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Abstract: This study was conducted to determine the level of the school environment and student engagement and assess their 

significant relationship. To carry out this research study, a descriptive-correlational research design was employed. A total of 282 

participants from the junior high school students of King’s College of Isulan, Sultan Kudarat, Philippines in the school year 2023-

2024 were selected using stratified random sampling. The researchers used an adopted and a modified 5-point Likert scale survey 

questionnaires to gather the data needed for the study. Statistical tools used were mean and Pearson’s product-moment correlation. 

The results showed that the level of the school environment is favorable, while the level of student engagement in school is high. The 

correlation analysis revealed that the school environment and student engagement have a moderate, positive, and significant 

relationship. These findings indicate that a favorable school environment has the potential to enhance student engagement levels. 

Students’ positive perception and attitude towards their school environment positively influence their engagement in school. 

Furthermore, this study suggests that by employing effective instructional approaches and providing feedback on students' 

performances, offering sufficient learning resources and facilities, and fostering a positive and supportive learning environment, 

educators and schools will be able to enhance the engagement and learning experiences of their students. 
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1. INTRODUCTION  

The relationship between school environment and student 

engagement has garnered attention, as studies have shown 

that a positive school environment can foster a greater student 

engagement (Garcia & Cuizon, 2013; Lawson & Masyn, 

2015) and their perception on the school environment is 

associated on their engagement (Wang & Eccles, 2013). For 

instance, Yang et al. (2022) emphasized the importance of 

social dimension of a school environment, such as supportive 

teacher-student relationships and teacher autonomy support to 

maximize student engagement. In addition, the recent study 

of Fatou and Kubiszewski (2018) revealed that student 

engagement is associated on the perception of students toward 

the school environment.  

According to Lombardi et al. (2020), school environment 

indicates the distinctiveness of an academic institution. It is a 

set of relationships that take place among the members of the 

school community that can be determined by structural, 

personal, and functional factors of the school. Moreover, in 

the literature review conducted by Kutsyuruba et al. (2015), 

they enumerated the three categories of school environment 

which they referred as “dimension of school climate”. First, 

the physical dimension which pertains to the conditions of the 

school facilities, environmental quality of the schools and 

their influence with the academic performance and students’ 

behavior. Second, the academic dimension which refers to the 

teacher’s skills and characteristics as the factors of students’ 

academic development. Lastly, the social dimension which 

suggests that the fundamental structure of the school 

environment revolved on  the quality of relationships occur 

among the member of the community. Primarily, research on 

the school environment is mostly associated with its influence 

on students, such as their academic performance (Dela Rosa, 

2019; Lagumbay et al., 2023), learning experiences (Mahat et 

al., 2022), and student engagement (Shernoff et al., 2016). 

 Meanwhile, student engagement is defined as a 

complex construct, interconnected within the three 

dimension: affective, behavior, and cognition (Lam et al., 

2014). The affective aspect pertains to the level of attraction 

that the student have towards school including their positive 

and negative feelings when they engaged in tasks(Skinner et 

al., 2008). On the other hand, behavioral engagement 

attributes to the several elements such as the attention, effort, 

and persistence, which align with the expectations set by 

schools. These factors are visible in doing tasks related to 

learning and other extra-curricular school activities(Skinner 

et al., 2008). Meanwhile, the cognitive engagement described 

the approaches employed by students throughout their 

learning activities on how they implement their learning styles 
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and practiced to be independent learners (Wang et al., 2011). 

Furthermore, in recent years, there has been a growing 

research interest in student engagement as it is attributed to 

students’  motivation (Fakhri et al., 2023; Francisco, et al., 

2015), group satisfaction (Wolverton et al., 2020), academic 

performance (Delfino, 2019; Aquino, 2019),  and school 

environment (Fatou & Kubiszewski, 2018; Garcia & Cuizon, 

2013). 

Although the previous literature suggests a link between 

student engagement and school environment, however the 

researchers identified an apparent knowledge gap in the prior 

research. The previous research has explored on the student 

engagement and its linkage toward environmental complexity 

inside the classroom (Shernoff et al., 2016). In addition, 

considering student engagement as a multi-dimensional 

construct received less attention in research (Lombardi et., 

2019) such as on the recent study of Fatou and Kubiszewski 

(2018) which  created a model useful for predicting affective 

engagement only. Meanwhile, in the Philippine context 

among the private institutions especially in Sultan Kudarat, 

there are no existing studies found that focuses on this same 

study. Moreover, the incorporation and integration of the 

three dimensions of school environment as cited by 

Kutsyuruba et al. (2015) and the three dimensions of student 

engagement enumerated by Lam et al. (2014) should be 

explored further to provide an understanding on the 

relationship of school environment and student engagement 

especially in the case of private school. The result of this study 

will provide insights to the education stakeholders in 

improving their school environment to foster student 

engagement.  

