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Abstract: This research investigated the influence of self-regulation and academic motivation on the academic performance of senior 

secondary Economics students in Awka South L.G.A. Utilizing a descriptive correlational research design, the study focused on a 

population of 1,533 senior secondary two (SS2) students studying Economics across 19 public schools in the region. The sample 

size was determined using the Yamane formula, resulting in the random selection of 317 participants. Data were gathered through 

a structured questionnaire designed to evaluate levels of self-regulation, academic motivation, and academic performance. 

Pearson's product-moment correlation coefficient was utilized to test the hypotheses. The findings revealed a significant positive 

relationship between self-regulation and academic performance in Economics students (r = 0.407, p < 0.001). Additionally, 

academic motivation also exhibited a significant positive influence on performance (r = 0.612, p < 0.001). These results indicate 

that students with high levels of self-regulation and motivation are more likely to achieve better academic outcomes. In light of these 

findings, the study recommends that Economics teachers in Awka South L.G.A. implement targeted self-regulation training programs 

to help students develop effective study habits and time management skills, ultimately enhancing their academic performance. 
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1.0 Introduction 

In today’s educational environment, academic performance remains a core indicator of students’ future potential and success, with 

a significant focus on fostering skills that prepare students for continuous learning in an ever-evolving society. Secondary education 

is especially important in this regard, as students at this stage are navigating critical cognitive, emotional, and social developments 

that influence their academic and personal growth. In the midst of academic pressures, self-regulation and academic motivation 

emerge as two essential attributes that empower students to manage their learning and reach their goals, a point underscored by 

educational scholars like Boshoff-Knoetze, Duminy, and Du Toit (2023), as well as Zheng (2024). As more educational frameworks 

emphasize student-centered learning, self-regulation and motivation have become pivotal in helping students adapt to new 

educational paradigms (Nwikpo, Okochi, Eluemuno & Nwasor, 2024). Self-regulation, defined as the ability to control one’s 

thoughts, emotions, and behaviors in alignment with personal goals, is vital in the academic context. With the shift toward 

independent and technology-enhanced learning, students now have unparalleled access to information and educational resources. 

Yet, this freedom requires significant self-discipline to navigate and utilize resources effectively (Suan, 2023). When students can 

self-regulate, they can set learning goals, monitor their progress, and make necessary adjustments to their strategies to achieve these 

goals, which fosters autonomy and a sense of achievement (Nwikpo et al., 2024). 

Academic motivation, by contrast, refers to the internal and external drivers that inspire students to engage in educational activities 

(Bakar, Alsmadi, Ali, Shuaibu, & Solahudin, 2022). Intrinsic motivation drives students to learn out of curiosity and personal 

satisfaction, whereas extrinsic motivation is spurred by external rewards, such as grades or recognition (Wentzel, 2022). The 

relevance of academic motivation has only grown with the advent of personalized learning approaches, where students’ unique 

motivations and self-regulatory abilities determine the course and effectiveness of their educational experiences. These constructs, 

self-regulation and motivation, have been the focus of extensive research within educational psychology (Knoetze, Duminy & Du 

Toit, 2023). Self-regulation, for instance, involves goal setting, self-monitoring, self-instruction, and self-reinforcement, allowing 

students to actively engage in their learning processes. Academic motivation, while generally divided into intrinsic and extrinsic 

types, has been explored through theories such as Self-Determination Theory, which posits that autonomy, competence, and 

relatedness foster intrinsic motivation and lead to greater engagement (Bakar et al., 2022). 

For secondary school students, the effects of self-regulation and motivation on academic performance are both profound and multi-

layered. Students who can self-regulate are likely to adopt effective study habits, manage their time well, and remain resilient through 

academic challenges (Elhusseini, Tischner, Aspiranti, & Fedewa, 2022). These students navigate the increased autonomy and 

complexity of secondary education by setting specific, measurable goals, tracking their progress, and adjusting their strategies as 

necessary. This process is instrumental in identifying areas of improvement and fostering a proactive approach to learning (Puertos 

& Puertos, 2022). Motivated students, regardless of whether their motivation is intrinsic or extrinsic, generally show a higher level 
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of commitment to their studies, actively seek help when needed, and take advantage of educational opportunities. While intrinsic 

motivation often drives students to engage deeply and retain information over time, extrinsic motivation can also play a role in 

encouraging persistence, particularly when students are driven by rewards or recognition (Wentzel, 2022). 

