International Journal of Academic Multidisciplinary Research (IJAMR)
ISSN: 2643-9670
Vol. 8 Issue 10 October - 2024, Pages: 294-298

Resilience in Remote Teaching: Exploring Teachers' Coping
Strategies in Distance Learning

James Russo A. Taga

Instructor I: College of Arts and Science
Bukidnon State University
Malaybalay City, Bukidnon, Philippines
jamesrussotaga@buksu.edu.ph

Abstract: The study explored the different experiences of teachers in the conduct of Distance Learning in the City of Malaybalay,
Bukidnon, Philippines during the school year 2022-2023. A total of 8 participants took part in the study. Data were gathered from
the Interviews. The responses of the participants were collected using an audio recording device. The recorded data were transcribed
and significant statements were extracted. The extracted significant statements were coded and thematized to form essence and
meaning to the study. The findings of the study revealed that the challenges of the teachers in the implementation of distance learning
generated six (6) themes, namely: Innovative Delivery Methods for Learning Materials, Community-Based Support Systems,
Technology and Media in Education, Parental and Community Engagement, Parental and Community Engagement, and
Educational Budgeting and Resource Allocation.
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1. INTRODUCTION

Distance learning has become a phenomenal teaching and learning approach, especially during the COVID-19 pandemic which
resulted to the total suspension of face-to-face classes. Schools have totally shifted from the conventional classroom teaching to full
distance learning (Sadeghi, 2019). Teachers have fundamentally become facilitators of learning since there was a total physical
separation of the teacher and learner. Remote teaching has continued the educational system, but numerous challenges have aroused.
These challenges ranges from monitoring and assessment, technology utilization, learners’ engagement, and others (Alemayehu &
Chen, 2021). Teachers, became navigators of the unchartered new teaching landscape. In this context, teachers’ ability to cope with
the various challenges in distance learning is crucial for it is a predictor in maintaining the quality of education (Villa & Manalo,
2020).

There is a growing interest in the conduct of distance learning even after the full suspension of face-to-face classes (Junior, et.al,
2021). Despite these growing interests challenges in distance learning are seen to be difficult to manage. However, teachers across
different schools have employed various coping strategies to address the challenges on distance learning. Additionally, existing
literature often overlooks the personal and contextual factors influencing these coping strategies, such as school support systems,
access to resources, and individual psychological traits (Samfira & Palos, 2021). In this sense, a comprehensive understanding and
exploration of the coping strategies of teachers in the conduct of distance learning must be delved into.

The challenges mentioned are unlikely to persist, as teachers in the field have demonstrated creativity and resourcefulness, which
have led to the development of various coping strategies and improvements. An example of a coping strategy and an innovative
approach to education amidst the pandemic is the introduction of the Massive Open Online Course (MOOCSs) for learners are given
the opportunity to have unlimited access to different topics (Doley, 2017). However, massive open online courses are very reliant to
internet access which most of our learners do not have, but the utilization of social media and limited access to the internet as another
form of platform to provide instructional supervision also proves as a coping strategy and an innovative approach to the teaching
learning process.

Beyond the different challenges encountered by the teachers in the implementation of distance learning. Many Coping strategies
has been noted that helped to combat the adverse effects of the total suspension of face-to-face classes brought by the COVID-19
pandemic (Moorhouse, 2020). Web-supported instruction is another very promising platform in conducting distance learning, however
it heavily uses internet connection which makes it difficult for all learners to access (Cifuentes, et.al, 2016). This means that in the
conduct of modular distance learning it is difficult to pair it with technology assisted instruction, but it is possible to make innovations
that only uses limited internet access such as using social media platforms to deliver instruction and submit outputs (Insorio & Olivares,
2021).

Hence, it is the very purpose of this study to explore and uncover the various coping strategies of teachers in the context of distance
learning. This study also sought to uncover how the coping strategies of the teachers contribute to their resilience in teaching despite
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the suspension of face-to-face classes. By identifying these strategies, the research hopes to provide insights into the ways teachers
can be better supported, both institutionally and individually, to thrive in the evolving educational landscape.

Statement of the Problem

This study explored the experiences of teachers in distance learning during face-to-face class suspension brought by COVID-19
pandemic. Specifically, this study sought to answer the following question:

1. What are the coping strategies employed by teachers in the implementation of distance learning?

2. METHODS AND PROCEDURE
Research Design

This study utilized transcendental phenomenological research approach which seeks to explore the structures of consciousness and
the essence of experiences as they appear to individuals. It emphasizes the concept of intentionality, where consciousness is always
directed toward something, whether a physical object, memory, or thought.