2. OBJECTIVES OF THE STUDY 

This study assessed the relationship between the school 

environment and student engagement among the junior high 

school private students of King’s College of Isulan, Sultan 

Kudarat, Philippines. Specifically, this sought 

to:(1)determine the level of school environment in terms of: 

physical, academic,and social; (2)identify the level of student 

engagement in school in terms of: affective, behavioral, and 

cognitive; and (3) find out if there is a significant relationship 

between the school environment and student engagement. 

3. MATERIALS AND METHODS 

3.1 Respondents 

The respondents of this study were the junior high school 

private students from King’s College of Isulan in the school 

year 2023-2024. A stratified random sample of 59 grade 7 

students, 74 grade 8 students, 67 grade 9 students, and 82 

grade 10 students, for a total of 282 student participants.  

 

3.2 Research Design 

This study used the descriptive-correlational design to 

determine the level of school environment and student 

engagement and to assess the relationship between school 

environment and student engagement in school. 

3.3 Instrument 

The researchers modified the survey questionnaire 

developed by Tapia-Fonllem et al. (2020) to measure the level 

of school environment. The School Environment 

Questionnaire consists of 24-item that was categorized into 

three sub-variables: physical, academic, and social, each of 

the category has  eight items on a 5-point Likert scale. This 

instrument was pilot tested with Cronbach’s Alpha value of 

0.722 which implies that it is reliable. On the other hand, to 

determine the level of student engagement, this study adopted 

the 33-item Student Engagement in School questionnaire 

developed by Lam et al. (2014) which was categorized into 

three sub-variables: affective(9-item), behavioral(12-item), 

and cognitive(12-item) on a 5-point likert scale. 

3.4 Statistical Analysis  

The data collected were analyzed and interpreted through 

the appropriate statistical tools. Descriptive statistics such as 

mean was used to determine the level of school environment 

and student engagement in school. Meanwhile, inferential 

statistics such as Pearson product-moment correlation was 

used to assess the relationship between school environment 

and student engagement in school. 

4. RESULTS AND DISCUSSIONS 

School Environment 

School environment was categorized into three sub-

variables: physical, academic, and social.  

 

Table 1. Level of school environment in terms of physical 

dimension 

 
 

Table 1 reveals the level of school environment in terms of 

its physical dimensions. It shows a mean of 3.83, which is 

interpreted as a favorable school environment. Furthermore, 

it implies that the respondents perceived the physical 

dimensions of the school as conducive to their learning and 

overall experience. It suggests that the school has met or 
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exceeded their expectations in terms of the physical aspects 

that contribute to a positive learning environment. 

The highest mean of 4.13 falls in “The library is well-

equipped with varied books.” followed by “The school 

ground  has enough space, safe, and clean.”(4.10) which 

implies as favorable school environment. Moreover, this 

implies that the school’s learning resources and facilities 

provide a conducive learning environment that support 

students’ access to learning. In contrast, the lowest mean is 

the indicator, “The classrooms are aesthetically 

pleasing”(3.17). This implies that the respondents moderately 

agree that they find the classroom environments visually 

appealing. However, it is important to note that this indicator 

was interpreted as neither favorable nor unfavorable 

regarding the school environment. It suggests that the 

aesthetic appeal of the classrooms did not significantly impact 

the overall perception of the school environment for the 

respondents.   

The results were supported by Dela Rosa (2020) that the 

classroom structure contributes student engagement in the 

classroom activities but does not significantly affect student 

academic achievement. However, Baafi (2020) contradicts 

this claim. He stated that students with a pleasant physical 

environment perform better than those where the learning 

environment is not conducive. Additionally, the school must 

have a standard structure in order to promote active student 

learning inside the four-cornered classroom and so with the 

physical facilities provided to schools based on students’ 

needs.  

  

Table 2. Level of school environment in terms of academic 

dimension 

 
 

Table 2 shows the level of the school environment in terms 

of its academic dimension. As seen on the table, it obtained 

an overall mean of 4.00, which was interpreted as a favorable 

school environment. It reflects a positive perception of the 

school's commitment to academic excellence, providing 

quality instruction, and creating a supportive and engaging 

learning atmosphere. 

