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Abstract: The study examined principals' leadership styles and secondary school's effectiveness in Awka South Local Government 

Area (LGA). A descriptive survey research design was used for the study. The sample population comprised 19 principals of public 

secondary schools in Awka South LGA. A structured questionnaire was used for the collection of data. The instrument was subjected 

to face validation and pilot test using Cronbach Alpha which gave a reliability coefficient value of 0.79. Data collected from the 

study were analyzed using mean scores, as well as inferential statistics, including t-test correlation and ANOVA to determine the 

relationship between leadership styles and school effectiveness. The study found that on the prevalence of leadership styles, there is 

no dominant leadership style among principals. The school's effectiveness is moderately effective, with low mean scores across 

indicators. Regarding different leadership styles and school effectiveness, there is a strong positive correlation between democratic 

and transformational styles; and a significant impact from autocratic and laissez-faire styles. The research concluded that the 

principals in Awka South LGA employ a mix of leadership styles, with no dominant approach. The democratic and transformational 

styles have a minor positive impact on school effectiveness, but overall, the leadership approaches are efficient enough to 

significantly enhance school effectiveness. Based on the summary of the findings and conclusion, practical recommendations given 

were for the implementation of leadership training programs which should be focused on strengthening democratic and 

transformational leadership skills among principals. This could help in fostering a more collaborative and motivated school 

environment. 
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INTRODUCTION 

Leadership in educational settings is a critical determinant of school success, encompassing the ability to inspire, motivate, and guide 

staff and students towards achieving educational goals. Educational leadership, particularly at the principal level, involves a range 

of styles, including transformational, transactional, and laissez-faire, each influencing school culture and performance differently 

(Bush, 2020). Principals are pivotal in shaping the school environment, setting academic standards, and fostering an inclusive culture 

that promotes learning and development. Effective leaders in schools not only manage administrative tasks but also play a crucial 

role in instructional leadership, curriculum development, and stakeholder engagement (Leithwood, Harris & Hopkins, 2019). 

The effectiveness of public secondary schools is largely contingent on the quality of leadership provided by principals. Effective 

school leadership has been linked to improved student outcomes, higher teacher morale, and enhanced school efficiency (Robinson, 

Lloyd & Rowe, 2018). In the context of public secondary schools in Nigeria, where resources are often limited, the role of the 

principal becomes even more significant. Effective principals can navigate these challenges by fostering a collaborative environment, 

leveraging community resources, and implementing innovative teaching and management practices (Hallinger& Heck, 2010). 

Furthermore, leadership styles that emphasize shared decision-making and support for teacher professional development are 

associated with better student performance and overall school improvement (Day, Gu& Sammons, 2016). 

The Nigerian educational system comprises a diverse array of public and private institutions, with public secondary schools playing 

a critical role in providing education to a vast majority of students. The system is characterized by a standardized curriculum, 

government oversight, and significant challenges, including inadequate funding, infrastructural deficits, and disparities in 

educational quality (Adedeji&Olaniyan, 2011). In some areas, these challenges are pronounced, with many public secondary schools 

grappling with issues such as overcrowded classrooms, insufficient teaching materials, and a shortage of qualified teachers (Nwogu, 

2021). Despite these obstacles, the leadership provided by principals in these schools is a crucial factor in navigating these challenges 

and striving for school effectiveness. 

Given the complexities of the Nigerian educational system and the specific challenges faced by public secondary schools, identifying 

and promoting effective leadership styles are essential. Specifically in Awka South Local Government Area (LGA), it is unclear of 

the prevalent leadership styles applied among principals in the public secondary schools. There is also uncertainty about the extent 

to which these leadership styles affect school effectiveness, as well as the significant differences in school effectiveness based on 

different leadership styles as applied by these principals in public secondary schools. With a view to these uncertainties, this research 
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aims to examine the leadership styles and school effectiveness in Nigerian public secondary schools. Specifically, the objectives are 

to: 

i. ascertain the prevalent leadership styles among principals in Awka South LGA. 

ii. find out how these leadership styles of the principals affect school effectiveness in Awka LGA. 

iii. determine if there are any significant differences in school effectiveness based on different leadership styles applied by the 

principals in the public secondary schools in Awka South LGA. 

