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Abstract: Social media platforms tend to be highly engaging and addictive, which can result in students spending excessive amounts 

of time scrolling through their feeds, which tend to impair not just the frequency of reading academic materials but also the amount 

of time spent reading. In view of the above, the study investigated the influence of addictive social media usage on the frequency of 

reading and the time spent reading among undergraduate accounting students in Nigerian universities. A cross-sectional survey 

research design was employed, targeting a sample of 228 students. Data were collected using questionnaires. Spearman Rank Order 

Correlation was applied to examine the relationship between social media use and reading culture. The findings revealed that social 

media use significantly and negatively affects bot the frequency of reading (p-value = .000) and the time spent reading (p-value = 

.000) among undergraduate accounting students in Nigerian universities. The study is limited to undergraduate accounting students 

in universities in Nigeria, making its findings non-generalizable to other groups like postgraduate students or those in private 

universities. The research highlights that students who devote more time to social media tend to read less frequently and for shorter 

durations. The study recommends that students set specific reading goals and allocate dedicated time for reading to foster a 

consistent reading habit. 
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1.0 Introduction 

The rise of social media has significantly impacted various aspects of modern life, including education. Social media platforms have 

become essential tools for communication, networking, and entertainment. However, the ease of access and the addictive nature of 

social media have raised concerns about their negative effects on academic performance (Obiajulu et al., 2022), particularly 

regarding reading culture (Anyira and Udem, 2020; Mbamalu and Onyido, 2019). Social media has become an integral part of 

modern society (Dukper et al., 2018) and has revolutionized the way people communicate, share information, and learn. While social 

media has both advantages and disadvantages, it holds the potential to improve students' reading culture (Sadha et al., 2023). Extant 

literature on the effect of social media on students' reading culture has noted that social media can enhance students' reading habits 

by providing access to a wealth of information and resources (Rafiq et al., 2019). Platforms like Twitter and LinkedIn enable students 

to follow experts, thought leaders, and academic institutions in their field of study, accessing high-quality content related to their 

coursework (Ojo, 2022). This access to relevant information can help students develop a deeper understanding of their subjects and 

improve their reading habits. Additionally, social media promotes peer learning and collaboration, which can be particularly 

beneficial for students who struggle with reading (Kabir and Jeromes, 2022). Through social media, students can connect with peers 

in their class or field of study, sharing notes, summaries, and study materials. This collaborative learning approach helps students 

stay motivated (Nworie et al., 2023), improve their reading comprehension, and develop strong reading habits. 

Social media has the potential to improve students' reading culture by providing access to information and resources, promoting peer 

learning and collaboration, and fostering a sense of community around reading (Eze et al., 2022). Social media platforms allow 

students to share their thoughts and ideas about the books they are reading, encouraging reading engagement. For example, platforms 

like Goodreads enable students to track their reading progress, review books, and interact with other readers, fostering a sense of 

community around reading and encouraging the development of lifelong reading habits. Additionally, social media promotes reading 

challenges and competitions, motivating students to read more (Sadha et al., 2023). These challenges are often set up on social media 

platforms, encouraging students to read a certain number of books or specific types of books, and compete with their peers, creating 

a friendly competitive environment that incentivizes students to read more frequently and widely (Oji and Erubami, 2020). 

Social media platforms have become a central part of the daily lives of many students (Talaue et al., 2018), including accounting 

students in Nigerian universities. These platforms offer a wealth of information and opportunities for students to connect with others, 

engage in discussions, and stay up-to-date with news and trends. However, the influence of social media on reading culture cannot 

be ignored. The ease of access and the addictive nature of social media often lead to distractions and reduced attention spans, which 

can negatively affect the reading culture of students (Rafiq et al., 2019). Moreover, social media platforms tend to promote short-
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form content, such as memes, videos, and tweets, which are often easier to consume and more engaging than long-form academic 

texts. This can lead to a preference for shorter and simpler content, which may not be beneficial for academic learning. 

Additionally, social media platforms often spread misinformation and propaganda, which can be detrimental to academic learning 

(Chris, 2015). Therefore, students need to critically evaluate the information they consume on social media to ensure its credibility 

and accuracy. Despite the potential negative effects on reading culture, social media can also have positive impacts (Mbamalu and 

Onyido, 2019). For instance, it can serve as a valuable tool for networking, collaboration, and peer support. Students can connect 

with peers in their field, engage in academic discussions, and share resources and study materials. Furthermore, social media can 

facilitate access to digital libraries and online academic resources, enhancing students' reading culture. With social media, students 

can access a vast array of information, research papers, and other academic materials, supporting the development of their reading 

habits (Dukper et al., 2018). 