Research Locale

This study was conducted in the Malaybalay City, Bukidnon, Philippines. There were 6 participating schools in this study of which
these schools were classified as small, medium, and large schools. The schools that took part in the study heavily relied on distance
learning during the total suspension of face-to-face classes.

Participants of the Study

In choosing the participants of the study, the researcher ensured that they meet the inclusion criteria. The participants of the study
were classroom advisers and master teachers that has a first-hand experience on the implementation of distance learning. A total of
eight (8) purposively selected teachers from the different schools in Malaybalay City took part in the study. The participants were
chosen to take part in the study because of their rich experiences pertaining to distance learning. The participants of the study were
also properly oriented that their participation in the study will be confidential and anonymous.

Research Instrument

A researcher made interview guide was used in the conduct of the study. The interview guide was validated by experts of the field
to ensure the validity of the instrument. The researcher conducted several revisions of the instruments which is in accordance to the
recommendations of the experts.

Data Gathering Procedure

In the conduct of the study, protocols were properly strictly followed. The researcher sought permits in the implementation of the
study. Furthermore, ethical considerations were also observed. Additionally, the data privacy act was also strictly adhered by the
researcher.

Data Analysis
Using Creswell’s (2013) six (6) step data analysis framework, the following activities were followed.

First, the researcher organized and prepared the data. The researcher collected and transcribed the interviews. Second, the
researcher read all the data to make sense of the overall content. Third, the researcher started coding where the significant statements
were identified. Fourth, themes were generated. In this process the researcher grouped similar codes to form themes. Fifth, the
development of descriptions of each theme were done. Sixth, synthesize the findings to determine the essence of teachers' coping
strategies and reflect on the broader implications for supporting teachers.

Research Ethics

In the conduct of the study, the data privacy act of 2012 was strictly followed. Furthermore, the elements of trustworthiness were
also observed to ensure that the data gathered were properly utilized.

3. RESULTS AND DISCUSSIONS

This part of the paper presents the data gathered during the face-to-face interviews from the eight (8) purposively selected
participants of the study. The researcher transcribed, coded, and thematized the gathered data in order to provide meanings to the
extracted themes.
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Coping Strategies used by teachers in the Implementation of Distance Learning

As seen in table 1 it can be noticed that several coping strategies have been used by the participants. From the responses of
the participants relevant codes were utilized to be able to formulate themes. The prevailing themes from the coping strategies of the
teachers in the implementation of distance learning are the following: Innovative Delivery Methods for Learning Materials,
Community-Based Support Systems, Technology and Media in Education, Parental and Community Engagement, Incentive-Based
Learning Strategies, and Educational Budgeting and Resource Allocation. From these formulated themes it can be deduced how the
teachers have creatively responded to the different demands and challenges in the implementation of distance learning.

Table 1. Codes and Themes generated in the Coping Strategies of Teachers in the Implementation of Distance Learning

Codes (extracted from the FGD) Themes

Home Visitation, House-to-House Distribution of modules, Innovative Delivery Methods for Learning
Express Padala of Modules Materials

Stayed in the Community for Education Support, Community-Based Support Systems
Parent Leader Initiative, Module Delivery by Neighbors

Basa Mo, Video Mo Campaign, Simple Video Lessons, Technology and Media in Education

Use of Radio Transistors, Laptop, and Speakers

Parents’ Conference, social media, Call, and Text Communication Parental and Community Engagement

, Recorded Short Videos for Learning

Certificates and Prizes for learners Incentive-Based Learning Strategies
Annual Procurement Plan was realigned and Supplemental Budget Educational Budgeting and Resource Allocation

Theme 1: Innovative Delivery Methods for Learning Materials

The Innovative Delivery Methods for Learning Materials as one of the prevailing themes in the coping strategies of teachers
in the implementation of distance learning has been seen as one of noblest pursuits in the teaching and learning process, that the
teachers have done. Innovating the different methods in the delivery of modules has helped learners to access education despite the
suspension of classes (Holzer & Pugnale, 2023). In this way, the learners were given the opportunity to learn and acquire the most
essential learning competencies needed in their subjects. Providing the necessary assistance to the learners during the suspension of
the classes have given them the opportunity to continue learning. Giving support to the learners come in many aspects but one of the
most important things those teachers have used during the implementation of distance learning is communicating to the learners with
care (Agayon et al., 2022). Giving time to clarify the learner’s queries provides them a sense of importance that allows the teacher
to communicate effectively to the learners and provide them with the necessary assistance and support (Donald, 2020).