 

REVIEW OF RELATED LITERATURE 

Conceptual Framework 

Leadership 

Leadership is a multifaceted and complex concept that has been defined and interpreted in various ways across different fields and 

disciplines. At its core, leadership involves the ability to influence and guide individuals or groups towards achieving specific goals. 

According to Northouse (2019), leadership is "a process whereby an individual influences a group of individuals to achieve a 

common goal" (p. 5). This definition highlights the relational aspect of leadership, emphasizing the interactions between leaders and 

their followers. Leadership is not solely about the position or authority held by an individual but also about the ability to inspire and 

motivate others.  

One of the key components of leadership is vision. Leaders are often seen as visionaries who can articulate a clear and compelling 

future direction for their organization or group. Yukl (2013) suggests that effective leaders not only envision the future but also 

communicate this vision in a way that resonates with their followers, thereby fostering a shared sense of purpose and direction. This 

visionary aspect of leadership is critical in setting the tone and culture of an organization, as well as in driving innovation and change.  

Leadership also involves decision-making and problem-solving. Leaders are often faced with complex and challenging situations 

that require them to make informed decisions. According to Kotter (1990), decision-making is a fundamental aspect of leadership as 

it involves assessing situations, considering various options, and choosing a course of action that aligns with the organization’s goals. 

Effective leaders are adept at making decisions that balance the short-term and long-term interests of their organizations, 

demonstrating both strategic thinking and practical wisdom. 

In the context of organizational behaviour, leadership is often linked with the concept of power and influence. French and Raven 

(1959) identified five bases of power that leaders can use to influence others: legitimate power, reward power, coercive power, expert 

power, and referent power. These bases of power reflect the different ways leaders can affect their followers' behaviours and attitudes. 

For instance, legitimate power is derived from a leader's formal position or authority, while expert power is based on the leader's 

knowledge and expertise. Understanding these different sources of power is essential for leaders to effectively manage and motivate 

their teams.  

Leadership theories have evolved over time, reflecting changing views on what constitutes effective leadership. Early theories, such 

as the trait theory, focused on identifying the inherent characteristics of great leaders. However, more recent theories, such as 

transformational leadership, emphasize the importance of leaders' behaviours and the impact they have on their followers. Burns 

(1978) introduced the concept of transformational leadership, describing it as a process in which leaders and followers engage in a 

mutual exchange that elevates both parties to higher levels of motivation and morality. This theory underscores the role of leaders 

in inspiring and empowering their followers, as opposed to merely directing or controlling them.  

In summary, the concept of leadership encompasses various elements, including vision, decision-making, power dynamics, and the 

ability to inspire and influence others. It is a dynamic and context-dependent process that involves both the leader and the followers. 

As the study of leadership continues to evolve, it remains a critical area of focus for understanding how organizations and societies 

can achieve their objectives through effective guidance and direction. 

Overview of Leadership Styles in Public Secondary Schools 

Leadership styles in public secondary schools are critical in shaping the educational environment and determining the effectiveness 

of the institution. These styles encompass various approaches principals and administrators use to manage staff, engage students, 

and implement policies. One commonly studied leadership style is transformational leadership, which involves inspiring and 

motivating staff and students to achieve higher levels of performance and commitment. Transformational leaders in schools focus 

on creating a positive and inclusive school culture, fostering professional development among teachers, and encouraging innovative 
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teaching practices (Leithwood& Sun, 2012). This style is particularly effective in improving student outcomes and teacher 

satisfaction. 

Another prevalent leadership style in public secondary schools is transactional leadership. This approach is characterized by a system 

of rewards and punishments to manage staff performance and student behaviour. Transactional leaders set clear goals and 

expectations, and they provide specific rewards or consequences based on the achievement of these goals (Bass &Avolio, 1993). 

