanding of pre-primary school. This consists of 10 items. While PCCC was designed by the researchers also; it
is made up of two sections. Section A consists of items on basic information such as: school location, school type number of pre-
primary school classes, pre-primary school children class size, class grouping, and seating arrangements. Section B consisted of
items on nature of the classroom. It consists of 15 items. The instruments were subjected to both face and content validity. The
reliability of the instruments was determined through test re-test and slit half method of reliability. It was analyzed using Pearson
Product Moment Correlation which yielded 0.91 and 0.94. Descriptive statistics were used to analyse the data collected for this
study. Frequency count and percentages were used to describe the demographic data. Percentage and mean were used to answer the
research questions. The decision rule on the mean is as follows, 3.50 to 4.00 is high, 3.00 to 3.49 is average, 2.50 to 2.99 is low and
below 2.50 is very low, on four point scale.

Result

Table 1: Distribution of Respondents (Teachers) based on School Type

School Type No. of Teachers Percentage
Public 23 28.4%
Private 48 59.3%
Missionary and communities 10 12.3%
Total 81 100%

Table 1 data shows the distribution of respondents based on school type. 23 of the respondents, representing 28.4%, were public
school teachers, while 48 of the respondents representing 59.3% were teachers in private schools; 10 of the respondents representing
12.3% were from missionary and communities schools. It is apparent that respondents from private schools were more in number
than those from other categories.

Table 2: Distribution of the Respondents (Teacher) based on Gender

Gender Frequency Percentage
Male 20 24.7%
Female 61 75.3%
Total 81 100%

Data in table 2 shows the distribution of respondents based on gender. 20 of the respondents representing 24.7% were male, while
61 of the respondents representing 75.3% were females. It is apparent that female respondents were more than male respondents.
Table 3: Distribution of the Respondents (Teachers) based on School Location

School Location Frequency Percentage
Urban 39 48.1%
Rural 19 23.5%
Sub-Urban 23 28.4%
Total 81 100%

www.ijeais.org/ijapr



International Journal of Academic Pedagogical Research (IJAPR)
ISSN: 2643-9123
Vol. 6 Issue 7, July - 2022, Pages: 1-13

Table 3 data shows the distribution of respondents based on School Location. 39 of the respondents representing 48.1% were teachers
teaching in schools located in Urban Areas, 19 of the respondents representing 23.5% were teaching in Rural Areas, while 23 of the
respondents representing 28.4% were teachers teaching in schools located in Sub-Urban Areas. It is apparent that respondents whose
school locations were in Urban Areas were more.

Research Question 1: What are pre-primary school teachers’ characteristics in the North Central states of Nigeria with respect to
teacher’s area of specialization, teacher’s qualification, teacher’s gender, teacher’s years of experience, and teacher’s method of
teaching?

Table 4: Pre-primary school teachers’ characteristics in the North Central states of Nigeria with respect to teacher’s area of
specialization

Teacher Specialization Frequency Percentage
Early Childhood Edu. 22 27.2%
Primary Education 10 12.3%
Other Fields in Education 39 48.2%
Others 10 12.3%
Total 81 100 %

Table 4 shows the frequency on pre-primary school teachers’ characteristics in the North Central states of Nigeria with respect to
teacher’s area of specialization. The findings revealed that 22 of the respondents representing 27.2% were Early Childhood Education
specialist, 10 of the respondents representing 12.3% were Primary Education specialist, 39 the respondents representing 48.2% were
in other fields in Education and 10 respondents representing 12.3% are in other area of specialization. It is apparent that teachers in
other fields in Education were more in number.

Table 5: Pre-primary school teachers’ characteristics in the North Central states of Nigeria with respect to teacher’s
gualification

Teacher’s Qualification Frequency Percentage
SSCE 10 12.3%
NCE 36 44.1%
DEGREE 35 43.2%
Total 81 100%

Table 5 data shows the frequency on pre-primary school teachers’ characteristics with respect to qualifications in the North Central
states of Nigeria. The findings revealed that 10 of the respondents representing 12.3% were holders of SSCE, 35 of the respondents
representing 43.2% have Degree Qualification, while 36 of the respondents representing 44.5% have NCE as their highest
qualification. It is clear that respondents with NCE qualifications were more than other.

