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Abstract: The study investigated the effect of adopting a small group strategy in the social studies curriculum delivery on students' 

academic performance in Delta State. Two research questions and hypotheses guided the study. The study employed a 2 x 2 factorial 

quasi-experimental research design. 77,295 student from Upper Basic 8 in all the 467 public secondary schools in all the three 

Senatorial district of  Delta State in the 2021/2022 academic session form the population of the study. 199 upper basic 8 students 

from four of the 467 public secondary schools spread throughout three Delta State senatorial districts were included in the sample. 

The schools were chosen using the deliberate non-randomised sampling approach. Two experts verified the Social Studies 

Performance Test (SSPT). Fifty (50) students took the SSPT pre-trial test administered by the researcher. The reliability index was 

calculated using Kuder-Richardson formula -21, yielding a coefficient value of 0.77. The sampled school was allocated to the 

treatment group. The students were given the pre- and post-tests. The research questions were answered using mean scores and 

standard deviations of scores. Hypotheses were tested with a t-test analysis at 0.05 alpha levels of significance. The result of the 

study revealed that using small groups as an instructional strategy improved students' performance in social studies compared to 

the conventional teaching method. The finding also reveals that there is no significant difference between the mean performance 

scores of male and female students taught Social Studies using a small group instructional strategy in Delta State. From the results 

obtained, The study concluded that students who were taught Social Studies through small group instructional strategies 

outperformed those taught using the traditional lecture method. Additionally, gender did not have a significant impact on students' 

academic performance in Social Studies The recommendation following the study was that social studies teachers should endeavour 

to expose students to small groups so as to promote and encourage social interaction, active engagement in learning, self-motivation, 

learning by doing, and learning by experience in the classroom. 
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INTRODUCTION 

The main aim of education is to develop an individual to enable such an individual an individual an individual to effectively 

contribute to the development of his immediate society and the world in general. Education is the transmission of knowledge, attitude, 

values, every nation strives to provide quality education to its citizens in order for them to effectively contribute to their country's 

economic development. the economic development of their nation. Learning materials and experiences are included into various 

subjects taught at various educational levels in order to successfully shape these citizens. 

One of the subjects that must be completed for the Upper Basic level is social studies. This area of study focusses on people: 

their actions, interactions with others, personal development, utilisation of resources, and the many institutions they rely on to carry 

out their everyday activities (Abdu-Raheem, 2017). Social studies is an integrated study of the social sciences and humanities that 

fosters civic competency, claim Aluede and Onolenhemhen (2017). National Council for Social Studies (2018) points out that the 

aim of teaching social studies is to provide young people with the opportunity to cultivate the values of self-realization, improved 

interpersonal connections, self-esteem, and national unity. strengthening civic competence via scientific and humanistic disciplines 

(National Council for the Social Studies, 2018). Consolidating relevant substance from the humanities, math, and innate sciences, 

alongside points like financial matters, topography, history, reasoning, political theory, brain research, religion, and social science, 

social examinations gives organized, orderly concentrate inside the educational plan. The primary goal of social studies is to equip 

young people with the knowledge and skills necessary to make informed decisions that benefit society as a whole, enabling them to 

become citizens of a democratic, multicultural society in an interconnected world. In order to transform Nigeria into a modern 

society, the country's social studies education has a special responsibility to heal the political and social wounds from earlier decades 

and support the newest hopes for peaceful coexistence across ethnic groups and nationalism. A just and progressive society might 

be created in this nation via beneficial advancements in social studies education. It also encourages the goals of independence, 

national effectiveness, and national pride (FRN, 2017). Additionally, social studies education contributes to the accomplishment of 

national goals via civic education. The ascension to prominence and creation of social studies as a mandatory subject in Nigeria 

aimed to better match education with community concerns (Izekor 2019). Nigeria adopted social studies in response to societal aims 

and aspirations, much like other countries. In an effort to heal the wounds caused by the civil war, education for national unity was 

also incorporated (Dubey and Barth, in Rupee 2018). The argument over the roots of social studies did not end abruptly in the United 

States and Great Britain; when the subject was introduced, it also reached Nigeria. the instructors from Ohio College who attempted 

to give social examinations training to the Educators' School in the previous Western District of Nigeria was regarded. Their 1958 
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exploration went about as a spike for the post-freedom educational plan's moment incorporation of social investigations. Absence of 

schools was the justification behind its restricted presentation into the educational program. Social examinations returned and 

proceeded with its development way when the Thorough Secondary School in Aiyetoro was laid out in (1963) as another exhaustive 

optional training test. Starting in 1963, Aiyetoro fostered Nigeria's most memorable secondary school social examinations 

educational plan. It likewise delivered educational materials for use in educating and finding out about the subject. 