The intersection between self-regulation and academic motivation is also significant. Motivated students who are proficient in self-

regulation tend to employ adaptive learning strategies and sustain their motivation over extended periods. Conversely, students who 

struggle with self-regulation may have difficulty staying motivated, especially when facing academic setbacks or distractions 

(Nwikpo et al., 2024). Therefore, enhancing both self-regulation and motivation is essential to academic success for secondary school 

students (Anierobi, Nwogbo, Ogbe, & Oyeyemi, 2022). As educational landscapes evolve, understanding the impact of self-

regulation and academic motivation on student performance is essential for educators and policymakers. This understanding allows 

for the development of interventions that foster these crucial skills, helping students reach their academic potential. The future of 

education will likely continue to emphasize self-directed learning, where students’ self-regulatory abilities and motivations play an 

increasingly critical role. This shift is especially important in promoting lifelong learning and adaptability in the face of rapid 

technological and societal changes. 

However, it is disturbing that many secondary school students encounter obstacles to achieving this ideal balance of self-regulation 

and motivation (Nwikpo et al., 2024). Various factors, including insufficient support systems, high stress levels, and distractions 

from technology, can prevent students from effectively managing their learning. Additionally, a significant proportion of students 

are driven by extrinsic rather than intrinsic motivations, which may lead to surface-level engagement with learning material rather 

than meaningful understanding. The current educational environment often does not sufficiently address these barriers, leaving many 

students unprepared to handle the demands of secondary education. As a result, students who lack self-regulation and motivation are 

more prone to underperformance, which can have long-term consequences for their educational and career trajectories. These 

students may also develop negative attitudes toward learning, leading to reduced engagement and higher rates of school dropout. 

Moreover, insufficient self-regulation and motivation can contribute to heightened stress and mental health issues, compounding the 

challenges they face. This situation highlights an urgent need for interventions and support mechanisms aimed at bolstering self-

regulation and motivation in secondary school settings. 

Given this background, this study specifically examines the relationship between self-regulation, academic motivation, and academic 

performance among secondary school Economics students in Awka South L.G.A. 

2.0 Literature Review 

Conceptual Clarifications 

Concept of Self-Regulation 
Self-regulation is the capacity of individuals to control their emotions, thoughts, and actions in ways that promote the achievement 

of long-term goals (Weyage & Adade, 2024). This concept includes essential practices such as goal-setting, self-monitoring, self-

evaluation, and adaptive behaviors. In the educational context, self-regulation significantly impacts students’ academic success, as 

it aids them in focusing on their studies, managing time efficiently, and maintaining persistence despite challenges (Suan, 2023). 

Students with strong self-regulation skills set realistic goals, monitor progress, and adapt their strategies as necessary, which allows 

them to stay on course and overcome academic obstacles (Nwikpo, Okochi, Eluemuno & Nwasor, 2024). 

Self-regulation skills develop throughout childhood and adolescence, influenced by factors like biological predispositions, 

environment, and social interactions (Boshoff-Knoetze, Duminy, & Du, 2023). For example, children exposed to self-regulation 

techniques by parents or teachers are more likely to develop these skills effectively. Mindfulness, cognitive-behavioral interventions, 

and metacognitive strategies have proven useful in fostering self-regulation by making individuals aware of their thought processes 

and equipping them with tools to proactively manage emotions and behaviors. 

In academics, self-regulation is linked to improved learning outcomes (Bibi, Ahmad & Ullah, 2022). Students who can regulate their 

learning processes engage in effective study habits, such as organizing study materials, creating study schedules, and seeking help 

when necessary. Additionally, they tend to better control their focus, minimizing distractions during study sessions. This ability to 

maintain concentration is crucial for learning success, as self-regulated learners are more resilient, adaptable, and capable of staying 

motivated in the face of challenges (Kaushik & Jena, 2021). 