Table 5: Pre-primary school teachers’ characteristics in the North Central states of Nigeria with respect to teacher’s year
of experience
Teacher’s year experience Frequency Percentage

Below 3 Years 27 33.3%
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3to5 Years 54 66.7%

Total 81 100%

Data in table 5 shows the frequency on pre-primary school teachers’ characteristics with respect to years of experience in the North
Central states of Nigeria. The findings revealed that 27 of the respondents representing 33.3% have below three years of experience,
54 of the respondents representing 66.7% have between three to five years of experience. This shows that respondents with 3 to 5
years of experience were more in number.

Table 6: Pre-primary school teachers’ characteristics in the North Central states of Nigeria with respect to teacher’s gender

Gender Frequency Percentage
Male 20 24.7%
Female 61 75.3%
Total 81 100%

Table 6 data shows the pre-primary school teachers’ characteristics in North Central states of Nigeria with respect to teacher’s
gender. The findings revealed that 20 of the respondents, representing 24.7%, were male, while 61 of the respondents representing
75.3% were female. Female respondents were more than male respondents.

Table 7: Pre-primary school teachers’ characteristics in the North Central states of Nigeria with respect to teacher’s method
of teaching

SIN  Items Always Sometimes Never

1.  Play 54(66.7) 23(28.4) 4(4.9)

2. Demonstration 34(42.0) 24(29.6) 23(28.4)

3 Memorisation 20(24.7) 41(50.6) 20(24.7)

4.  Discovery 26(32.1) 29(35.8) 26(32.1)

5. Flipped classroom 34(42.0) 41(50.6) 6(7.4)

6.  Storytelling 49(60.5) 14(17.3) 18(22.2)

7. Rhythms 42(51.9) 35(43.2) 4(4.9)

8.  Songs 50(61.7) 24(29.6) 7(8.7)

9.  Problem solving 41(50.6) 35(43.2) 5(6.2)
10.  Role Play 42(51.9) 17(21.0) 22(27.1)
11. Recitation 6(7.4) 58(71.6) 17(21.0)
12.  Crossword puzzle 37(45.7) 30(37.0) 14(17.3)
13.  Inquiry 10(12.3) 47(58.1) 24(29.6)
14.  Jigsaw puzzle 16(19.8) 28(34.6) 37(45.6)
15.  Flannel board 19(23.5) 46(56.8) 16(19.7)
16. Gaming and stimulation 18(22.2) 50(61.7) 13(16.1)
17.  Field trip 39(48.1) 27(33.3) 15(18.6)
18. Differentiated instruction 11(13.6) 31(38.3) 39(48.1)
19.  Project 39(48.1) 30(37.1) 12(14.8)
20.  Questioning 1(1.2) 61(75.3) 19(23.5)

Table 7 data shows frequency on pre-primary school teachers’ characteristics with respect to teacher’s in North central states of
Nigeria method of teaching. The findings reveal that the respondents always made use of the following methods in teaching pre-
primary school children More than 66% of the teachers indicated that they always use play method, followed by Songs, while more
than 60% of the teachers indicated to always use Story telling method. Other methods used as indicated by the teachers are:
demonstration, recitation, rhythms, problem solving, role play, crossword puzzle, field trip and project, memorization, flipped
classroom, inquiry, flannel board, gaming and stimulation.

Research Question 2: What are pre-primary school classroom characteristics in North Central states of Nigeria, with respect to
classroom grouping, seating arrangement, classroom quality, learning corners, nature of daily activities, indoor materials?
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Table 8: Nature of classroom grouping in pre-primary school classroom in North Central states of Nigeria

Class Grouping Frequency Percentage
Teacher-Assigned Group 20 24.7%
Pupils Chosen Group 30 37.0%
Group by Age 15 18.5%
Randomized Group 16 19.8%
Total 81 100 %

Data in table 8 shows the Frequency on pre-primary school classroom characteristics in North Central states of Nigeria with respect
to classroom grouping. The finding revealed the predominant classroom grouping adopted by teachers. The result indicated that 20
of the respondents representing 24.7% practice Teacher-Assigned Group, 30 of the respondents representing 37.0% practice Pupils’
Choose Group while 15 of the respondents representing 18.5% used Group by Age and 16 of the respondents representing 19.8%
make use of randomized grouping. The result shows that Pupils” Chosen Group is the predominant classroom grouping.