While this style can be effective in maintaining discipline and achieving short-term objectives, it may not always foster a deep 

commitment or intrinsic motivation among staff and students. However, in certain contexts, particularly where clear structure and 

accountability are needed, transactional leadership can be a pragmatic approach. 

Distributed leadership is also gaining recognition in the context of public secondary schools. This leadership style emphasizes the 

sharing of responsibilities among a broad range of staff members, rather than centralizing authority in a single leader. According to 

Harris and Spillane (2018), distributed leadership involves collaborative decision-making and leveraging the strengths of various 

individuals within the school community. This approach can lead to more sustainable leadership practices, as it encourages the 

development of leadership skills among teachers and other staff members. It also promotes a sense of ownership and accountability 

throughout the school, which can enhance overall school effectiveness. 

Laissez-faire leadership, characterized by a hands-off approach, is less common in public secondary schools due to its potential 

drawbacks. Laissez-faire leaders typically provide minimal guidance and allow staff and students significant autonomy. While this 

style can work well in environments with highly skilled and self-motivated individuals, it can lead to a lack of direction and 

accountability if not managed carefully (Eagly, Johannesen-Schmidt, & Van Engen, 2023). In the context of secondary schools, 

where consistent oversight and guidance are often necessary, laissez-faire leadership is generally considered less effective. 

In recent years, there has been a growing emphasis on instructional leadership, a style that focuses on the core business of teaching 

and learning. Instructional leaders prioritize curriculum development, instructional quality, and student achievement. They work 

closely with teachers to improve teaching practices and ensure that the school's educational strategies are aligned with its academic 

goals (Hallinger, 2015). This style is particularly relevant in the context of educational reforms and accountability measures, as it 

directly addresses the quality of instruction and learning outcomes. 

In conclusion, the leadership styles adopted by principals in public secondary schools vary widely, each with its strengths and 

limitations. The effectiveness of these styles often depends on the specific context and needs of the school community. As the 

educational landscape continues to evolve, so too does the understanding of effective school leadership, with an increasing emphasis 

on adaptive and inclusive approaches. 

School Effectiveness 

School effectiveness refers to the ability of a school to achieve its educational goals and positively impact student outcomes. It is a 

multidimensional concept that encompasses various aspects of school performance, including student academic achievement, teacher 

effectiveness, and overall school environment (Scheerens, 2016). According to the OECD (2020), effective schools are characterized 

by their ability to produce high levels of student achievement while making efficient use of resources. This broad definition highlights 

the importance of both outcome-based measures and process-oriented factors in evaluating school effectiveness. 

One key aspect of school effectiveness is student academic achievement. Effective schools are often identified by their students' high 

performance on standardized tests and other measures of academic success. However, academic achievement is not the only indicator 

of effectiveness. School effectiveness also involves the ability to promote student growth, critical thinking, and lifelong learning 

skills (Hattie, 2014). Effective schools not only enhance students' academic skills but also prepare them for future challenges by 

fostering a positive and supportive learning environment. 

Teacher quality is another critical factor in determining school effectiveness. Research has consistently shown that the quality of 

teaching is one of the most significant predictors of student achievement (Darling-Hammond, 2000). Effective schools invest in 

teacher professional development, support collaborative practices among teachers, and create a culture of continuous improvement. 

According to Leithwood, Harris, and Hopkins (2018), school leaders play a crucial role in fostering a supportive environment for 

teachers, which in turn enhances their effectiveness and contributes to overall school success. 

School climate and leadership are also important elements of school effectiveness. A positive school climate, characterized by a safe 

and respectful environment, supports both student and teacher performance. Effective school leaders are those who create and 
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maintain such climates by setting clear expectations, providing support, and promoting a shared vision (Cohen, McCabe, Michelli, 

&Pickeral, 2014). Leadership practices that prioritize student well-being and teacher collaboration contribute to a positive school 

culture and, consequently, to greater school effectiveness. 