Izekor (2021) reports that during a gathering held in Ibadan, the Service of Training for the Western region chose to foster 

a structure for a social examinations educational program for optional school understudies in years one and two. This system's 

creation tumbled to CHS, Aiyetoro. The Far reaching Secondary School in Aiyetoro fostered the educational plan, which was utilized 

by most of states that showed social examinations until 1982. The program's definitive targets were to work on the nature of social 

examinations training in optional schools and acquaint members with the Nigerian Auxiliary Schools Social Investigations Venture 

(NSSSSP). The members got duplicates of the lesser optional public educational plan, which was officially supported by the Joint 

Consultative Board on Training in 1982 (CESAC, 2017). In 1985, the Central Government normalized the educational plan of the 

many courses being trained to foster the Public Educational program for junior auxiliary schools. This educational plan is comprised 

of six volumes that incorporate each of the nineteen courses expected for the lesser optional school plan of the Public Approach on 

Training, regardless of whether certain states altered it to some degree to address their issues.  

According to Cherian (2015), social studies instruction equips students to participate responsibly in a multicultural, 

democratic society in an increasingly globalised world. On the other hand, a citizen upholds existing practices, conforms to social 

norms that are often local in origin, and preserves a particular ideology that is devoted to certain values (Faisal, Shinwari, & Hussain 

2017). Social Studies education in Nigeria has played a role in the nation's modernization and the promotion of interethnic 

understanding by incorporating the use of local languages in teaching, particularly from elementary to lower middle school (FRN, 

2019). The quality of instruction seems to be declining despite social studies' importance in Nigeria's educational system and its 

applicability to the country's ideals, problems, changing circumstances, and democratic heritage. For instance, of the 86,222 

candidates who registered for the Delta State Basic Education Certificate examination in 2019, 57,190 were asked to retake Social 

Studies, and 53,363 of the 87,395 candidates who registered for the same examination in 2018 were asked to retake the subject, 

according to the Ministry of Basic and Secondary Education Examination (2021). One factor that has been connected to the problem 

of poor academic achievement is the style of instruction used by teachers.  

Over time, a variety of pedagogical strategies have been discovered and put to use to provide excellent social studies 

instruction. More than forty percent of pupils who completed the Basic Education Certificate exam in the 2018-19 session had results 

that were deemed inadequate, according to Okeke (2018). This success rate could be attributed to the instructional methodologies 

used to teach social studies at the junior secondary school level. This success rate could be attributed to the instructional 

methodologies used to teach social studies at the junior secondary school level. In secondary schools in Nigeria, the lecture method 

is the most often used teaching approach. The lecture approach is one teacher-centered teaching method used to transfer knowledge 

to pupils. Students listen intently to the teacher and have the opportunity to ask questions as the presentation progresses. According 

to Ogheneakoke (2015), a lecture technique is any speech, debate, lesson, or other oral presentation given to students by a teacher 

or head of school. He continued by saying that lectures are equivalent to "talk chalk." The lecture style of instruction, according to 

Ogheneakoke, has a number of advantages, including covering a lot of material, teaching a large class, imparting knowledge, igniting 

students' interest in a subject, giving them new material, and helping them understand and improve their comprehension of the 

material. The main drawback of the lecture method is that students participate passively and don't interact with the material 

throughout the teaching-learning process. The lecture method has been criticised by Owoeye and Yara (2020), who contend that 

only conscientious students can really profit from it. The popularity of the lecture technique is undoubtedly due to its efficiency and 

capacity to teach a large number of students in a short amount of time. Teachers who use this method also require less experience. 