Table 9: Pre-primary school classroom characteristics in North Central states of Nigeria with respect to seating arrangement

S/N  Nature of seating arrangement Available Not Available
1. Pairs 24(29.6) 57(70.4)
2. Grid 36(44.4) 45(55.6)
3. Group of four 34(42.0) 47(58.0)
4,  U-shapes 18(23.2) 63(77.7)
5. Double U-shape 20(24.7) 61(75.3)
6.  Conference small/ large 21(24.9) 60(75.1)
7. Conference layer 13(16.1) 68(83.9)
8. Herringbone 13(16.1) 68(83.9)
9.  Rows 5(6.1) 76(93.9)
10. Circle 28(34.6) 53(65.4)
11. Banquet 13(16.0) 68(84.0)

Table 9 data shows pre-primary school classroom characteristics in North Central states of Nigeria with respect to seating
arrangement. The result revealed the seating arrangements in pre-primary schools. It was observed that Grid is the most commonly
used (44.4%), followed by Group of four (42.0%), then Circle (34.6%) seating arrangement. However, the following seating
arrangements were not in wide usage in most pre-primary school classrooms in North Central states of Nigeria; Pairs, U-shapes,
Double U-shape, Conference small/ large, Conference, layer, Herringbone, Rows, and Banquet. The result indicates that Grid is the
most used (44.4%), followed by Group of four (42.0%) then Circle (34.6%) seating arrangement in some pre-primary school in
North Central State, Nigeria.

SIN Learning Corner Available Not Available
1 Nature and Science 21(25.9) 60(74.1)
2 Art 22(28.0) 59(72.0)
3 Sleeping 21(43.2) 60(74.1)
4 Literacy 35(43.2) 46(56.8)
5 Play 39(48.1) 42(51.9)
6 Shopping 28(43.3) 53(56.7)

Table 10: Pre-primary school classroom characteristics in North Central states of Nigeria with respect to learning corners
Table 10 data shows pre-primary school classroom characteristics in North Central states of Nigeria with respect to learning corners.
Result revealed the learning corners available in pre-primary schools in North Central states of Nigeria. It was observed that the
most available learning corners in most pre-primary school classroom in North Central states of Nigeria is Play corner (48.1),
followed by Literacy (43.2%), shopping corner ( 43.3), Art (28.0), Nature and Science (25.9) corners.
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Table 11: Pre-primary school classroom characteristics in North Central states of Nigeria with respect to indoor materials

SIN Indoor Material Available Not Available
1 Sand and Water 25(39.9) 56(69.1)
2 Musical instruments 22(28.2) 59(72.8)
3 Numeracy materials 33(40.7) 48(59.3)
4 Manipulative materials 31(39.3) 50(61.7)
5 Technological materials 31(39.3) 50(61.7)
6 Building blocks 36(44.4) 45(55.6)
7 Abacus for counting 26(33.1) 55(67.9)
8 Alphabet learning materials 32(39.5) 49(60.5)
9 Story books 36(44.4) 45(55.6)

Table 11 data shows pre-primary school classroom characteristics in North Central states of Nigeria with respect to indoor materials.
The result revealed the available indoor materials in pre-primary schools in North Central states of Nigeria. It was observed that the
following indoor materials were not available in most pre-primary school classroom in North Central states of Nigeria; sand and
water, musical instruments, numeracy materials, manipulative materials, technological materials, building blocks, abacus for
counting, alphabet learning materials, and story books.

Table 12: Pre-primary school classroom characteristics in North Central States of Nigeria with respect to classroom quality

SIN Qualities of the Classroom Yes No

1 Has enough space for children 49(60.5) 32(39.5)
2 Is up to 16 square meters 34(42.0) 47(58.0)
3 Is well ventilated with at least two doors 52(74.2) 29(35.8)
4 Design allows for free movement 38(46.9) 43(53.1)
5 Seating arrangements is rigid like in formal school setting 42(51.9) 39(48.1)
6 Sitting arrangement is flexible and allows for interaction with other 35(43.2) 46(66.8)

children.
7 Floor is smooth but not slippery 49(60.5) 32(39.5)
8 Floor is plastered with cement 43(54.3) 38(45.7)
9 Floor is plastered with local material 31(39.3) 50(61.7)
10 Floor of the classroom is made with harmful materials 20(34.7) 61(75.3)
11 Is roof with corrugated iron sheet 39(48.1) 42(51.9)
12 Is not leaking 43(53.1) 38(46.9)
14 Roof is ceiled 47(58.0) 34(42.0)
15 Walls are cemented with blocks, bricks, mud, raffia, or bamboo. 50(61.7) 31(38.3)
16 Is well illuminated and children are able to see clearly in every part of  48(59.3) 33(40.7)
the room

17 Door is wooden or iron that can be locked 46(56.8) 35(43.2)
18 Door is child friendly 43(53.1) 38(46.9)
19 Has child sized furniture 49(60.5) 32(39.5)