However, social media addiction can negatively impact time management, as students may spend excessive time scrolling through 

feeds instead of studying. Constant distractions and notifications can make it difficult for students to focus on their academic work 

(Anyira and Udem, 2020). Additionally, the addictive nature of social media can reduce attention span, as frequent switching between 

platforms and academic tasks can hinder concentration on complex reading materials. Social media can also influence study habits, 

leading students to prefer bite-sized information over in-depth reading of academic texts. Therefore, the influence of social media 

on the reading culture of accounting students in Nigerian universities can be both positive and negative (Talaue et al., 2018). While 

social media offers many benefits, students need to be aware of its potential negative effects and take steps to manage their usage to 

prevent it from impacting their academic performance (Obiajulu et al., 2022). Effective use of social media can enhance students' 

reading habits, particularly when they avoid unhealthy addiction to these platforms (Ojo, 2022). Students who do not manage their 

social media use may fail to dedicate time for both academic and recreational reading, leading to reduced reading time (Anyira and 

Udem, 2020). 

Social media platforms are designed to be highly engaging and addictive, which can result in students spending excessive amounts 

of time scrolling through their feeds. This behaviour can reduce the time available for reading academic materials, leading to a 

decline in the amount of time spent reading (Rafiq et al., 2019). Additionally, students who spend a lot of time on social media may 

become accustomed to consuming short-form content, such as tweets, memes, and videos. Consequently, they may not engage in 

reading as frequently as they should, further diminishing their reading habits. Excessive social media use can thus negatively affect 

students' reading habits by both reducing the amount of time spent reading (Njoku and Ofoegbu, 2020) and decreasing the frequency 

of reading. 

Many related studies have been conducted to examine similar issues. However, to the best of the researcher's knowledge, studies 

such as those by Sadha et al. (2023); Obiajulu et al. (2022); Idachaba et al. (2021); Ibrahim et al. (2021); Oji and Erubami (2020); 

Anyira and Udem (2020); Njoku and Ofoegbu (2020); Galadima and Bright (2020); Rafiq et al. (2019); Dukper et al. (2018), among 

others, did not specifically cover federal and state universities in Nigeria. To fill this gap in knowledge, the present study is 

conducted. The broad objective is to examine the influence of social media on the reading culture of accounting students in Nigerian 

universities. The specific objective is to ascertain the extent to which social media use influences the frequency of reading and the 

time spent reading among undergraduate accounting students in Nigeria. 

2.0 Theoretical Framework and Hypotheses Development  

Social media exerts both positive and negative influences on students' reading habits. On the positive side, these platforms provide 

access to a wealth of reading materials like books, articles, blogs, and news, readily shareable on platforms such as Twitter, Facebook, 

and Reddit (Rafiq et al., 2019). They also foster online reading communities where students can connect with peers, engage in 

discussions, and exchange ideas about their reading preferences (Talaue et al., 2018). Moreover, social media platforms promote 

reading for pleasure by presenting it as a social and enjoyable activity (Sadha et al., 2023). They encourage reading engagement 

through book recommendations, reviews, and reading challenges that inspire students to explore diverse genres and authors (Ojo, 

2022). However, the improper and excessive use of social media can negatively impact students' reading habits (Anyira and Udem, 

2020). Constant distractions from social media notifications can reduce attention spans, making it difficult for students to concentrate 

on lengthy or complex texts. This can foster superficial reading habits, where students merely skim through short, easily consumable 

content on social media platforms. 

As a consequence, there can be a decline in critical thinking abilities, with students potentially finding it challenging to engage with 

intricate texts that demand sustained attention and analysis. Furthermore, excessive social media use might lead students to lose 

interest in reading altogether, preferring instead the instant gratification and superficial engagement offered by quick information 

consumption (Chris, 2015). Therefore, while social media holds promise for fostering reading habits among students, it is crucial to 

employ it responsibly and in moderation to mitigate potential adverse effects. In terms of social media usage, students often turn to 
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these platforms for information, entertainment, or social interaction with peers. Hence, understanding these specific roles that social 

media fulfills for students can shed light on why they allocate substantial time to these platforms rather than engaging in reading.  