Educational programs can effectively enhance self-regulation through targeted interventions, including teaching goal-setting, 

progress monitoring, and reflective practices (Elhusseini, Tischner, Aspiranti & Fedewa, 2022). Implementing self-regulation 

strategies into the curriculum helps students apply these skills across various subjects and scenarios, promoting a holistic approach 

to academic development (Suan, 2023). Thus, self-regulation is a foundational skill for personal and academic success, as it enables 

students to navigate their educational journey effectively and stay focused on their long-term aspirations. 

Concept of Academic Motivation 
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Academic motivation encompasses the intrinsic and extrinsic drivers that encourage students to engage in learning and pursue 

academic success (Anierobi, Nwogbo, Ogbe & Oyeyemi, 2022). This concept includes the goals and reasons behind a student's 

desire to learn and excel. Zheng (2024) identified that intrinsic motivation originates from an individual’s personal interest, curiosity, 

and the satisfaction of learning itself. Conversely, extrinsic motivation is influenced by external factors such as grades, rewards, and 

social approval. Both intrinsic and extrinsic motivations play essential roles in shaping students' attitudes and behaviors toward 

learning (Bakar, Alsmadi, Ali, Shuaibu & Solahudin, 2022). 

Intrinsic motivation is characterized by a genuine interest in learning, driven by the joy of discovery and mastery (Zheng, 2024). 

Students with high intrinsic motivation are more likely to exhibit creativity, persistence, and a readiness to take on challenging tasks 

(Oclaret, 2021). They find satisfaction in the learning process itself rather than just focusing on outcomes. Intrinsic motivation is 

associated with greater academic achievement and well-being, as it encourages lifelong learning and equips students with skills to 

tackle complex problems (Oclaret, 2021). 

Extrinsic motivation, although sometimes less sustainable than intrinsic motivation, focuses on outcomes such as grades, 

scholarships, and praise from teachers or parents. While this type of motivation can provide short-term encouragement, it may not 

support long-term engagement as effectively as intrinsic motivation does. However, extrinsic motivation can still serve as an initial 

boost, encouraging students to engage in their studies and promoting positive academic behaviors (Anierobi, Nwogbo, Ogbe & 

Oyeyemi, 2022). 

Creating a balance between intrinsic and extrinsic motivation is crucial for fostering a productive learning environment. Educators 

can promote academic motivation by fostering both types of motivation, for instance, by offering meaningful feedback, setting 

achievable goals, and providing autonomy. At the same time, recognizing achievements and rewarding positive behaviors helps 

maintain extrinsic motivation. Tailoring approaches to each student’s unique motivational needs is key to nurturing academic growth 

(Nwikpo, Okochi, Eluemuno & Nwasor, 2024). 

Research in educational psychology underscores the impact of motivation on academic achievement. Motivated students engage 

more deeply with learning materials, use effective study strategies, and show resilience through challenges. High motivation levels 

are associated with greater self-efficacy, as students who believe in their ability to succeed tend to perform better academically. 

Thus, nurturing academic motivation extends beyond encouraging students to earn good grades; it involves fostering a positive and 

resilient attitude toward learning that supports lifelong personal and academic growth. 

Concept of Academic Performance 

Academic performance is an indicator of a student’s progress and achievements in their educational journey, typically evaluated 

through grades, test scores, class participation, and assignment completion (Nworie, Okafor & Igwebuike, 2023). It reflects not only 

a student’s grasp of subject content but also their intellectual and personal development, including cognitive and non-cognitive skills 

like critical thinking, problem-solving, time management, and perseverance (Weyage & Adade, 2024). 