Table 12 data shows pre-primary school classroom characteristics in North Central states of Nigeria with respect to classroom quality.
The result revealed the classroom quality of pre-primary schools in North Central states of Nigeria. It was observed that pre-primary
schools in the region meet the following as recommended by the minimum standard: well ventilated with at least two doors, (74.2%),
walls are cemented with either blocks, bricks, mud, raffia, or bamboo (61.7%), has enough space for children (60.5%), the floor is
smooth and not slippery (60.5%), with child sized furniture (60.5%). Others are floor is plastered with local material, the roof is with
corrugated iron sheet and is not leaking and roof with ceiled, is well illuminated and children are able to see clearly in every part of
the room and the doors are child friendly and equip. However, the pre-primary school did not measure up to the following: centres
are not up to 16 square meters, Sitting arrangement is not flexible and does not allows for interaction with other children, and the
design did not allows for free movement, also Seating arrangements is rigid like in formal school setting.

Table 13: Pre-primary school classroom characteristics in North Central states of Nigeria with respect to nature of daily
routine
Nature of Daily Routine Frequency Percentage
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Subject time table 57 70.4%
Schedule of activities 7 8.6%
Mixed format 6 7.4%
No visible schedule 11 13.6%
Total 81 100 %

Table 13 data shows the pre-primary school classroom characteristics in North Central states of Nigeria with respect to nature of
daily routine. The findings revealed the nature of daily activities in schools in North Central Nigeria. The result indicated that 57
schools representing 70.4% used subject time table, seven schools representing 8.6% used schedule of activities, mixed format is
used by six schools representing 7.4%, while 11 schools representing 13.6% had no visible schedule. It is apparent that schools with
subject time table were more in number.

Discussion

This study found among others things that only 22 of the respondents (teachers) representing 27.2% were Early Childhood education
Specialist, 10 of the respondents representing 12.3% were Primary Education specialist, while 39 respondents 48.1% were in Other
field in education and 10 respondents 12.3% were not trained to teach at any level of education, also 10 of the respondents were
holders of SSCE, 35 of the respondents have degree qualification while 36 of the respondents have NCE as their highest qualification.
This shows that respondents with NCE qualifications were more in number. This finding revealed that most teachers teaching at this
level of education has no training in early childhood or primary education. Although FGN (2014) put the qualifications of care givers
at pre-primary school as NCE holders, it also allows retired Nurses, teachers, and other educated retirees, or anyone with at least
senior secondary school certificate, with proficiency certificate and not less than 21 years old to teach at this level. This decision
may be as a result of shortage of personal at the introduction of this level of education in Nigeria coupled with the fact that few
experts exist in the field.

This is a disservice and not a good policy for this very important level of education. This is informed by the position of Pacific
(2017), Pacific (2017) posited that pre-primary school teachers need thorough knowledge and an in-depth understanding of the
subjects they are teaching and should remain up-to-date with all the latest developments in those fields. The finding of this study is
in line with that of Odinko, Williams and Donn (2009) who opined that none of the teachers observed, had pre-primary school
education training. Paul (2018) also reported that teachers' knowledge of subject matter and teaching method all correlated
significantly and positively with students' academic performance, which means that there is need for teachers at this level to be
trained and have knowledge of this level of education. This finding equally corroborated the finding of Odinko (2008) that teachers
teaching at pre-primary centres were not trained to teach at this level.

This study also found that 33.3% has below three years of experience, 66.7% has between three to five years of experience. This
implies that most pre-primary school teachers have less than 5 years of experience. This may mean that pre-primary teachers hardly
stay on the job. Meanwhile, pre-primary school teachers should have a high level of maturity when dealing with their pupils problems
and managing the centre which may be as a result of experience gain on the job. Teachers experience is one of the qualities of a good
pre-primary school and the teachers teaching at this level of education base on evidences from research. Ebere, Loretta, and Ngozi
(2016) revealed that teachers teaching experience and qualifications influence learners achievement. Equally, Bolarinwa’s (2014)
investigation revealed that a positive relationship exists between teachers’ characteristics (Qualification and Experience) and
learners’ performance level. Female pre-primary school teachers was the dominant gender in North central geo political zone of
Nigeria, 20 of the respondents representing 24.7% were male, while 61 of the respondents representing 75.3% were female.