As observed from the table above, the highest mean of 4.28 

falls in “The teachers use lecture, discussion, group work, and 

hands-on activities” and followed by, “The teachers explain 

the importance of learning and its application to the real-life” 

(4.10) which were interpreted as highly favorable and 

favorable school environment, respectively. It only means 

that in the academic dimension of school environment, 

instructional practices of the teachers contribute positively to 

the students’ learning experiences  that promotes engagement, 

active learning, and a well-rounded educational experience. 

On the other hand, the indicator, “The teachers provide 

feedback to parents about their child’s learning progress.” had 

the lowest mean of 3.84.  This was interpreted as neither 

favorable nor unfavorable school environment. Moreover, the 

participants agreed that providing feedback of the students' 

learning performances to both the students and parents had 

also contributed to the favorability of the school environment. 

 The findings were supported by Borres(2017) that students 

acknowledged the teacher's dedication in engaging them with 

various activities within the classroom. In addition, Adesua 

and Akomolafe (2015)  mentioned that school environment in 

terms of academic dimension could serve as the motivating 

factor to the academic performance of students wherein the 

teacher have a significant role in shaping students’ interest in 

learning various concepts. Further, the quality of teaching 

would likely affect the learning of school subjects and 

learning programs wherein teachers should adjust the 

classroom environment to students’ preferences, making it 

more comfortable and functional for learning to take place 

which students can learn and perform better both 

academically and towards their behavior. 

Table 3 presents the level of school environment in terms 

of its social dimension. It was revealed that it is classified as 

favorable, garnering an overall mean of 3.95. Thus, the school 

fosters a positive and supportive social atmosphere, 

promoting healthy relationships and interactions among 

students and staffs. 

 

Table 3. Level of school environment in terms  of 

social dimension 
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 As gleaned from the table above, the indicator, “The 

school promotes respect, kindness, and empathy ” has the 

highest mean of 4.31. It was followed by the indicator, “The 

school provides opportunities for group work, social events, 

and community service” with a mean of 4.12. These 

indicators were interpreted as highly favorable and favorable 

school environment, respectively. Conversely, the lowest 

indicator is “The school allows the students to express 

themselves” (3.68) which was interpreted as favorable school 

environment. Moreover, it highlights the school's 

commitment to fostering a positive and supportive 

atmosphere where students are encouraged to  cultivate 

social-emotional competencies and actively engaged students 

in various activities beyond the academic curriculum. 

This findings were supported on the study that students 

who are satisfied by their social relationships are usually 

engaged in their activities (Lombardi et al., 2019). Thus, 

school should emphasize autonomy-supportive teaching 

behaviors to understand student engagement and school 

burnout (Yang et al., 2022). 

 

Table 4. Summary of the sub-variables of school 

 environment 

 

 
Table 4 summarized the sub-variables of the school 

environment. Among the three sub-variables, the academic 

dimension had the highest mean of 4.00 while the physical 

dimension had the lowest mean of 3.83. However, the 

aforementioned sub-variables were both interpreted as 

favorable school environment. Thus, the level of school 

environment was interpreted as favorable. This implies that 

the school creates a nurturing and engaging setting that 

supports the academic, social, and emotional growth of 

students. 

The school environment is regarded as an educational 

entity that contributes to providing ideal physical conditions 

for the facilitation of the teaching and learning process. The 

quality of school environment has a  direct influence on the 

behavior and contribute to the cognitive, social, and emotional 

development of students (Tapia-Fonllem et al., 2020).  

Moreover, the study’s findings were supported by 

Aquino(2019) who posited that when adequate facilities and 

instructional materials are provided, the quality of teaching 

and learning becomes evident in every educational institution. 

Thus, the quality of the school’s academic environment 

depends on its physical condition. 

 

Student Engagement 

Student engagement in school was categorized into three 

sub-variables: affective, behavioral, and cognitive.  

 

Table 5.  Level of  student engagement in terms  of 

affective aspect 

 
  

Table 5 presents the level of student engagement in terms 

of its affective aspect. The result showed that it obtained an 

overall mean of 3.81, which indicates that the respondents 

demonstrate a high affective engagement in school. 

Furthermore, this suggests that the respondents exhibit a 

genuine interest, enthusiasm, and positive emotional 

connection towards their school.  