Various factors contribute to academic performance, including personal characteristics, family background, school environment, and 

broader social influences. Personal characteristics like intelligence, motivation, self-regulation, and learning or reading style (Nworie 

& Odah, 2024) are crucial to academic success. Family background factors such as parental education level, socioeconomic status, 

and a supportive home environment also have a strong impact. Schools that offer supportive learning conditions, such as high-quality 

instruction, adequate resources, and extracurricular options, further enhance students’ academic success (Nwikpo, Okochi, Eluemuno 

& Nwasor, 2024). 

Teachers play a vital role in shaping academic performance by employing effective teaching strategies like differentiated instruction, 

formative assessment, and the integration of technology. Teachers who foster strong relationships with students, maintain high 

expectations, and provide constructive feedback significantly contribute to student success. Schools that emphasize continuous 

improvement and professional development for educators generally experience higher student performance levels (Anierobi, 

Nwogbo, Ogbe & Oyeyemi, 2022). Academic performance extends beyond high grades; it aims to cultivate well-rounded individuals 

capable of critical thinking, creative problem-solving, and lifelong learning. Educators strive to instill these broader skills, preparing 

students for future challenges in higher education, the workplace, and society. A holistic approach to academic performance 

assessment, we propose therefore, encompasses both quantitative measures like test scores and qualitative factors such as 

engagement, resilience, and social-emotional development. 

Theoretical Exposition for Development of Research Hypothesis 

Relationship between Self-Regulation and Academic Performance of Secondary School Students 
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Self-regulation is crucial for academic performance among secondary school students given that students who effectively self-

regulate are skilled at setting clear academic objectives, tracking their progress, and modifying their learning strategies as necessary 

(Elhusseini et al., 2022). For example, a well-regulated student might prioritize studying consistently, remain focused during lectures, 

and actively seek feedback to enhance their understanding (Suan, 2023). Such behaviors contribute to higher academic achievement 

by fostering resilience and sustained effort in the face of challenges (Weyage & Adade, 2024). 

Research shows a positive correlation between self-regulation and various indicators of academic success, such as higher grades and 

standardized test scores (Puertos & Puertos, 2022; Bibi et al., 2022). Students with strong self-regulation skills often manage their 

time efficiently, organize their study materials, and persist through challenging tasks. They tend to participate actively in class 

discussions and engage in proactive learning behaviors. Conversely, students lacking these skills may struggle with procrastination, 

lack of focus, and inefficient task management, leading to poorer academic performance (Nwikpo et al., 2024). 

The relationship between self-regulation and academic performance is complex, influenced by individual motivation, cognitive 

abilities, and environmental factors. Effective self-regulation encompasses not just behavioral control but also cognitive processes 

like goal-setting and self-reflection (Boshoff-Knoetze et al., 2023). Students who engage in these practices are better positioned to 

regulate their learning habits and adjust their strategies based on feedback, thereby maintaining motivation over time (Suan, 2023). 

Moreover, those who effectively regulate their emotions and behaviors are more likely to experience favorable academic outcomes, 

actively shaping their learning experiences to align with their goals (Puertos & Puertos, 2022). 

Promoting self-regulation among secondary school students is essential for academic success and the development of lifelong 

learning skills (Elhusseini et al., 2022). Educators can support this by teaching goal-setting techniques, providing timely feedback, 

and encouraging metacognitive reflection. By enhancing students' ability to manage their learning processes, schools empower them 

to take ownership of their academic journeys and cultivate resilience in facing challenges. Thus, understanding the link between self-

regulation and academic performance is vital for optimizing educational interventions and fostering positive learning outcomes. 

Based on the above argument, we hypothesised that: 

Self-regulation will significantly enhance the academic performance of secondary school Economics students. 

Relationship between Academic Motivation and Academic Performance of Secondary School Students 

Academic motivation plays a crucial role in influencing academic performance, as it energizes, directs, and sustains students' 

behaviors toward achieving educational goals (Bakar et al., 2022). This motivation can be intrinsic, stemming from internal desires 

for learning and mastery, or extrinsic, driven by external rewards or the avoidance of negative consequences. Understanding the 

relationship between academic motivation and performance is essential for grasping how students engage with their studies and 

attain educational outcomes (Agustina et al., 2021). 