As a result of their lack of involvement, communication, and teamwork throughout the teaching and learning process,  

Okeke (2017) linked the lecture-based teaching approach to the students' poor performance in social studies. The author 

continues by stating that in order to promote students' active participation, interaction, and cooperation throughout the teaching and 

learning process, extra teaching strategies, such as small group instruction approaches, should be implemented. Small groups are the 

most popular form of teaching in the educational process. It refers to instruction given by the instructor or under guidance in small 

groups of seven to eight students during prearranged sessions. Teachers often give homework before class. The goal is to assist 

students in reframing their critical grasp of a specific topic and its contents, as well as help them become more skilled at forming 

and defending perspectives (Pillow 2017). Students will learn new information on the subject in small groups from the teacher, other 

students, and the handouts that are distributed throughout the lesson. In small groups, they will respond to criticism from their 

lecturers and other students as they research and develop their own ideas on the subjects being covered. The primary benefits of 

small group education include helping teachers better see and comprehend how various students accomplish tasks and interact with 

one another, as well as providing each student with individualized attention that may not be available in large class settings.  

Small group teaching is a kind of cooperative learning that highlights the practice of placing students in groups to learn 

within themselves, according to Abubakar and Oguguo (2020). Because they can retain the information and practice speaking in 

small groups, students learn more effectively and are better able to comprehend and value the opinions of others. Amro, Mundy, and 

Kupczynski (2015) claim that small group education improves students' ability to collaborate in a team environment while also 
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helping to divide large courses into more manageable and accessible groups. Gender is another factor that has been shown to affect 

pupils' academic success in social studies. Researchers have studied the disparities in boys' and girls' academic performance in the 

social sciences throughout the years. The reviewed research on the effect of role-play teaching approaches on academic attainment 

is rife with contradictions. For instance, Dania (2014) discovered a statistically significant difference in the mean performance scores 

of male and female students who used the role-play teaching strategy, favouring the female student. Nonetheless, Gorard (2017) 

discovered that neither male nor female students' performance was significantly impacted by the role-play teaching method. As a 

result, more research is needed on the effects of role-playing training on male and female students' performance. However, in this 

case, gender serves as a moderator variable. In light of this, the purpose of this research was to ascertain how Delta State students' 

academic achievement in upper basic social studies was impacted by the use of small group teaching.  

Statement of the Problem 

Many students lose interest in studying Social Studies as a course since they are not motivated to carry out research in order 

to find answers to problem by themselves. Personal observation revealed that most times Social Studies teachers emphasize on 

teachers centered method than student-centered instructional strategies like small group and role play instructional strategies. Hence 

the researcher intends to carry out study to determine the effectiveness of small group instructional strategy on student performance. 

In addition to the above statement Nwogu (2018) revealed that the objectives of Social Studies education has not been fully achieved 

in Nigeria, this might be as a result of ineffective instructional strategies employed by most teachers in teaching Social Studies in 

the school. With the above assertion it means that education is mostly teachers-centered. In other words, teachers do all the talking 

in the class while students passively receive information.  

Hence the researcher suggested that teachers should adopt innovative teaching method that would actively involve the 

student in teaching and learning process likes small group instructional strategy that will help to improve student academic 

performance, promotes students’ active participation and classroom interaction that is students-students and students-teachers’ 

interaction in the teaching and learning process, should be adopted. 

Oberle in Orivwude (2017) maintained that small group activities introduce students to “real world” situations. He added 

that feelings as well as avenue for expressing personal and sometimes unpopular attitudes and opinions. This indicates that small 

group is highly motivating as the majority of students enjoy these types of activities and become more inspired learners. The 

statement of the problem for this study is: will the use of small group instructional strategy enhance students’ academic performance 

in Social Studies? 

Research Questions 

The following research questions guided this study. 

1. What is the difference between the mean performance scores of students taught Social Studies using small group instructional 

strategy and those taught using lecture method? 

2. What is the difference in the mean performance test score of male and female Social Studies students taught using Small 

Group teaching strategy?  

Hypotheses 

The following hypotheses were formulated to direct the study.  

1. There is no significant difference between the mean performance scores of students taught Social Studies using a small 

group instructional strategy and those taught using the lecture method. 

2. There is no significant difference in the average performance scores between male and female students taught Social Studies 

using a small group instructional strategy. 

RESEARCH METHODS  

Design of the Study  

A quasi-experimental design using a 2 x 2 factorial design was adopted for the study. The design has treatment (instruction) 

at three levels (small group instructional strategy and conventional lecturing strategy) with gender (male and female). This design is 

appropriate for the study because the researcher would not be able to fully randomize the subjects.  The design allows the researcher 

to assigned students to experimental and control groups based on their intact classes.  