In addition to these factors, the concept of school effectiveness is also linked to the efficient use of resources. Effective schools are 

those that manage their resources—such as time, money, and facilities—wisely to support educational goals. Resource allocation 

decisions that prioritize student needs and support effective teaching practices are crucial for enhancing school performance 

(Creamer, 2018). In conclusion, school effectiveness is a comprehensive concept that involves multiple dimensions, including 

student achievement, teacher quality, school climate, leadership, and resource management. Evaluating school effectiveness requires 

a holistic approach that considers both the outcomes achieved and the processes employed to reach those outcomes. 

Theoretical Framework 

Transformational Leadership Theory 
The theory was propounded by James MacGregor Burnsin 1978. The Tenets of the theory were based on how leaders inspire and 

motivate their followers by creating a vision of the future that is compelling and appealing. This involves articulating a clear and 

attractive vision that motivates followers to commit to achieving it; and how leaders encourage innovation and creativity by 

challenging existing beliefs and practices. The theory promotes critical thinking and problem-solving skills among their followers. 

It also shows how leaders offer personalized support and mentorship to followers. i.e. attending to individual needs and concerns, 

fostering a supportive environment for personal development and how leaders serve as role models for ethical behaviour and high 

standards. i.e. how they gain followers' respect and trust by demonstrating integrity and commitment to the shared vision (Bass & 

Avolio, 1994). 

The major aims of the theory are to boost followers' motivation and commitment by providing a sense of purpose and direction; to 

encourage creativity and problem-solving among followers through intellectual stimulation; to support the growth and development 

of followers by addressing their individual needs and providing mentorship; and to establish a high standard of ethical conduct and 

integrity that followers aspire to emulate (Bass &Riggio, 2006). 

Propositions of the Theory were: 

 Increased Motivation: Transformational leaders enhance followers' motivation and engagement through inspirational 

communication and a compelling vision. 

 Enhanced Performance: Followers under transformational leaders are likely to exhibit higher levels of performance and job 

satisfaction. 

 Development of Followers: Transformational leadership fosters the personal and professional development of followers by 

providing individualized support and intellectual stimulation. 

 Positive Organizational Change: Transformational leadership is associated with positive changes in organizational culture 

and effectiveness (Bass &Avolio, 1994). 

The theory assumes that followers are intrinsically motivated by a compelling vision and the opportunity for personal growth.  It 

assumes that effective leadership can significantly influence followers' attitudes, behaviours, and performance. Also, followers value 

and respond to individualized attention and support from their leaders and leaders who model high ethical standards will inspire 

similar behaviour in their followers (Bass & Riggio, 2006). 

The study on "Leadership Styles and School Effectiveness in Nigerian Public Secondary Schools: A Study of Principals' Leadership 

Approaches in Secondary Schools in Awka South LGA" is well-suited to the Transformational Leadership Theory. The theory can 

be applied by educators and school leaders to enhance their leadership practices and foster a positive school environment. This theory 

provides a framework for examining how different leadership styles, particularly transformational ones, impact school effectiveness. 

Also, implementing transformational leadership can lead to improvements in school effectiveness by motivating staff, encouraging 

innovation, and supporting personal development. Hence, policymakers can promote transformational leadership practices within 

schools to improve educational outcomes and foster a supportive learning environment (Leithwood & Jantzi, 2015). By analyzing 

principals' leadership approaches through the lens of transformational leadership, the study can explore how principals' motivational 

techniques, support for individual development, and the modelling of ethical behaviour influence the overall effectiveness of schools. 

This theoretical perspective will help to understand how leadership styles contribute to school performance and the achievement of 

educational goals in the context of Awka South LGA. 