Students who are intrinsically motivated tend to have a genuine interest in learning and derive satisfaction from mastering new 

concepts. This intrinsic motivation correlates with higher levels of academic engagement, deeper comprehension of subject matter, 

and sustained effort in challenging tasks (Zheng, 2024). These students are often characterized by curiosity, creativity, and 

perseverance, leading to improved performance across various subjects. 

On the other hand, extrinsically motivated students might prioritize grades, rewards, or approval from others, which can influence 

their academic engagement. While extrinsic motivation can initially drive students to complete tasks, its long-term effectiveness 

may vary. Students motivated solely by external rewards may struggle with maintaining consistent effort, particularly when rewards 

are not readily available or when faced with external pressures. 

The nexus between motivation and academic performance is influenced by personal goals, interests, and values, as well as contextual 

factors like classroom environment, teacher support, and peer interactions. Research suggests that creating a supportive and engaging 

learning environment enhances intrinsic motivation by promoting autonomy, competence, and relatedness—core components of 

Self-Determination Theory. When students feel empowered to make choices, perceive their abilities positively, and form meaningful 

connections, their intrinsic motivation flourishes, often resulting in higher academic achievement (Zheng, 2024). Based on the above 

argument, we hypothesised that: 

Academic motivation will significantly enhance the academic performance of secondary school Economics students. 

 

Theoretical Framework 

Self-Regulation Theory by Albert Bandura (1977) 
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Self-regulation theory, developed by psychologist Albert Bandura in the 1970s, focuses on how individuals manage their thoughts, 

emotions, and behaviors to achieve specific goals and adapt to various situations (Ran et al., 2023). This theory emerged as a counter 

to behaviorist perspectives that primarily emphasized external rewards and punishments as motivators for behavior. Bandura shifted 

the focus to the internal mechanisms that enable individuals to guide their own development and functioning. 

The core tenets of self-regulation theory highlight several key components. Firstly, self-monitoring is essential, as it involves 

individuals observing and assessing their own behaviors against personal goals or standards. Secondly, self-evaluation refers to the 

process of assessing one's performance in relation to these goals. Lastly, self-reaction involves applying strategies to reinforce or 

modify behaviors based on self-evaluation. Bandura also introduced the concept of reciprocal determinism, which suggests that 

personal factors, behaviors, and environmental influences interact dynamically, shaping self-regulation processes. Overall, effective 

self-regulation can lead to better adaptation, enhanced performance, and improved well-being across various life domains 

(Heydarnejad et al., 2022). 

In the context of academic performance among secondary school students, self-regulation theory offers useful hints into how students 

manage their learning experiences. Those with strong self-regulation skills are adept at setting academic goals, tracking their 

progress, and adjusting their study strategies accordingly (Suan, 2023). For example, students who excel in self-regulation tend to 

maintain focus during lectures, prioritize their studies, and actively seek feedback to enhance their understanding of subjects. 

Conversely, students with weaker self-regulation may find it challenging to stay organized, manage their time effectively, or maintain 

attention while studying (Weyage & Adade, 2024). Understanding these dynamics can inform educational interventions aimed at 

enhancing students’ self-regulatory skills, ultimately improving their academic performance (Boshoff-Knoetze et al., 2023). 

Therefore, self-regulation theory sheds light on how individual agency and adaptive behaviors contribute to academic success in 

secondary education settings. 

Self-Determination Theory by Edward L. Deci and Richard M. Ryan (1985) 

Self-Determination Theory (SDT), introduced by psychologists Edward L. Deci and Richard M. Ryan in the mid-1980s, aims to 

elucidate the factors that enhance or hinder intrinsic motivation, self-regulation, and overall psychological well-being (Ryan & Deci, 

2024). This comprehensive framework has been applied across various domains, including education, work, sports, and health 

(Taylor et al., 2014). Over the years, SDT has evolved, contributing significantly to our understanding of how social and 

environmental contexts influence motivation and behavior. 