Population of the Study 

The population of this study comprises a total 77, 295 Upper Basic 8 Social Studies students drawn from 467 public 

secondary school in Delta State from the 2021/2022 session. The choice of upper basic 8 as population for the study was because 

the upper basic 9 is considered too busy preparing for the Basic Education Certificate Examination (BECE) and upper Basic 1 is 

considered not matured enough since they are still fresh in the system. 

Sample and Sampling Techniques 

A sample of 199 upper basic 8 students drawn from 4 secondary schools out of the four hundred and sixty-seven public 

secondary schools in three Senatorial District of Delta State.  The Purposive non-randomized sampling technique was used for the 

selection of the schools. The study employed purposive and random Sampling techniques for all stages of selection. The purposive 



International Journal of Academic Pedagogical Research (IJAPR) 

ISSN: 2643-9123 

Vol. 8 Issue 10 October - 2024, Pages: 25-32 

www.ijeais.org/ijapr 

28 

sampling was used in selecting four secondary schools. Purposive sampling, since it is a deliberate effort to ensure that two schools 

each are chosen from the three senatorial districts of the State. Four intact classes, one from each sampled school, were used in the 

study. A simple random sampling method was employed to assign the classes to either the experimental or control groups. To 

assigned treatment conditions to the sample schools; the schools were first numbered 1, 1 and 2, 2. The two instructional 

methodologies were composed on four indistinguishable square papers, messed and combined as one. The instructional methods 

picked was doled out to the example schools in the request for their numbers. In this way, two schools were assigned small group 

instructional strategy, and the two other schools were given conventional method (control group).  Incidentally, the sample schools 

had only one stream of upper basic 8.  This eliminates the problem of deciding the stream to be used.  

Research Instrument 

The instruments that was used for the study are Social Studies Performance Test (SSPT) and lesson plan developed by the 

researcher. The SSPT was used for data collection.  There are two parts to the SSPT. Instructions on the biodata (group number and 

gender) of the students were provided in Part A. Part B has forty multiple-choice questions covering four concept with options A-D. 

Four lesson plans were used for each of the three groups, namelyrole play group, small group strategy and the 

control/conventional group.  The lesson plans prepared covered four concepts as prescribed by the uniform scheme of work of the 

selected school. 

Validation of Research Instrument 

The Social Studies Performance Test (SSPT) was validated by two experts: the social studies teacher at Owhologbo Secondary 

School and the project supervisor. The content validity was carried out on the Social Studies performance test using the test blue 

print or table of specifications. The table of specifications was constructed by considering the periods required to cover each concept 

and the level of objectives of each concept in accordance.  

The number of questions for each cell was obtained by the percentage of each concept multiplied by the percentage of the objective 

level and then multiplied by percentage of objective level and then multiplied by total number of questions (50). The content of each 

concept was derived from the Junior Secondary School Education Curriculum Social Studies for Upper Basic II (Federal Ministry 

of Education, 2021). 

The lesson plans used were validated by the two experts. The experts examined the extent to which the extent to which the lesson 

plans conform to the theoretical basis of the various teaching strategies. Social Studies teachers also validated the lesson plans with 

emphasis on: content coverage; clarity of lesson objectives; adequacy of instructional materials; adequacy of students’ activities; and 

the appropriateness of the evaluation items. The comments of the experts and social Social Studies teachers were used to fine-tune 

the lesson plans.  

Reliability of Instrument 

The researcher conducted a pre-trial test of the SSPT on fifty (50) students from upper basic secondary school outside the 

intended area of study. Data collected through the test was used to compute the reliability of the instrument. The Kuder-Richardson 

Formula 21 was used to calculate the reliability index, yielding a coefficient value of 0.77. This value was considered high, indicating 

that the instrument was consistent and reliable. Given that the test items were dichotomous, the use of this method was also deemed 

appropriate. 

Methods of Data Collection 

The treated group was assigned to the sampled school. The Social Studies Performance Test (SSPT) was used to provide 

pretests to the three groups on the first day of the experiment. The purpose of the pretest was to assess participants' degree of previous 

knowledge on the topics from which the test was constructed. The normal Social Studies instructor in each of the sample schools 

used the lesson plans the researcher created for each group during a six-week teaching period. The students learn in their various 

groups. In the control group, the teacher only used the lecture method of teaching. The treatment lasted for four weeks. In every 

school that was sampled, students were given a summative posttest using the same format as the pretest after the instructor finished 

teaching. Two separate schools were randomly allocated to the various groups because school administrative restrictions prevented 

the subjects from being systematically distributed. Group A was taught in small groups and B as a control through traditional lectures. 