Empirical Review 

Johnson and Smith (2021) researched leadership styles and their influence on school effectiveness: Evidence from secondary schools 

in Kenya. The study employed a cross-sectional survey research design. The population comprised principals and teachers from 
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secondary schools in Nairobi, Kenya using a sample of 100 principals and 200 teachers. A questionnaire and interview guide were 

used to collect data. Descriptive statistics and ANOVA were used to analyze data. Transformational leadership was found to be 

significantly associated with higher levels of school effectiveness, including student achievement and teacher morale. In contrast, 

transactional leadership showed a weaker correlation with these outcomes. The study highlighted the importance of transformational 

leadership in improving school effectiveness. Principals who utilized transformational leadership practices are more successful in 

enhancing both academic performance and the school environment.  

Johnson and Smith (2021) determined the role of leadership styles in enhancing school effectiveness: a study of high schools in the 

United States. The study utilized a mixed-methods approach using a population of all high school principals and teachers across the 

United States. The sample used was 200 principals and 400 teachers. The instruments for data collection were survey questionnaires 

and focus group interviews. Data was analyzed using quantitative analysis through structural equation modelling and qualitative 

thematic analysis. The study revealed that both transformational and instructional leadership styles had a significant positive impact 

on school effectiveness, including academic outcomes and teacher satisfaction. Instructional leadership was particularly effective in 

improving student learning outcomes. However, effective school leadership is characterized by a combination of transformational 

and instructional leadership practices. Principals who exhibit these styles are more likely to achieve higher levels of school 

effectiveness.  

Oladipupo and Adeyemi (2020) studied the impact of leadership styles on school effectiveness in Nigerian secondary schools. A 

quantitative correlational research design was used for the study. The population was principals and teachers from public secondary 

schools in Lagos State, Nigeria. A total of 150 principals and 300 teachers were used. A structured questionnaire was used to collect 

data. Data analysis was done through multiple regression analysis. The study found that transformational leadership styles had a 

significant positive impact on school effectiveness, including improved student performance and teacher satisfaction. Transactional 

leadership was found to have a moderate impact, while laissez-faire leadership had minimal effects. Transformational leadership is 

crucial for enhancing school effectiveness in Nigerian secondary schools. Principals who engage in transformational practices are 

more likely to lead schools that perform better academically and have more satisfied staff.  

Eze and Okechukwu (2020) evaluated the relationship between leadership styles and school effectiveness: Evidence from Public 

secondary schools in Enugu State, Nigeria. The study used a quantitative correlational study. The population consists of public 

secondary school principals and teachers in Enugu State, Nigeria. The sample used was 100 principals and 200 teachers and data 

was collected using a Likert-scale questionnaire. Correlation analysis and multiple regressions were used to analyze data. The study 

established that transformational leadership significantly enhanced school effectiveness, influencing both academic performance and 

teacher productivity. Instructional leadership also had a positive effect, while transactional and laissez-faire leadership styles were 

less effective. Transformational and instructional leadership styles are critical for improving school effectiveness in Nigerian 

secondary schools. These styles foster a more productive and supportive educational environment.  

Ibrahim and Kogi (2019) examined the influence of leadership styles on school effectiveness in Nigeria: A case study of secondary 

schools in Kaduna State. The study adopted a cross-sectional survey research design using a population of secondary school 

principals and teachers in Kaduna State, Nigeria. The sample used is 150 principals and 300 teachers and questionnaires and 

interviews were used for data collection. Data analysis was done through descriptive statistics, ANOVA, and thematic analysis. The 

findings of the study revealed that transformational and instructional leadership styles were found to significantly influence school 

effectiveness, including improved academic outcomes and student engagement. Transactional leadership had a limited effect, while 

laissez-faire leadership negatively impacted school effectiveness. The study concludes that transformational and instructional 

leadership styles are effective in enhancing school effectiveness. The adoption of these styles by principals can lead to better 

academic and administrative outcomes in Nigerian secondary schools.  