Play method was revealed as the most used method by pre-primary school teachers, followed by songs method. Other methods used
by pre-primary school teachers are demonstration, storytelling, rhythms, problem solving, role play, crossword puzzle, field trip and
project. However, pre-primary school teachers sometimes make use of the following methods in teaching pre-primary school
children: memorization, flipped classroom, inquiry, flannel board, gaming and stimulation. This finding is slightly different from
the finding of Odinko (2008), who reported that the use of lecture methods instead of play is dominant in pre-primary centres, as
well as teacher-whole class interaction denominated by the teachers during instructional delivery. Teachers still deliver instruction
through whole class interaction but use of play learning has improved. Also, Pupils’ Chosen Group is the predominant classroom
grouping in the North Central State of Nigeria.
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The result also revealed that Grid is the most used seating arrangement, followed by Group of four then Circle seating arrangement
in pre-primary schools in North Central States, Nigeria. However, the following seating arrangements were not in use in pre-primary
school classrooms in the North Central states of Nigeria; Pairs, U-shapes, Double U-shape, Conference small/ large, Conference,
layer, Herringbone, Rows, and Banquet. A good use of and variance in seating arrangement is productive in pre-primary schools,
this is evident in the study conducted by Pédro, Ulrich, and Innocent (2018); the choice of seating arrangements affects interaction
between and among EFL beginners in various ways. Seating arrangements, as important classroom setting events, have the
potential to help prevent behaviour problems that decrease student’s attention and diminish available instructional time.
Evidence supports the idea that students display higher levels of appropriate behaviours during individual tasks when they are seated
in rows, with disruptive students benefiting the most.

The most available learning corners in most pre-primary school classroom in North Central states of Nigeria is Play corner, followed
by Literacy, then Shopping corner, others are Sleeping, Art, Nature and Science corners. Similarly, the following indoor materials
were not available in most pre-primary school classroom in the North Central states of Nigeria; Sand and Water, Musical instruments,
Numeracy materials, Manipulative materials, Technological materials, Building blocks, Abacus for counting, Alphabet learning
materials, and Story books. Considering the quality of pre-primary classrooms, it was fund that pre-primary schools in the region
meet the following classroom qualities as recommended by the minimum standard: Had enough space for children, well ventilated
with at least two doors, the floor is smooth and not slippery, floors were plastered with local materials, the roofs had corrugated iron
sheets and not leaking and roof with ceiled, walls were cemented with either blocks, bricks, mud, raffia, or bamboo, classrooms were
well illuminated and children were able to see clearly in every part of the room. The doors were child friendly and equipped with
child sized furniture. However, the pre-primary schools did not measure up to the following: centres are not up to 16 square meters,
Sitting arrangement is not flexible and does not allows for interaction with other children, and the design did not allows for free
movement. Also seating arrangements was rigid like in formal school setting.

This study found that 70.4% of pre-primary schools used subject time table, 8.6% used schedule of activities, and mixed format was
used by 7.4% school, while 11 schools representing 13.6% had no visible schedule. It is apparent that schools with subject time table
were more in number. This implies that pre-primary school daily activities in this geo-political zone were run based on subjects
which is against the policy of the government as contained in the National Policy on Education (FGN,2013), with provision for
Integrated Early childhood Curriculum (FGN, 2014) where it was explicitly stipulated that integrated approach was adopted for pre-
primary schools in the country as against the subject base in other level education most especially in primary and secondary schools,
thematic nature of learning should give room for schedule of activities (FGN, 2014). This finding supports the work of Odinko
(teacher-whole class interaction); who found that teacher-whole class interaction is used in pre-primary schools which are typical of
subject time table classes.

Conclusion and Recommendation

Government and other schools (private school) should make sure they employ early childhood experts in schools. More so,
government should be committed to its policies for effective quality of early childhood education by establishing more early
childhood departments in the Colleges of Education and Universities to accommodate more candidates who are interested in teaching
children so that more early childhood specialist (teachers) can be made available.

Regular teachers training and improvement of the teachers’ remuneration should be promoted. Provisions should also be put in place
for re-training of unqualified teachers who are already working with children in pre-primary establishments. Also, parents and stake
holders should encourage their children to study early childhood and primary education, so as to be able to provide more early
childhood experts for schools across the country

Pre-primary school teachers’ remuneration should be attractive to allow teachers stay on the job gain more experience and use their
wealth of experience to cater for the children and toddlers at the childhood level. Teachers should use teaching methods, skills or
techniques that provides more realistic and exciting experience of the subject matter and also allows pupils’ to learn through
experience that gives the pupils’ opportunity to immerse themselves in a learning environment, while putting their acquired skills to
use and building new skills.
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