The highest mean was obtained by the indicator, “I am 

proud to be at this school” with a corresponding mean of 4.12, 

indicating a strong sense of pride among the respondents 

towards their school.  This was closely followed by “I like my 

school” (4.06) which reflects the positive attitude and affinity 

towards the school. Both indicators were interpreted as high 

engagement. However the lowest indicator obtained a mean 

of 3.34, “Most mornings, I look forward to going to school” 

which was interpreted as neither engaged nor disengaged. 

This suggests that the respondents express a moderate 

agreement that they feel on the sense of excitement about 

going to school in the mornings.  

 Several studies concluded that the students’ school attitude 

or affective relationship to school and emotional well-being 

affects their school engagement (Upadyaya & Salmela‐Aro, 

2013; Stern, 2012). Moreover, this study paralleled to the 

findings of Francisco et al. (2015) that affective aspect 

including their motivation in school were associated to 

engagement.In addition, the study of Mustamiah and Widanti 

(2020) mentioned that affective indicator such as the student’s 

learning motivation can affect their engagement in school. 

 

Table 6.  Level of  student engagement in terms  of 

behavioral aspect 
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Table 6 depicts the level of student engagement in terms 

of its behavioral aspect. It was revealed that the overall mean 

is 3.53, which indicates that the respondents has high 

engagement. It further means that the respondents 

consistently demonstrate positive and constructive behaviors 

within the school environment. 

As shown from the table, the indicator, “I try hard to 

do well in school”(4.02) got the highest mean. It was followed 

by “If I have trouble understanding a problem, I go over it 

again until I understand it”(3.89). Moreover, this indicates 

that the respondents have a strong sense of motivation and 

effort as well as  determination towards achieving academic 

success and facing academic challenges. Both indicators were 

interpreted as high engagement that implies that the 

respondents has suggesting a positive attitude towards 

problem-solving and learning.  Meanwhile, the indicator, 

“When I’m in class, my mind wanders” (2.86) ranked the 

lowest mean which was further interpreted as neither engaged 

nor disengaged. Furthermore, it indicates that the respondents 

moderately agreed that they were mentally distracted  while 

in the classroom but they are not completely disengaged from 

the instructional discussion. 

Moreover, the current research of  Dulay (2020) 

supports that these behaviors were under the classroom 

behaviors of students towards their work and school activities. 

These positive behaviors in learning will lead them to have 

high level of cognitive engagement (Nurbiha Shukor et al., 

2014). Conversely, Mooneyham and Schooler (2013) 

mentioned that mind wandering function as a means of 

alleviating boredom when carrying out repetitive tasks. This 

behavior may have an adaptive purpose, enabling individuals 

to persist in an activity (such as a learning session) that has 

become dull but still needs to be maintained. Thus, this 

suggests that teacher may vary their learning activities in the 

class. 

Table 7 presents the level of student engagement in 

terms of its cognitive aspect. It was shown that it obtained a 

mean of 3.52 which further implies that the respondents 

demonstrate high engagement. Moreover, it denotes that they 

are actively using their cognitive abilities, such as problem-

solving, critical thinking, and intellectual curiosity, to engage 

with the academic content and develop a deeper 

understanding of the subjects they are studying. 

 

Table 7. Level of  student engagement in terms  of 

cognitive aspect 

 

 
As observed from the table, the highest mean falls in, 

“When learning new information, I try to put the ideas in my 

own words”(3.79). This was closely followed by, “When I 

study, I try to connect what I am learning with my own 

experiences”(3.63). Both indicators were interpreted as high 

engagement. This means that the respondents were 

demonstrating active engagement in developing learning 

strategies by expressing their new ideas on their own words 

and connecting knowledge with their experiences. On the 

other hand, “When learning things for school, I try to 

associate them with what I learnt in other classes about the 

same or similar things” (3.35) garnered the lowest mean. This 

indicates that the respondents perceived that they were neither 

engaged nor disengaged on this cognitive indicator. 

Furthermore, this highlights the importance of encouraging 

students to make interdisciplinary connections and promote a 

more integrated approach to learning across subjects.  

The findings of the study was validated by Espejo (2018) 

that an autonomy-supportive learning environment has a 

significantly higher cognitive engagement. Moreover, 

Nurbiha et al., (2013) observed that students who displayed a 

high level of cognitive engagement also demonstrated a 

strong sense of self-regulation in their learning. These 

students engaged in additional research on their own and 

shared their findings with the class. In addition, a study 
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conducted Peng (2021) emphasized that the students’ positive 

cognition towards their learning experiences is associated to 

their academic engagement in school.  