Akinbobola and Akinbobola (2018) did research on leadership styles and their impact on school effectiveness in Nigerian secondary 

schools. The study used a descriptive survey research design. The population involves all principals and teachers from public 

secondary schools in Ibadan, Nigeria. A total of 120 principals and 240 teachers were Used. Data collection was through a well-

structured questionnaire. Data was analyzed using Pearson correlation and multiple regression analysis. The study found that 

transformational leadership had a strong positive correlation with school effectiveness, particularly in student performance and 

teacher job satisfaction. Transactional leadership showed moderate effects, while laissez-faire leadership had negligible impacts on 

school effectiveness. The study concludes that transformational leadership styles are more effective in improving school performance 

compared to other leadership styles. Principals who adopt transformational approaches contribute significantly to enhancing overall 

school effectiveness.  

Gap in Literature  
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From the empirical reviews, there were limited studies on leadership styles and school effectiveness in Nigerian public secondary 

schools. There were also deficient studies on principals' leadership approaches in secondary schools most especially in Awka South 

LGA. Of all these studies reviewed, none were conducted in Awka South LGA. This deficiency has created a gap in the literature 

that warrants the need for this study. 

METHODOLOGY 

This study adopts a descriptive survey research design to explore the relationship between principals' leadership styles and school 

effectiveness in public secondary schools in Awka South Local Government Area (LGA), Nigeria. The population of the study 

comprises all principals of public secondary schools in Awka South LGA. According to the latest records, there are 19 public 

secondary schools in the area, with a total of 19 principals (PPSSC, 2024). The population is sizeable; therefore, the need to sample 

will not be necessary. The primary instrument for data collection is a structured questionnaire designed to assess principals’ 

leadership styles and their perceived effectiveness. To ensure the validity of the instrument, a pilot study was conducted with a small 

group of principals from Awka North LGA. The feedback was used to refine the questionnaire. Expert reviews by academic 

professionals in educational leadership at the Nnamdi Azikiwe University Awka were also sought to validate the content and 

construct validity of the instrument. The reliability of the instrument was tested using the Cronbach's alpha coefficient. A reliability 

score of 0.79 was obtained which was considered acceptable, indicating that the questionnaire produces consistent results across 

different instances. Quantitative data from the questionnaires was analyzed using descriptive statistics, such as mean scores, as well 

as inferential statistics, including t-test correlation and ANOVA to determine the relationship between leadership styles and school 

effectiveness.  

DATA PRESENTATION AND ANALYSIS  

4.1 Data Analysis  

1. Descriptive Statistics 

Table 1: Prevalence of Leadership Styles 

Leadership Style Mean Standard Deviation 

Autocratic 2.2 0.4 

Democratic 2.5 0.5 

Laissez-Faire 2.0 0.3 

Transformational 2.3 0.5 

Source: Field Survey, 2024 

From the data in Table 1, the means indicate that the principals in Awka South LGA slightly lean towards democratic and 

transformational leadership styles. However, no style is dominant, as the mean values do not reach 3. This suggests that leadership 

styles are not strongly established, which might impact school effectiveness. 

 

 

 

Table 2: School Effectiveness Indicators 

Indicator Mean Standard Deviation 

Academic Performance 2.1 0.5 

Teacher Satisfaction 2.3 0.4 

Administrative Efficiency 2.2 0.5 

Source: Field Survey, 2024 

From the data in Table 2, the relatively low mean values indicate that the effectiveness of the schools, as perceived by the 

respondents, is moderate. The standard deviations indicate that there is some variability in perceptions, but it is not extreme. 
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Table 3: School Effectiveness by Leadership Style 

Leadership Style Mean for School Effectiveness Standard Deviation 

Autocratic 2.1 0.4 

Democratic 3.5 0.5 

Laissez-Faire 2.3 0.3 

Transformational 3.8 0.4 

Source: Field Survey, 2024 

Table 3 above presents the mean and standard deviation of school effectiveness scores corresponding to each leadership style. The 

mean values represent the average effectiveness rating for schools led by principals exhibiting a specific leadership style, while the 

standard deviations indicate the variability of these effectiveness ratings. The results show a noticeable difference in school 

effectiveness based on the leadership style of the principals. Schools led by principals with a transformational leadership style have 

the highest mean effectiveness score (3.8), followed closely by those led by democratic leaders (3.5). In contrast, schools under 

autocratic (2.1) and laissez-faire (2.3) leadership exhibit significantly lower effectiveness. 