The Uses and Gratification Theory posits that individuals actively select and utilize media based on the gratifications they seek and 

derive from it. Coined by Elihu Katz, Jay Blumler, and Michael Gurevitch in 1974, this theory underscores that students who avidly 

use social media may do so because they find the gratifications offered by social media more compelling than those derived from 

reading (Nyambura, 2019). According to Kircaburun et al. (2020), the theory rests on four key assumptions: media use is goal-

directed, people use media to fulfill needs and desires, social and psychological factors influence media use, and there is a relationship 

between media use and interpersonal communication. 

The theory proposes that users of media are driven by two types of gratifications: sought and obtained. Sought gratifications refer to 

users' expectations regarding the gratifications they anticipate from media use, whereas obtained gratifications pertain to the actual 

needs fulfilled through media consumption (Katz et al., 1973). While social media platforms serve as crucial tools for maintaining 

relationships, staying updated on current events, and expanding networks effortlessly, individuals also use them to fulfill 

gratifications such as passing time, enhancing sociability, and obtaining social information (Quan-Haase and Young, 2010). Both 

the sought and obtained gratifications from a specific medium influence how individuals select, engage with, and intensively use 

that medium.  

In the context of addictive social media use, individuals may prioritize gratifications such as passing time, social interaction, and 

immediate information consumption over activities that require sustained attention and cognitive engagement, such as reading. This 

preference can lead to reduced time spent on reading, as individuals become more absorbed in the instant rewards and social 

interactions offered by social media platforms. Furthermore, the theory suggests that addictive behaviours on social media, driven 

by the need for constant engagement and validation, may diminish individuals' motivation to engage in deeper, reflective reading 

practices that are crucial for developing and sustaining a robust reading culture. Therefore, based on these considerations, our 

hypothesis is formulated as follows: 

Addictive social media usage will significantly and negatively affect the frequency of reading and the time spent reading among 

undergraduate accounting students in Nigeria. 

2.2 Conceptual Review 

2.2.1 Social Media 

Social media is a collective online communication channels dedicated to community based inputs such as interaction, content 

sharing, collaboration websites, micro-blogging, social networking, wikis, social bookmarking and social curation (Rafiq et al., 

2019). Social media can be defined as a group of internet based applications that build on the ideological and technological 

foundations of web 2.0 to allow the creation and exchange of user generated content. They are modern interactive communication 

channels through which people connect to one another, share ideas experiences, pictures, messages and information of common 

interest (Chris, 2015). Social media technologies facilitate social interaction and make possible collaboration and enable deliberation 

across stakeholders (Mbamalu and Onyido, 2019). This is because they are internet based interactive communication platform that 

allow people, communities to create, discuss and share generated content. Social media involves social networking sites, such as 

Twitter, WhatsApp, Facebook, Skype, blogs, MySpace, YouTube, Instagram, and Weechat.  

Social media are a means of interaction among people in which they create, share and exchange information and ideas in virtual 

communities and networks (Ojo, 2022). They depend on mobile and web-based technologies to create highly interactive platforms 

through which individuals and communities share, comment, discuss and modify user-generated content. Social media can also be 

broadly seen as a group of Internet-based application that are built upon the ideology and technology of web 2.0 in order to facilitate 

the generation and exchange of its content. Specifically, social media encompass internet-based platforms such as Facebook, 

MySpace, Twitter, etc. which allow users to interactively communicate with one another. The web-based and mobile-based 

technologies deployed in social media services are used to turn communication into interactive dialogue between organizations, 

communities and individuals. 

Social media facilitate the development of online social networks by connecting a user’s profile with those of other individuals or 

groups (Obiajulu et al., 2022). Technologies used for social media include blogs, business networks, enterprise social networks, 

microblogs, photo sharing, social bookmarking, social gaming, social networks, video sharing, and virtual worlds (Anyira and Udem, 

2020). Social media are interactive digitally-mediated technologies that facilitate the creation or sharing/exchange of information, 

ideas, career interests, and other forms of expression via virtual communities and networks. Okedigba et al. (2021) enunciated some 

qualities of social media. Firstly, social media are interactive Internet-based applications, normally called “apps.” Secondly, they 

have user-generated contents like text posts or comments, digital photos or videos, etc. However, data generated through all online 

interactions is the life-blood of social media. Thirdly, the users create service-specific profiles for the websites or applications that 
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are designed and maintained by the social-media organisations. Fourthly, social media facilitate the development of online social 

networks by connecting a user's profile with those of other individuals or groups (Okedigba et al., 2021).  