Theme 2: Community-Based Support Systems

The Community-Based Support Systems is another theme that has surfaced in the coding process. This theme on coping
strategy has presented the vital importance of the stakeholders in the school especially in the implementation of distance learning.
Without the stakeholders, supporting the different functions of the schools in the implementation of the distance learning would have
been a failure. Manalo and Devilla (2020) support this concept since the school could not provide all for the teachers due to limited
resources the stakeholders functions as a bridge for the different gaps. The continuous community engagement and partnership have
proven a strong coping strategy in the implementation of distance learning (Sandid & Elmadani, 2023).

Theme 3: Technology and Media in Education

Another coping strategy of the public-school teachers in the implementation of distance learning is the utilization of
Technology and Media in Education. Evidences suggests that different schools within Malaybalay city have utilized varied learning
materials such as the self-learning modules, radio-based instructions, and television-based instructions. These multimedia resources
have proven to be available for the learners. However, in some degree these materials are not suited to all learners due to geographical
and economic constraints. But in totality multimedia resources as a coping strategy for the teachers to address the learners need has
been useful and appropriate to the learners. This result of the study adheres to Agayon et al. (2022) that teachers craft different
materials that are aligned to the Most Essential Learning Competencies to address the learners needs.

Theme 4: Parental and Community Engagement
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Parental and Community Engagement as an emerging theme in the study have proven to be one of the best coping strategies
for the teachers in the delivery of quality basic education. Teachers are able to contact the parents of the learners for the delivery and
utilization of various learning materials. The response of the parents to the chats and messages of the teachers meant a huge help to
the teachers, because it allowed for the fast, efficient, and effective way of the distribution and utilization of modules (Beam &
Navaro-Sola, 2022). Furthermore, the teachers were also able to properly communicate and feedback the progress of the learners to
their parents. In this way, the parents became an active partner in the educative process of the learners (Ma, et.al, 2015).

Theme 5: Incentive-Based Learning Strategies

From the responses of the participants that were coded Incentive-Based Learning Strategies surfaced as another theme that
served as a coping strategy that help the teachers in implementation of distance education. Learners who are given positive
reinforcement tend to become more motivated to answer and return the modules on time. Moreover, learners tend to engage in other
platform for learning such as the RBI and TVBI. This result is in consonance to the concept of Ackerman (2019) that the desirable
stimulus reinforces the behavior, making it more likely that the behavior will reoccur.

Theme 6: Educational Budgeting and Resource Allocation

Based on the responses of the participants Educational Budgeting and Resource Allocation is another theme that emerged
as a coping strategy of the public-school teachers in the implementation of distance education. Educational Budgeting and Resource
Allocation has been seen as the lifeblood of the school during the implementation of distance learning because financial resources
are the driving force of all the components of the school (Parahakaran, 2018). The proper allocation of funds allowed the schools to
utilize resources and fully implement distance learning with ease of access (Gomez, 2022).

4. CONCLUSIONS AND RECOMMENDATIONS

The coping strategies of the teachers in the implementation of distance learning generated six (6) themes, this includes:
Innovative Delivery Methods for Learning Materials, Community-Based Support Systems, Technology and Media in Education,
Parental and Community Engagement, Incentive-Based Learning Strategies, and Educational Budgeting and Resource Allocation.
These coping strategies have shaped the teaching and learning process during the suspension of classes. This has also showed the
ingenuity of the teachers in responding to the challenges brought by distance learning. Therefore, putting premiums to these coping
strategies helps improve the different practices in the teaching and learning process.

In this context, teachers are considered to be one the most resourceful professionals since they were able to cope to the various
demands brought by distance learning. However, despite being resourceful the mobilization of various stakeholders may further
improve the support given to learners in distance learning. Furthermore, the use of technology and allocation of resources may also
contribute to the successful implementation of distance learning. The coping strategies of the teachers employed in distance learning
is a manifestation of an effective response to the various challenges and demands of the total class suspension brought by the COVID-
19 pandemic.
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