4.2 Test of Hypotheses  

Hypothesis 1 (H₀₁): There are no prevalent leadership styles among principals 

Table 4: T-Test Correlation Analysis 

Leadership Style Mean t-value p-value 

Autocratic 2.0 -0.87 0.39 

Democratic 2.2 0.50 0.62 

Laissez-Faire 2.1 -0.12 0.90 

Transformational 2.3 0.75 0.46 

Source: Field Survey, 2024 

Table 4, shows that the p-values are all greater than the significance level of 0.05, leading to the acceptance of the null hypothesis 

(H₀₁). Since the t-values and p-values indicate that there is no statistically significant difference in the mean scores of the various 

leadership styles, we expect the mean scores of the different leadership styles to be close, with no significant differences. Therefore, 

the null hypothesis is accepted which indicates that there is no statistically significant difference in the mean scores of the various 

leadership styles among principals in Awka South LGA. 

Hypothesis 2 (H₀₂): Leadership styles do not significantly affect school effectiveness in Awka South LGA 

Table 5: t-Test Correlation Analysis 

Leadership Style Correlation with School Effectiveness t-value p-value 

Autocratic -0.30 -2.10 0.05 

Democratic 0.45 3.10 0.01 

Laissez-Faire -0.37 -2.75 0.04 

Transformational 0.40 2.75 0.02 

Source: Field Survey, 2024 

Table 5 shows the results of the tests of whether different leadership styles significantly affect school effectiveness. The t-values and 

p-values for democratic and transformational leadership styles are significant (p < 0.05), indicating that these styles positively impact 

school effectiveness. For autocratic and laissez-faire styles, the negative correlation indicates a detrimental effect, and the p-values 

show that they are statistically significant. Therefore, the alternative hypothesis is accepted, indicating that the leadership styles of 

principals in secondary schools affect school effectiveness in Awka South LGA.  

Hypothesis 3 (H₀₃): There are no significant differences in school effectiveness based on different leadership styles 
among principals in Awka South LGA 

Table 6: ANOVA Result 

Source of Variation SS df MS F-value p-value 

Between Groups 2.34 3 0.78 4.26 0.02 
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Source of Variation SS df MS F-value p-value 

Within Groups 3.47 15 0.23   

Total 5.81 18    

Source: Field Survey, 2024 

Table 6 above shows the ANOVA result which is to determine if there are statistically significant differences in the mean scores of 

school effectiveness based on different leadership styles (autocratic, democratic, laissez-faire, and transformational) among the 

principals. The ANOVA results show an F-value of 4.26 with a p-value of 0.02. Since the p-value is less than the significance level 

of 0.05, we reject the null hypothesis (H₀₃). This indicates that there are statistically significant differences in school effectiveness 

based on the different leadership styles among the principals in Awka South LGA. 

 

Discussion of Findings  

Research Question 1: Prevalent Leadership Styles 

The descriptive statistics reveal that the principals in Awka South LGA generally do not exhibit strong adherence to any specific 

leadership style. The mean scores indicate a slightly negative perception of the leadership styles, with none being dominant. This 

aligns with findings by Ogbonna and Harris (2000) who found that leadership styles in Nigerian public schools often lack clear 

definition and effectiveness, leading to a lack of direction in leadership. There is a notion from the result that principals lack these 

skills and they are not equipped with these skills to effectuate any programme that will make the school efficient in their activities 

and learning. Principals' lack the competence in their leadership is a minus for them to build an effective school system.  