2.2.2 Social Media Addiction 

According to Armstrong and Pickard (2013), addiction is strong and habitual desire which brings harm to individuals, arising from 

powerlessness in controlling the situation of the behaviour. Addiction is a weakness in controlling the behaviour of use which is 

demonstrated involuntarily because of the pleasure received (Kircaburun et al., 2020). Social media addiction entails an 

uncontrollable impulse and desire to use social media even when it harms the individual (Fagbola et al., 2022). The issues that 

characterize social media addiction being inordinately concerned about social media, having a strong motivation to use social media, 

and devoting too much time to social media while it impairs other activities, jobs, studies, relationships, psychological health and 

well­being (Andreassen et al., 2017).  

Social media addiction is simply explained as the excessive use of social media. Rahmatullah and Zhao (2020) described it as an 

excessive social media usage, driven by an uncontrollable urge to use social media, and commit so much time and exertion to social 

media. According to Tekin and Turhan (2021), social media addiction is alternatively referred to as internet addiction, social 

networking addiction (Cheak et al., 2012), social networking sites addiction (Lee, 2019), online social network dependency (Thadani 

and Cheung, 2011), and social media dependence (Wang et al., 2015). 

Social media addiction is a phenomenon that has become increasingly common in today's society (Obiajulu et al., 2022). Social 

media addiction can have negative consequences on an individual's physical, emotional, and mental health. One of the key features 

of social media addiction is the compulsive need to check social media platforms. This can lead to individuals spending excessive 

amounts of time scrolling through their feeds, even when they have other responsibilities or commitments (Mbamalu and Onyido, 

2019). This can have a detrimental effect on an individual's productivity, as well as their ability to focus and complete tasks in a 

timely manner. 

2.2.3 Reading Culture 

Reading culture is a broad term that encompasses the various habits and attitudes towards reading that are present in a society or 

community (Idachaba et al., 2021). It refers to the general inclination or predisposition of individuals to engage in reading activities 

and the overall value placed on reading within a given culture (Eze et al., 2022). Reading culture is an important aspect of society as 

it contributes to the development of critical thinking, imagination, and creativity, as well as social and cultural awareness (Anyira 

and Udem, 2020). A strong reading culture can promote literacy, education, and personal growth, and can help individuals and 

communities to thrive (Galadima and Bright, 2020). Reading culture can be conceptualized as a multifaceted and dynamic 

phenomenon that encompasses the various attitudes, habits, and practices related to reading within a given society or community 

(Ajayi and Busuyi, 2018). In essence, reading culture is concerned with the meaning and value that individuals and groups attribute 

to reading, as well as the social and cultural norms that shape reading behaviour (Rafiq et al., 2019). One key aspect of reading 

culture is its emphasis on meaning-making and interpretation. Reading is not just a passive activity, but rather an active process of 

engaging with and making sense of written texts. As such, reading culture is concerned with the ways in which individuals and 

groups interpret, analyze, and critique texts, and the role that reading plays in shaping personal and collective meaning (Sadha et al., 

2023). 

Another important dimension of reading culture is its definition of reading itself. Reading can take many forms, including silent 

reading, oral reading, shared reading, and even listening to audiobooks (Kabir and Jeromes, 2022). Reading culture is concerned 

with defining and understanding the different modes and formats of reading, as well as the social and cultural contexts in which they 

occur (Eze et al., 2022). Reading culture also involves a consideration of the broader social and cultural factors that shape reading 

behaviour (Chris, 2015). This includes the availability and accessibility of reading materials, the role of education and literacy 

programs in promoting reading, and the impact of digital technology on reading practices and preferences (Oji and Erubami, 2020). 

2.2.3.1 Frequency of Reading 

Reading Frequency refers to the number of times reading is engaged in, which can range from daily reading to less frequent reading 

(Anyira and Udem, 2020). One key aspect of reading culture is frequency, which refers to how often individuals engage in reading 

activities. This can range from daily reading to infrequent reading, depending on the individual's personal habits and interests. 