Central to Self-Determination Theory are three basic psychological needs: autonomy, competence, and relatedness (Ryan & Deci, 

2024). Autonomy pertains to the need for individuals to feel in control of their actions and decisions. Competence involves the desire 

to feel effective in achieving desired outcomes, while relatedness refers to the need to form meaningful and satisfying connections 

with others. When these needs are met, individuals typically experience increased intrinsic motivation, engagement, and well-being. 

Conversely, when these needs are thwarted, motivation and well-being may diminish. 

The relevance of Self-Determination Theory to the academic motivation and performance of secondary school students is significant. 

SDT provides a framework for understanding the impact of intrinsic and extrinsic motivation on students’ engagement and academic 

outcomes. By exploring how autonomy, competence, and relatedness affect motivation, educators can develop strategies to create 

supportive learning environments that foster intrinsic motivation. This intrinsic drive often leads to improved academic performance, 

as intrinsically motivated students are more likely to engage fully, persevere through challenges, and commit to their academic 

pursuits. 

Synthesis of Empirical Reviews 

The synthesis of the empirical reviews highlights the multifaceted relationship between self-regulation, academic motivation, and 

academic performance across various educational contexts. In their study, Nwikpo et al. (2024) found a notable correlation between 

academic motivation and students' academic performance, suggesting that motivated students tend to perform better academically, 

despite the less significant relationship observed with self-regulation. Similarly, Weyage and Adade (2024) reinforced the critical 

role of self-regulation in predicting academic success among ICT students, advocating for curriculum integration of self-regulation 

training to enhance student outcomes. This aligns with findings from Zheng (2024), who identified intrinsic motivation as a vital 

factor in mitigating academic procrastination, thus fostering better academic performance among elementary students. 

Suan (2023) extended this discourse by emphasizing the importance of self-regulation skills, particularly reflective practices, in 

achieving higher academic outcomes among high school students. This focus on reflection echoes the findings of Boshoff-Knoetze 

et al. (2023), who noted that self-regulation failures adversely affected academic achievement, especially in remote learning 

environments. The contrast between the challenges faced in emergency remote teaching versus traditional settings highlights the 

contextual nuances impacting self-regulation and performance. 
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Moreover, Li-Grining et al. (2023) provided evidence that early development of self-regulation skills in low-income neighborhoods 

predicts academic success later in childhood, underscoring the long-term benefits of fostering self-regulation from a young age. 

Elhusseini et al. (2022) further emphasized the positive impact of self-regulation interventions on academic outcomes across different 

subjects, advocating for their increased implementation in educational settings to address deficits in student self-regulation. 

In the context of secondary education, studies by Puertos and Puertos (2022) and Bibi et al. (2022) demonstrated that aspects of self-

regulation, including planning and mindfulness, significantly predict academic achievement, reinforcing the notion that self-

regulatory practices are crucial for student success. The research of Onah et al. (2022) aligns with these findings, confirming the 

predictive power of academic self-regulation for physics students’ academic achievements, suggesting that tailored teaching 

strategies could enhance student self-regulation and internal motivation. 

Anierobi et al. (2022) explored the relationship between academic motivation and self-efficacy, revealing that both factors contribute 

positively to academic performance in secondary school settings. This aligns with the findings of Bakar et al. (2022) and Agustina 

et al. (2021), which highlight the significant role of motivation in academic success among undergraduate and tertiary students, 

respectively. These studies collectively indicate that motivational factors are paramount in driving academic achievement. 

Kaushik and Jena (2021) brought attention to the role of structured interventions for students with learning difficulties, showing that 

targeted self-regulation training can lead to substantial improvements in academic performance. This practical application of self-

regulation strategies mirrors the hints from Ilter (2021) regarding the negative impact of academic amotivation on achievement, 

particularly emphasizing gender differences in motivational challenges. 

Furthermore, research by Aboutalebi (2021) demonstrated the critical influence of academic motivation on female students' 

achievement, suggesting that emotional and behavioral motivations play significant roles in academic success. This theme of intrinsic 

versus extrinsic motivation was echoed by Oclaret (2021), who established that intrinsic motivation factors correlate strongly with 

academic performance, suggesting that students driven by mastery and achievement needs tend to excel academically. 