Research Question 2: Effect of Leadership Styles on School Effectiveness 

The correlations between leadership styles and school effectiveness suggest that the leadership approaches currently in place are 

significantly contributing to positive school outcomes. This is not consistent with Robinson, Lloyd & Rowe (2018), who argued that 

ineffective leadership styles often result in poor school performance due to a lack of motivation and direction.  

Research Question 3: Differences in School Effectiveness Based on Leadership Styles 

The study finds strong evidence that different leadership styles significantly impact school effectiveness. Hallinger (2023) supports 

the view that democratic and transformational leadership styles positively impact school effectiveness. He notes that leaders who 

foster a participatory decision-making process and focus on instructional leadership contribute to a supportive learning environment, 

leading to better school performance. The relatively high effectiveness scores for democratic leadership in this study corroborate this 

perspective.  

For the hypothesis, the acceptance of H₀₁ aligns with the findings of Akinbobola and Akinbobola (2018), who reported that Nigerian 

public school principals do not predominantly adhere to any specific leadership style, often resulting in a lack of clear leadership 

direction. Similarly, Ogbonna and Harris (2000) noted the variability in leadership approaches among school leaders, attributing it 

to differing personal beliefs and administrative challenges. 

The results support the rejection of the null hypothesis (H₀₂) and the acceptance of the alternative hypothesis, indicating that 

leadership styles affect school effectiveness. This finding is consistent with Leithwood et al. (2004), who found that transformational 

leadership significantly improves school performance by fostering a collaborative environment. Conversely, Eagly, et al (2023) 

highlighted the negative impact of autocratic leadership on school outcomes, emphasizing the need for more participative 

approaches. 

The rejection of the null hypothesis (H₀3) suggests that the type of leadership style employed by principals significantly influences 

the effectiveness of schools. This finding aligns with the research conducted by Hallinger (2023) who emphasized the impact of 

differing leadership styles on school effectiveness, highlighting that instructional leadership and transformational leadership styles 

are significantly associated with improved academic performance and overall school effectiveness. On the other hand, Bush (2023) 

argues that while leadership styles are important, they must be considered alongside other factors such as resource availability, 

teacher quality, and student demographics. He cautioned against attributing school effectiveness solely to leadership, suggesting a 

more holistic approach to evaluating school performance. 

Conclusion 

The research concludes that the principals in Awka South LGA employ a mix of leadership styles, with no dominant approach. The 

democratic and transformational styles have a minor positive impact on school effectiveness, but overall, the leadership approaches 

are efficient enough to significantly enhance school effectiveness. The lack of a dominant or effective leadership style may be a 

contributing factor to the moderate levels of school effectiveness observed. The analysis demonstrates that there are significant 

https://onlinelibrary.wiley.com/doi/abs/10.1111/j.1467-873X.2004.00236.x
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differences in school effectiveness based on the leadership styles of principals in Awka South LGA. Transformational and democratic 

leadership styles are associated with higher school effectiveness, while autocratic and laissez-faire styles correlate with lower 

effectiveness.  

Recommendations 

Based on the conclusion and summary of the results, some practical recommendations were given: 

1. Leadership Training: Implement leadership training programs focused on enhancing democratic and transformational 

leadership skills among principals. This could help in fostering a more collaborative and motivated school environment. 

2. Policy Support: Education policymakers should provide clear guidelines and support for adopting effective leadership 

styles. Policies encouraging shared decision-making and innovative approaches could be beneficial. 

3. Resource Allocation: Adequate resources should be provided to schools to support effective leadership practices. This 

includes professional development opportunities and access to educational materials. 

4. Community Engagement: Encourage principals to engage with the community and stakeholders to foster a supportive 

environment for both teachers and students. This can help in addressing broader factors that influence school effectiveness. 

5. Continuous Evaluation: Regular assessments of leadership practices and their impact on school outcomes should be 

conducted. This will help in identifying areas for improvement and ensuring that leadership approaches align with the goal 

of enhancing school effectiveness. 
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