Reading frequency refers to the number of times an individual engages in reading over a given period. Reading frequency can vary 

widely between individuals depending on personal preferences, interests, and lifestyles (Ajayi and Busuyi, 2018). Some people may 

read every day, while others may only read occasionally or sporadically. Reading frequency can have a significant impact on an 

individual's cognitive and intellectual development, as well as their overall well-being.  
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Regular reading can help improve students’ vocabulary, critical thinking skills, and cognitive function. It can also reduce stress and 

improve mental health by providing a healthy form of escapism (Kabir and Jeromes, 2022). The frequency of reading can also 

depend on the type of reading material an individual is engaging with. For example, someone who is reading a novel for pleasure 

may read more frequently than someone who is reading an academic paper or a dense non-fiction book. Additionally, reading 

frequency can be affected by external factors such as work schedules, family obligations, and personal hobbies (Oji and Erubami, 

2020). Some individuals may have limited time to read due to busy schedules, while others may prioritize reading as a regular part 

of their daily routine (Galadima and Bright, 2020). Summarily, reading frequency refers to the number of times an individual engages 

in reading over a given period (Anyira and Udem, 2020). It can vary widely between individuals and can have a significant impact 

on cognitive development, intellectual growth, and overall well-being. 

2.2.3.2 Reading Time 

Another important component of reading culture is duration, which refers to the amount of time individuals spend reading. Some 

people may prefer to read for short periods, while others may dedicate hours to their reading. Reading time refers to the duration of 

time that a person spends engaged in reading, regardless of the type of material being read (Njoku and Ofoegbu, 2020). This can 

include anything from a short article or blog post to a lengthy novel or academic text. Reading time is often measured in minutes or 

hours, and can vary depending on factors such as the individual's reading speed, the complexity of the material being read, and any 

interruptions or distractions that may occur during the reading process (Ibrahim et al., 2021).  

Reading time can be important for a variety of reasons. For students, for example, it may be necessary to budget a certain amount of 

time each day for reading in order to keep up with coursework or prepare for exams. Similarly, professionals in fields such as law 

or medicine may need to set aside significant portions of their day for reading in order to stay up-to-date on the latest developments 

in their field. In addition to its practical applications, reading time can also be a valuable metric for writers, publishers, and marketers. 

By understanding how long readers are likely to spend engaged with their content, these stakeholders can tailor their materials to 

better fit the needs and preferences of their target audience. Thus, reading time is a fundamental aspect of the reading experience, 

and can have a significant impact on everything from personal productivity to the success of a particular piece of written content 

(Njoku and Ofoegbu, 2020).  

2.3 Evidence from Prior Related Literature 

Research by Sadha et al., (2023) at the University of Riau found a high positive correlation between social media usage and the 

reading ability of English department students, suggesting that social media can enhance students' reading skills when used 

appropriately. Similarly, Eze et al. (2022) in their study at the College of Health Technology Calabar, Cross River State, concluded 

that internet usage positively impacts students' reading culture and academic achievement when used for educational purposes. 

Contrastingly, Obiajulu et al. (2022) identified a negative impact of extensive social media use on the academic performance of 

science students at the Federal College of Education (Technical), Umunze, suggesting the need for moderation and careful 

management of social media activities. This finding aligns with those of Galadima and Bright (2020), who noted that students at 

Aminu Saleh College of Education in Bauchi State spent more time on social media than on academic activities, leading to poorer 

reading habits. 

Investigations into the social media habits of female undergraduates in Kwara State by Fagbola et al. (2022) revealed significant 

social media addiction, particularly related to their course of study, although the impact on academic performance was not directly 

assessed. Similarly, Ibrahim, Furfuri, and Nasirudeen (2021) found that students at Sokoto State University favored social media for 

entertainment over academics, which could suggest a displacement of study time by social media usage. 

The study by Oji and Erubami (2020) involving youths in Nigeria’s South-South geopolitical zone found a weak and insignificant 

relationship between social media use and reading culture, though it highlighted other demographic factors that positively influenced 

reading habits. Anyira and Udem (2020) further explored this by examining social media addiction among Nigerian students during 

the Covid-19 lockdown, finding that such addiction significantly detracted from students' reading culture. 

Njoku and Ofoegbu (2020) studied social media’s impact on study time and leisure activities among education students at the 

University of Calabar, concluding that while social media negatively affected study time, it positively influenced outdoor leisure 

activities. This dual impact of social media was also noted by Talaue et al. (2018) in their assessment of college students in the Arab 

region, where social media use had both negative and positive effects on academic performance. 

Research by Ajayi and Busuyi (2018) on NCE students at the College of Education, Ikere-Ekiti, revealed that social networking 

significantly distracted students from their reading habits. Similarly, the study by Obuezie et al. (2019) at Madonna University found 
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that high social media usage negatively affected academic performance, reinforcing the need for better management of social media 

engagement. 