Zambuk (2021) and Wagbara and Furo (2021) both highlighted achievement motivation as a significant predictor of academic 

success, with Zambuk’s findings indicating that motivation plays a crucial role in mathematics achievement among secondary school 

students. The geographical context of these studies—from Gombe State to urban and rural settings—demonstrates that while 

motivation is universally important, its impact can vary significantly based on environmental factors and educational contexts. 

Lastly, Dokhykh (2021) concluded that both intrinsic and extrinsic motivations significantly contribute to academic performance in 

higher education, emphasizing the subtle nexus of various motivational elements. The findings across these reviews collectively 

affirm that enhancing self-regulation and motivation are vital strategies for improving academic performance, necessitating educators 

to adopt integrated approaches that address these factors holistically in their teaching practices. 

While numerous studies have investigated the relationship between self-regulation, academic motivation, and academic 

performance—such as those by Nwikpo et al. (2024), Weyage and Adade (2024), Zheng (2024), Suan (2023), and others—their 

findings may not be entirely relevant for secondary school Economics students in Awka South. These studies often target diverse 

regions, educational stages, and demographic profiles, including primary and university students or individuals from varied socio-

economic backgrounds. For example, research conducted in areas like Orumba North (Nwikpo et al., 2024), Kibi (Weyage and 

Adade, 2024), and Cagayan de Oro City (Suan, 2023) may overlook the distinct socio-cultural, economic, and educational contexts 

of Awka South. Additionally, differences in educational frameworks, student demographics, and regional challenges highlight the 

need for a specialized investigation into how self-regulation and academic motivation specifically influence academic performance 

among secondary school students in this area. Therefore, more focused research is essential to bridge this contextual gap and offer 

actionable hints for educational stakeholders in Awka South. 

3.0 Methodology 

This research employed a descriptive correlational design, which is well-suited for investigating the nexus between two primary 

variables: self-regulation and academic motivation, and their impact on academic performance among secondary school students. 

The study focused on the senior secondary two (SS2) cohort across public schools in Awka South L.G.A. Specifically, the target 

population included 1,533 Economics students enrolled in SS2 at these institutions. To determine the sample size, the study utilized 

the Yamane formula, which is outlined as follows: 

Sample size (n)   =              N 

               1 + N (e) 2 

n    =  ? (Unknown) 

N             =  1,533 
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e    =  5% 

Therefore, sample size (n) is obtained thus: 

n   =                1533 

               1 + 1533 (0.05) 2 

n       =     317 respondents 

To ensure a representative sample from the larger population, 317 SS2 students were chosen using a simple random sampling method. 

A structured questionnaire served as the main tool for data collection, aimed at assessing self-regulation, academic motivation, and 

academic performance. Out of the 317 participants selected, 309 completed and returned their surveys, resulting in an impressive 

response rate of 97.5%. This high level of participation indicates strong engagement from the respondents. On the other hand, only 

8 surveys, or 2.5%, were not collected, highlighting a minimal loss of data. The overall number of responses totaled 317, 

underscoring the thoroughness of the survey process and enhancing the credibility of the findings derived from this dataset. For the 

inferential analysis, Pearson's product-moment correlation coefficient was applied to examine the relationships between self-

regulation, academic motivation, and academic performance. 

4.0 Findings 

Test of Hypothesis I 

H01) Self-regulation does not significantly enhance academic performance of secondary school Economics students in Awka South 

L.G.A. 

Table 1 Test of Hypothesis I 

 Academic Performance 

Self-regulation Pearson Correlation .407** 

Sig. (2-tailed) .000 

N 309 

Source: SPSS Version 26 (2024) 

The results of the first hypothesis test indicate a significant positive correlation between self-regulation and the academic 

performance of secondary school Economics students in Awka South L.G.A. The Pearson correlation coefficient of 0.407 suggests 

a moderate relationship, and the p-value of 0.000 confirms that this correlation is statistically significant. This finding implies that 

as students demonstrate higher levels of self-regulation, their academic performance tends to improve, supporting the notion that 

self-regulation plays a crucial role in educational outcomes. 