Table 8 summarized the sub-variables of student 

engagement. Among the three sub-variables, the affective 

aspect contributed the highest a mean of 3.81 while the 

cognitive aspect had the lowest mean of 3.83. However, 

despite the cognitive aspect having the lowest mean,  both 

sub-variables demonstrated high engagement. This indicates 

that the respondents have a positive emotional connection to 

their school environment experience and actively engage their 

cognitive abilities on their learning process. 

 

Table 8. Summary of the sub-variables of  student 

engagement 

 

 
These findings were validated by Nazamud-Din et al. 

(2020) on their study that affective engagement has the 

highest form of engagement in the classroom. However, the 

study also revealed that these sub-variables may also affect 

one another. It was reported that these sub-variables has a 

moderate to strong, positive and significant relationship. In 

addition, the findings of the meta-analysis study conducted by 

Li and Xue (2023) revealed that there are influencing factors 

that affect student engagement. These are categorized into 

two: (1) promoting factors include students’ positive emotion, 

positive learning behavior, positive teacher behavior, the 

teacher-student relationship and partnership, students’ 

learning and thinking ability, the support of learning 

resources, students’ individual and personality characteristics, 

and teaching factors and (2) hindering factors include lack of 

environmental support, negative student behavior, and 

negative teacher behavior. Thus, these aspects are important 

considerations to foster student engagement in school. 

 

Table 9. Correlation analysis between school environment 

and student engagement 

 
 

Table 9 illustrates the result of the correlation analysis on 

the relationship between the school environment and student 

engagement. The statistical results showed that the school 

environment has a moderate, positive and significant 

relationship with the student engagement(r=0.49, 

p<0.01).Hence, it indicates that  when the school environment 

improves, so does with the student engagement in school. 

Prior research has indicated that the way students perceive 

the overall school environment is linked to their level of 

engagement  (Garcia & Cuizon, 2013; Wang & Eccles, 2013). 

For instance, Garcia and Cuizon (2013) discovered that the 

school environment has a significant influence towards 

student engagement. Significantly, Wang and Eccles (2013) 

underscored the importance of schools establishing well-

defined guidelines for student behavior and fostering an 

emotionally supportive and nurturing environment. Another 

study by Baldwin (2019) as cited by Nazamud-din et 

al.(2020), revealed that an environment can increase student 

engagement by allowing the students to express their 

learning-oriented behavior. On the other hand, Fatou and 

Kubiszewski (2017)  reported that the academic dimension of 

school environment specifically the teacher-student 

relationship had a strong predictor to the students’ affective 

engagement in school. More so, Shernoff and Bempechat 

(2014) emphasized  that the engagement in learning activities 

is the result of interaction between the students and the 

learning environment. 

As mentioned in the meta-analysis study of Li and Xue 

(2023), student engagement consists of two aspects: campus 

engagement (valuing, sense of belonging, and participation) 

and class engagement (cognitive, emotional, and behavioral 

engagement). Thus, the dimensions of school environment are 

important in assessing the students engagement in school 

(Fatou & Kubiszewski, 2017).  

5. CONCLUSION 

The level of school environment in King’s College of 

Isulan is favorable, while the level of student engagement in 

school is high. The school puts a higher emphasis on academic 

support to their students where it revealed that teaching 

methods employed by teachers have a positive impact on 

students' learning experiences such as fostering engagement 

and active participation in class. Meanwhile, students’ 

affective engagement was reportedly higher than cognitive 

and behavioral. The students showed a strong sense of pride 

and positive attitude towards the school. Furthermore, the 

correlation analysis revealed that school environment and 

student engagement has a moderate, positive and significant 

relationship among each other. Therefore, this finding 

suggests that there is a meaningful connection between the 

school environment and student engagement. This indicates 

that a positive and supportive school environment has the 

potential to enhance student engagement levels. 

Pedagogical implications gained from this study highlight 

the significance of a positive and supportive school 

environment in promoting student engagement. By 

employing effective instructional approaches and giving 

feedback of students’ performances, providing enough 

learning resources and facilities, and fostering a positive and 

supportive learning environment, educators and schools will 

https://www.sciencedirect.com/science/article/pii/S0959475215300451?via=ihub#bib64
https://www.sciencedirect.com/science/article/pii/S0959475215300451?via=ihub#bib64
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be able to enhance the engagement and the learning 

experiences of their students. 
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