Dukper et al. (2018) in Ghana highlighted the negative impact of social media on the reading culture of tertiary students, suggesting 

the need for institutional regulations to limit social media access during academic activities. This negative trend was also observed 

by Chris (2015) in Kenya, where excessive social media use among undergraduates was linked to poor study habits and academic 

progress. 

Interestingly, some studies noted positive aspects of social media use. For instance, Rafiq et al. (2019) found that social media had 

a positive effect on the reading habits of students in Pakistan, despite causing distractions. Ngonso et al. (2018) identified a significant 

positive relationship between Twitter usage and cognitive development among Nigerian youths. 

Tayseer et al. (2014) at the Petroleum Institute found a correlation between higher GPAs and increased social network usage, 

suggesting that academic engagement through social media could be beneficial. Simbiat (2014) also observed that social media could 

enhance academic performance among students at the National Open University of Nigeria, though excessive use was detrimental. 

3.0 Data and Sample 

The study employed a cross-sectional survey research design to examine the influence of social media use on the reading culture of 

undergraduate accounting students. This design was chosen because it allows for data collection from a population at a single point 

in time, aligning with the study's objective to investigate current perceptions and behaviours (Kothari, 2019).  

The study population consisted of 250 undergraduate accounting students, with 50 students selected from each of five Southeastern 

states of Nigeria. A total of 228 students responded to the survey, comprising the final sample size. Data were collected using a 

questionnaire distributed both physically and online to the participants. The questionnaire utilized a five-point Likert scale, ranging 

from 'Strongly Agree (SA), Agree (A), Neutral (N), Disagree (D), and Strongly Disagree (SD)', to gauge respondents' attitudes and 

behaviours.  

Statistical Package for the Social Sciences (SPSS) was employed to analyze the collected data. Descriptive statistics such as mean 

and frequency distributions were used to examine the characteristics of the data. The relationship between social media use and 

reading culture was assessed using Spearman's Ranked Order Correlation, with significance level set at 5%. This analytical approach 

allowed the researcher to explore potential correlations between variables whose measurements were scaled or ordered. 

4.0 Analysis and Result 

Table 4.1 presents the analysis of responses on social media usage based on a 5-point Likert scale. 

Table 4.1 Analysis of Responses on Social Media Usage    

S/N Statements SA A N D SD Mean Decision 

S1 I check social media frequently throughout the day 40 79 26 35 48 3.12 Accept 

S2 I find myself spending more time on social media than I 

intend to 

42 81 39 50 16 3.36 Accept 

S3 I feel anxious or restless when I am not able to access 

social media 

91 23 41 22 51 3.36 Accept 

S4 I have missed important academic deadlines due to my 

social media use 

41 63 56 44 24 3.23 Accept 

S5 I hardly concentrate on performing my daily task as a 

result of social media usage 

35 63 47 65 18 3.14 Accept 

Source: Field Survey, 2024 

Table 4.1 presents five statements (S1 to S5) reflecting various aspects of social media usage, where respondents rated their 

agreement levels from Strongly Agree (SA) to Strongly Disagree (SD). Mean scores were computed for each statement to assess 

their acceptability, with scores above 3 indicating agreement and scores below 3 indicating disagreement. The mean scores for S1 

to S5 ranged from 3.12 to 3.36, all exceeding the neutral value of 3. This indicates a general agreement among respondents with the 

statements, suggesting extensive social media engagement and its perceived adverse effects on academic performance. 

Consequently, the decision column shows that all five statements were accepted based on the mean scores. 

Table 4.2 Analysis of Responses on Frequency of Reading  

S/N Statements SA A N D SD Mean Decision 
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F1 I enjoy reading accounting-related materials regularly. 32 81 32 55 28 3.15 Accept 

F2 I make time to read accounting-related materials 

regularly. 

52 63 47 41 25 3.33 Accept 

F3 I find reading accounting-related materials to be 

beneficial for my studies. 

32 77 53 48 18 3.25 Accept 

F4 I prioritize reading accounting-related materials over 

other leisure activities. 