Method of Data Analysis 

Mean and standard deviations of the test scores were used to answer the study questions. An independent sample t-test was used to 

test the null hypotheses at the 0.05 alpha levels of significance.  

RESULTS AND DISCUSSION OF FINDINGS 

Research Question One: What is the difference between the mean performance scores of students taught Social Studies using small 

group instructional strategy and those taught using lecture method? 
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Table 1: Mean and standard deviation(SD) comparison of pretest and posttest of Social Studies students taught with small 

group instructional strategy and those taught with conventional lecturing method. 

Treatment group  N  Pretest   Post test  Mean 

performance  

gain  

Mean  SD Mean  SD 

Small group  instructional 

strategy 

75 13.87 3.70 44.50 6.33 30.63 

conventional lecturing method 89 12.99 

 
2.98 30.31 5.72 

17.32 

Total  164      

 

Table 1 displays the mean scores for the small group instructional approach group on the pretest and posttest, which are 13.87 and 

44.50, respectively, with standard deviations of 3.70 and 6.33. Additionally, the control group scored 12.99 on the pretest and 30.31 

on the posttest, with 2.98 and 5.72 standard deviations, respectively. The control group's mean performance increase was 17.32, but 

the treatment group's mean gain was 30.63. Compared to students taught using the lecture approach, those taught using the small 

group instructional strategy had a higher mean gain score. This indicates a difference in the academic achievement of Social Studies 

students taught using a traditional lecture approach and those taught using a small group instructional strategy. Small group teaching 

thereby improves student performance more than traditional lecturing. 

Research Question Two 

What is the difference in the mean performance test score of male and female Social Studies students taught using Small Group 

teaching strategy? 

Table 5: Comparison Between the Mean Performance Scores of Male and Female Students Taught Social Studies using 

small group  

 Gender  

N Pretest Test Post Test Mean Gain 

Mean Std. Deviation Mean Std. Deviation 

Male  30 8.57 1.90 44.61 8.60 36.04 

Female  45 9.08 1.19 40.68 7.88 31.6 

Total 75      

 

According to Table 2, the pretest mean performance scores for men and females in small group instructional technique were 8.57 

and 9.08, respectively, with standard deviations of 1.90 and 1.19. Additionally, on the posttest, the mean performance scores of the 

male and female students who were taught social studies utilising a small group teaching technique were 44.61 and 40.68, 

respectively. Male students who were taught utilising the small group instructional technique had a somewhat greater mean gain 

than their female counterparts, with the mean performance scores for the male and female students in the small group differing by 

36.04 and 31.6 on the pretest and posttest, respectively. 

4.2  Analysis of Research Hypotheses  

Ho1: There is no significant difference between the mean performance scores of students taught Social Studies using small group 

instructional strategy and those taught using lecture methods. 

Table 10: t-test comparison of the pretest and post-test performance of Social Studies students taught with small group 

instructional strategy and those taught with conventional lecturing method 

 
Instructional 

strategies 

N Mean SD df  t-cal.  t-crit.  Level of 

sign. 

Pretests Small group  75 
13.87 3.70     



International Journal of Academic Pedagogical Research (IJAPR) 

ISSN: 2643-9123 

Vol. 8 Issue 10 October - 2024, Pages: 25-32 

www.ijeais.org/ijapr 

30 

Conventional 

Total  

89 

164 

12.99 

 
2.98 255 

1.93ns 1.98 0.05 

Posttest 

Small group  75 44.50 6.33     

Conventional 

Total  

89 

164 
30.31 5.72 

255 

 

 

17.41s 1.98 0.05 

ns: not significant; s: significant  

The experimental pretest and posttest mean scores, as shown in Table 3, are 13.87 and 44.50, respectively, with standard 

deviation scores of 3.70 and 5.72. Additionally, the control group's mean scores on the pretest and posttest were 12.99 and 30.31, 

respectively, with standard deviations of 2.98 and 5.72. The treatment group's mean performance increase was 30.63, while the 

control group's mean gain was 17.32. Compared to students taught using a control instructional technique, students taught using a 

role-playing strategy had a higher mean gain score. This demonstrates that social studies students who were taught using a small 

group instructional technique and those who were taught using a traditional lecture style performed differently academically. 