Test of Hypothesis II 

H02) Academic motivation does not significantly enhance academic performance of secondary school Economics students in Awka 

South L.G.A. 

 Table 2 Test of Hypothesis II 

 Academic Performance 

Academic Motivation Pearson Correlation .612** 

Sig. (2-tailed) .000 

N 309 

Source: SPSS Version 26 (2024) 

In contrast, the second hypothesis test reveals an even stronger relationship between academic motivation and academic performance, 

with a Pearson correlation coefficient of 0.612. This indicates a substantial positive correlation, and the significance level (p-value) 

of 0.000 further establishes the reliability of this finding. The results suggest that higher academic motivation is associated with 

better academic performance among the students studied. Together, these findings highlight the importance of both self-regulation 

and academic motivation in enhancing the educational achievements of secondary school Economics students in the region. 
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Discussion of Findings 

The findings from the study reveal that self-regulation significantly correlates with academic performance among secondary school 

economics students in Awka South L.G.A. This suggests that students who are better at managing their learning processes, including 

setting goals, monitoring their progress, and adjusting their strategies, tend to achieve higher academic outcomes. Supporting this 

finding, Nwikpo et al. (2024) identified a strong link between self-regulation and academic success, though they noted a less 

pronounced effect in specific contexts. Similarly, Weyage and Adade (2024) emphasized the importance of self-regulation in 

predicting academic achievement among ICT students, advocating for integrated self-regulation training within curricula. Suan 

(2023) further highlighted the role of reflective practices in self-regulation, which contribute to enhanced academic results among 

high school learners. These studies collectively indicate that developing self-regulation skills can be crucial for improving academic 

performance across various educational settings. 

In addition to self-regulation, the study found a significant positive correlation between academic motivation and academic 

performance in the same group of students. This underscores the idea that students who are intrinsically or extrinsically motivated 

are likely to perform better academically. Anierobi et al. (2022) pointed out that both academic motivation and self-efficacy 

positively impact academic outcomes, supporting the notion that motivation is a key driver of success in educational contexts. 

Research by Bakar et al. (2022) and Zambuk (2021) corroborates this by demonstrating the critical role motivation plays in academic 

achievement among various student demographics. Furthermore, the work of Aboutalebi (2021) shows that emotional and behavioral 

motivations significantly influence achievement, particularly among female students, suggesting that motivation is a multifaceted 

construct that varies across different contexts. These studies collectively reinforce the idea that fostering academic motivation is 

essential for enhancing students' performance in schools. 

5.0 Conclusion and Recommendations 

The findings of the study revealed that students who employ effective self-regulation strategies—such as planning, monitoring, and 

reflecting on their learning—are more likely to achieve higher academic outcomes. The implication here is that fostering self-

regulation skills can be crucial for educators aiming to enhance student performance. Understanding the mechanisms behind self-

regulation can help educators identify which strategies are most effective in promoting academic success, thereby enriching the 

learning environment. Additionally, motivated students are more likely to engage with their coursework, persist through challenges, 

and achieve better academic results. It highlights the necessity of creating a supportive and motivating educational atmosphere where 

students feel encouraged to strive for excellence. Recognizing the impact of motivation on performance can also inform curriculum 

development and instructional methods, ensuring that they align with students’ motivational needs. In conclusion, students with high 

levels of self-regulation and motivation are more likely to achieve better academic outcomes. 

Based on the findings regarding self-regulation, it is recommended that teachers in Awka South L.G.A. implement targeted self-

regulation training programs to help students develop effective study habits and time management skills, ultimately enhancing their 

academic performance. 

From the findings related to academic motivation, it is recommended that school administrators create a supportive and motivating 

educational environment by providing resources and opportunities for student engagement, such as extracurricular activities and 

mentorship programs, to foster greater academic motivation among students. 
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