40 79 26 35 48 3.12 Accept 

F5 Regular reading improves my vocabulary and critical 

thinking skills 

42 81 39 50 16 3.36 Accept 

Source: Field Survey, 2024 

Table 4.2 illustrates the analysis of responses concerning the frequency of reading accounting-related materials using a 5-point Likert 

scale. The table presents five statements (F1 to F5) representing different aspects of reading, where respondents rated their agreement 

levels from Strongly Agree (SA) to Strongly Disagree (SD). Mean scores were calculated for each statement to determine their 

acceptability, with scores above 3 indicating agreement and scores below 3 indicating disagreement. For F1 to F5, the mean scores 

ranged from 3.12 to 3.36, all surpassing the neutral value of 3. This indicates a general consensus among respondents, reflecting a 

strong inclination towards reading accounting-related materials and recognizing its potential positive impact on their academic 

pursuits. Accordingly, the decision column indicates that all five statements were accepted based on their mean scores. 

Table 4.3 Analysis of Responses on Reading Time 

S/N Statements SA A N D SD Mean Decision 

R1 I spend less time reading accounting-related materials 

due to my social media use 

33 100 21 44 30 3.27 Accept 

R2 I have less motivation to read accounting-related 

materials due to my social media use 

103 32 40 24 29 3.68 Accept 

R3 I struggle to focus on reading accounting-related 

materials because of my social media use 

54 62 35 56 21 3.32 Accept 

R4 I believe that my social media use has a negative impact 

on the amount of time I spend reading accounting-related 

materials 

32 81 32 55 28 3.15 Accept 

R5 I budget a certain amount of time each day for reading in 

order to keep up with coursework or prepare for exams 

52 63 47 41 25 3.33 Accept 

Source: Field Survey, 2023 

Table 4.3 presents the findings from the analysis of responses regarding reading time focused on accounting-related materials and 

social media use. The table includes five statements (R1 to R5), assessed on a five-point scale ranging from Strongly Agree (SA) to 

Strongly Disagree (SD). Mean scores were computed for each statement to determine their acceptability, with scores above 3 

indicating agreement and scores below 3 indicating disagreement. 

The results indicate that a majority of respondents acknowledged the influence of social media on their reading habits and motivation 

to engage with accounting-related materials. Despite this acknowledgment, respondents reported allocating specific daily time for 

reading to stay current with coursework or prepare for exams. Across the statements, all five were accepted based on their mean 

scores, suggesting varying degrees of agreement among respondents. Notably, R2 received the highest mean score of 3.68, indicating 

strong agreement that social media impacts their motivation to read accounting-related materials. Conversely, R4 had the lowest 

mean score at 3.15, indicating a somewhat lower agreement level regarding the negative impact of social media on their reading time 

for accounting-related materials. 

4.1 Test of Hypotheses 

The relationship between the use of social media and reading culture was assessed through Spearman Ranked Order Correlation at 

5% level of significance.  

4.1.1 Test of Hypothesis I 

1) The addictive use of social media does not significantly influence the frequency of reading among undergraduate accounting 

students. 
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Table 4.4 Spearman Correlation Test for Hypothesis I 

 Frequency of Reading 

Spearman's rho Addictive Social Media Use Correlation Coefficient -.655** 
.000 
228 

Sig. (2-tailed) 
N 

Source: Analysis Output, 2024 using SPSS Version 22 

 

Table 4.4 displays the results from the Spearman correlation test for Hypothesis I, which investigates the relationship between 

addictive social media use and the frequency of reading among accounting students. The correlation coefficient between addictive 

social media use and frequency of reading is -0.655, indicating a moderate negative correlation. This suggests that as addictive social 

media usage increases, the frequency of reading decreases among the respondents. 

The p-value of 0.000 indicates that this correlation is statistically significant at the 0.05 level, implying that the observed relationship 

is unlikely to be due to random chance. Therefore, the findings affirm that addictive social media use significantly and negatively 

impacts the frequency of reading among accounting students (p-value = 0.000). 

4.1.2. Test of Hypothesis II 

2) The addictive use of social media does not significantly affect the reading time of accounting students. 

Table 4.5 Spearman Correlation Test for Hypothesis II 

 Time Spent Reading 

Spearman's rho Addictive Social Media Use Correlation Coefficient -.472** 
.000 
228 

Sig. (2-tailed) 
N 

Source: Analysis Output, 2024 using SPSS Version 22 

 

Table 4.5 presents the results of the Spearman correlation test for Hypothesis II, which examines the relationship between addictive 

social media use and reading time among accounting students. The correlation coefficient between addictive social media use and 

reading time is -0.472, indicating a moderate negative correlation. This suggests that as addictive social media use increases, students' 

reading time decreases. 