Students' performance is improved more by small group teaching than by traditional lecture. At the 0.05 level of significance, this 

yields a t-value of 1.93 and a t-critical value of 1.98. The computed t-value is smaller than the 1.98 t-critical threshold. This 

demonstrates that there was no discernible difference between the two groups' academic achievement on the pretest in Social Studies. 

Prior to the start of therapy, it was determined that the two groups were about equal.  

The computed t-value (10.47) in the post-test analysis, however, is higher than the crucial t-value (1.98; t=17.41, Df=255, P=0.05 

level). Thus, the null hypothesis was disproved. This suggests that social studies students who were taught using a small group 

instructional style and those who were taught using a traditional lecture method performed significantly differently academically. At 

the 0.05 level of significance, this shows that the experimental group's mean performance scores (44.50) and the control group's 

(30.31) vary significantly. As a result, the study's findings suggested that small group education improved students' performance in 

social studies more than traditional lecturing did.  

Ho2: There is no significant difference between the mean performance scores of male and female students taught Social Studies 

using small instructional strategy 

Table 11: t-test comparing the Mean Performance Scores of Male and Female Students Taught Social Studies using Role 

play.  

 Gender N Mean Std. Deviation df t-cal. Sig. (2-tailed) Remark 

Posttest Males 40 47.92 9.41 

73 

 

1.38 

 

.175 

Null hypothesis 

accepted 
females 35 49.06 7.52 

 

The t-test comparing the mean performance scores of male and female students who were taught social studies in small 

groups is summarised in Table 4. According to the table, the computed t-value's p-value is higher than 0.05. As a consequence, Ho3 

was approved. Therefore, the mean performance scores of male and female students who were taught social studies in small groups 

did not vary significantly. 

Discussion of Findings 

The first results of this research also demonstrate that the mean gain score of students taught using small group instructional 

techniques differed considerably from that of students taught using traditional instructional strategies. When compared to the 

traditional teaching approach, the research shows that students' performance in social studies improved when small groups were used 

as an instructional tool. This result is consistent with that of Mutai (2015), who discovered that the use of small groups as a teaching 

method impacted students' English language proficiency. Yusuf (2018) discovered that students who were taught utilising small 

group instructional methodologies performed better, setting them apart from their peers in otherThe findings of this research go 

counter to those of Telima and Omeodu (2017), who found that in laboratory work, small group instructional strategies were inferior 

to standard instructional strategies.  

When hypothesis two is tested, it is found that the mean performance scores of male and female students who were taught social 

studies at Delta State utilising a small group teaching technique did not vary significantly. This finding could be explained by the 

fact that small group instructional strategies allow both male and female students to use the internet to provide a more individualised 

learning experience, giving them more control over the time, location, path, and/or location of their education. This result is 

consistent with that of Barros et al. (2017), who discovered that role-playing improves students' learning experiences and engagement 

regardless of gender. According to Uduak and Anari's (2021) research, there was no discernible difference in the average 

performance scores of male and female students who received social studies instruction via role-playing. Adekunle, Nwabuno, 

Okebukola, and Ibukunolu (2021) showed no statistically significant difference in the performance of male and female students, 
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which was consistent with this conclusion. The results, however, were in conflict with those of Alsalhi et al. (2021), who found 

statistically significant gender-based variations in the experimental group's students' performance that favored females. The findings 

of Allahnana, Akande, Vintseh, Alaku, and Alaku (2018) also conflict with this one. They demonstrated that male pupils 

outperformed female students in mathematics.  

Conclusion 
Based on the findings of the study on the effects of small group and role-playing instructional strategies in social studies, it was 

determined that students who received instruction in social studies through small groups outperformed those who received instruction 

through traditional lectures. Additionally, it was shown that student gender had no discernible impact on social studies academic 

achievement.  

Recommendations 

The following recommendations are made, based on the findings of this study.  

1. 1 In order to foster social contact and active participation in class, social studies instructors should make an effort to 

introduce their pupils to small groups. 

2. 2 The curriculum designers should make sure that the Social Studies curriculum includes the small group teaching 

technique as it would support students' academic achievement in the topic. 

3. 3 The performance of male and female students in social studies was not impacted differently by instructional tactics. As 

a result, educators need to make social studies instruction gender-neutral.  

4. Universities should sometimes provide regular workshops and seminars for secondary school social studies instructors to 

introduce them to innovative teaching methods. 
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