The p-value of 0.000 indicates that this correlation is statistically significant at the 0.05 level, indicating that the observed relationship 

is unlikely to be due to random chance. Therefore, the results confirm that addictive social media use significantly and negatively 

impacts the reading time of accounting students (p-value = 0.000). This underscores the detrimental effect of excessive social media 

engagement on the time allocated to academic reading among the study participants. 

5.0 Discussion and Conclusion 

The study investigated the influence of social media on the reading culture of undergraduate accounting students in Nigerian 

universities. The correlational analysis re-iterates the significant influence of excessive social media use on the reading habits of 

accounting students. It reveals a notable negative correlation between abdicative social media use and the frequency of reading, 

indicating that as accounting students engage more with social media, their reading frequency tends to decrease. This aligns with 

previous research (Obiajulu et al., 2022; Idachaba et al., 2021; Anyira and Udem, 2020; Njoku and Ofoegbu, 2020; Dukper et al., 

2018) that has consistently found a detrimental relationship between social media usage and reading habits. 

Moreover, the study identifies a significant negative correlation between abdicative social media use and reading time among 

accounting students. This implies that increased social media engagement correlates with reduced time spent on reading activities. 

This finding is also supported by prior studies indicating that social media serves as a significant distraction, diverting attention away 

from productive academic pursuits (Obiajulu et al., 2022; Idachaba et al., 2021; Anyira and Udem, 2020; Njoku and Ofoegbu, 2020; 

Dukper et al., 2018). Together, these findings emphasize the need for accounting students to manage their social media usage 

effectively to maintain productive reading habits and allocate sufficient time for academic pursuits. 
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Students can harness social media platforms to engage with academic communities and access pertinent resources, provided they 

manage their overall time spent on these platforms. Moreover, developing strategies like setting reading goals and prioritizing 

reading activities can enhance both the frequency and duration of reading sessions. Accounting students who strike a balance between 

social media use and reading activities often achieve higher academic performance. The study's findings underscore that social media 

platforms offer avenues for accounting students to exchange ideas, connect with peers, and build professional networks. Additionally, 

social media serves as a valuable tool for self-directed learning and research. However, excessive use of social media can negatively 

impact the reading habits of accounting students. In conclusion, while social media facilitates access to a broad array of accounting-

related materials, its overuse may decrease both the frequency and duration of reading activities among students. Based on the study 

findings, the following recommendations are suggested: 

1. Increasing Reading Frequency: Students should minimize social media use during study sessions to enhance their reading 

habits. One effective strategy is to disable all social media notifications while reading to reduce distractions. Additionally, 

setting specific reading goals and allocating dedicated time for reading activities can help establish a consistent reading 

routine. 

2. Mitigating Negative Effects on Reading Time: To counteract the adverse impact of social media on reading time, students 

can create a structured schedule for social media usage. This may involve restricting social media access to designated times 

of the day and setting time limits for each session. Utilizing tools designed to monitor and manage social media 

consumption, such as apps that encourage breaks and limit screen time, can also be beneficial. 

Implication of the Findings 

The research highlights that students who devote more time to social media tend to read less frequently and for shorter durations. 

This phenomenon is compounded by social media's potential to distract students from academic pursuits and its tendency to foster 

addiction, which can diminish attention spans and critical thinking skills. 

Limitation of the study  

The study only focuses on undergraduate accounting students in federal and state universities located in Nigeria. This means that the 

findings of the study may not be generalizable to other populations, such as postgraduate accounting students or accounting students 

in private universities. Finally, the study only assessed the reading culture of accounting students using two variables: the amount of 

time spent reading and the frequency of reading. While these variables are important, they may not capture the full range of factors 

that influence reading culture, such as reading comprehension, critical thinking, and study habits. 

Suggestions for further study 

Further studies could be conducted using a larger and more diverse sample in order to improve the generalizability of the findings. 

Future studies could include accounting students from different educational backgrounds to identify any cultural or institutional 

differences that may affect reading culture. Additionally, the study could be expanded to include postgraduate accounting students, 

as their reading culture and habits may differ from those of undergraduate students. This would provide a more comprehensive 

understanding of how social media use affects students' reading habits at different levels of education. Future studies could also 

explore the relationship between social media use and other aspects of academic performance, such as grade point average, exam 

scores, and critical thinking skills. This would provide a more holistic view of the impact of social media on academic success. 
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