
International Journal of Academic Multidisciplinary Research (IJAMR) 

ISSN: 2643-9670 

Vol. 9 Issue 10 October - 2025, Pages: 540-543 

www.ijeais.org/ijamr 

540 

Teachers’ Attitudes Toward Hospital Pedagogy in Inclusive 

Education 
Turayeva Ayajan Yerali qizi 

Email: ayajanyeraliqizi@gmail.com 

Phone: +998 94 402 49 04 

Field: Pedagogy 

Abstract: Hospital pedagogy is a new and important area of inclusive education that focuses on children who are unable to attend 

regular school due to long-term illnesses or physical disabilities. The aim of this article is to analyze teachers’ attitudes toward 

hospital pedagogy and to understand their readiness to work with hospitalized or disabled students. The paper reviews theoretical 

concepts, including social and cognitive theories by scholars such as Lev Vygotsky, Jerome Bruner, and Howard Gardner. It also 

discusses the challenges teachers face in hospital education and how their motivation, empathy, and professional development can 

improve inclusive practices. The results of this theoretical study show that teachers’ positive attitudes and proper support systems 

are key to the success of hospital pedagogy. 
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Introduction 

In modern education, inclusion has become a central principle, ensuring that every child, regardless of physical or 

psychological conditions, has the right to quality education. Hospital pedagogy, as part of inclusive education, supports children 

who must continue their learning during hospital treatment or recovery at home. According to UNESCO (2020), inclusive 

education promotes equal opportunities and encourages the participation of all learners. Hospital pedagogy is not only about 

teaching academic subjects but also about providing emotional, social, and psychological support. Teachers who work in this field 

play a unique role in helping students stay motivated, connected, and hopeful. Their attitudes toward hospital pedagogy determine 

the quality of teaching and the success of children’s rehabilitation and education. 

The purpose of this article is to discuss the importance of teachers’ attitudes toward hospital pedagogy, analyze theoretical 

perspectives, and explore how teachers’ understanding and beliefs can influence the inclusive learning process. 

Literature Review 

The roots of hospital pedagogy go back to early 20th-century Europe, especially in countries like Spain, Germany, and 

France, where educators began to notice the importance of supporting sick children’s education. According to Vygotsky (1978), 

learning is a social process that depends on interaction and cooperation. When children stay in hospitals for long periods, they are 

isolated from their classmates, which can delay their social and intellectual growth. For this reason, hospital pedagogy is designed 

to help children remain active participants in the learning process even during treatment. 

Bruner (1996) argued that learning should always be connected to meaning, experience, and discovery. He stated that “education 

is not just about transmitting knowledge, but about creating conditions for understanding.” In hospital settings, this means adapting 

lessons to children’s emotional states and medical conditions. For example, instead of long lessons, teachers often use short, 

playful activities or digital resources that keep the child mentally engaged without causing fatigue. 

Echeita and Duk (2017) highlight that hospital pedagogy should be a part of inclusive education, emphasizing not only 

academic support but also emotional, psychological, and social development. They stress that teachers in this field must coordinate 

closely with medical staff, psychologists, and family members to ensure that education and treatment complement each other. 

Halpern (2014) and Swartz (2018) expand this idea, explaining that teachers need to apply critical and creative 

thinking when developing hospital-based learning strategies. Traditional classroom methods often fail in such environments 

because children’s needs and energy levels are unpredictable. Therefore, teachers must be flexible and ready to modify their 

teaching goals daily. 

In recent years, digital technology has become a powerful ally in hospital pedagogy. According to Katz (2020), online 

platforms and educational apps allow children to attend virtual classes and communicate with their classmates even from hospital 

beds. This not only supports academic learning but also reduces feelings of loneliness and isolation. 

The World Health Organization (WHO, 2019) also recognizes hospital pedagogy as an important component of 

children’s recovery process. It has been shown that maintaining a sense of normality through learning activities can significantly 

improve a child’s emotional resilience and mental health. 
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In the Uzbek context, hospital pedagogy is still developing but is gaining attention from educational institutions and 

policymakers. Studies from the Tashkent State Pedagogical University (2022) emphasize the importance of preparing teachers 

for inclusive settings, particularly those involving children with chronic illnesses. Despite the progress, challenges remain: lack of 

resources, insufficient training, and limited awareness among educators. 

Overall, literature shows that hospital pedagogy is not only an educational necessity but also a therapeutic process. It 

connects learning with healing, providing hope and motivation to children who face long-term illnesses. Teachers, therefore, are 

not only educators but also emotional supporters who contribute to the holistic development of their students. 

Methodological Approach 

This study is based on a theoretical, analytical, and descriptive approach, which focuses on understanding teachers’ 

attitudes toward hospital pedagogy and inclusive education. The research does not aim to collect numerical data or conduct 

experiments but to analyze and interpret the existing body of knowledge from various scholarly sources. 

The main goal of this approach is to identify the key pedagogical, psychological, and social principles that influence 

teachers working with children who have special educational needs or chronic illnesses. The article reviews and synthesizes 

findings from international and national studies to provide a deep understanding of how hospital pedagogy functions in inclusive 

contexts. 

In preparing this theoretical paper, several steps were followed: 

1. Literature Selection: 
The study reviewed academic books, articles, and conference papers published between 2010 and 2024. The main focus 

was placed on the works of well-known researchers such as Lev Vygotsky, Jerome Bruner, Richard Paul, Linda 

Elder, Diane Halpern, and Echeita. Their studies helped to explain the psychological and pedagogical background of 

hospital pedagogy and teachers’ professional attitudes in inclusive settings. 

2. Analytical Review: 
After gathering the literature, the author analyzed the key concepts and theories related to inclusive and hospital 

education. This included comparing different educational systems, teaching strategies, and attitudes toward children with 

physical or mental health problems. For example, Vygotsky’s social constructivism was used to understand the 

importance of social communication, while Bruner’s constructivist theory helped to describe how teachers can create 

meaningful learning experiences even in hospital settings. 

3. Comparative Framework: 
The article also used a comparative analysis between international and Uzbek educational practices. International 

sources were used to show how developed countries apply hospital pedagogy effectively, while local studies and policies 

were examined to identify existing gaps and opportunities for Uzbekistan’s education system. 

4. Interpretation and Synthesis: 
The data from different sources were interpreted to find common themes such as teachers’ emotional readiness, empathy, 

adaptability, and collaboration with healthcare professionals. Through synthesis, these findings were organized into three 

main analytical directions: 

o Teachers’ psychological preparedness for inclusive teaching; 

o Pedagogical methods suitable for hospital settings; 

o Institutional support and training systems that improve teachers’ attitudes. 

5. Ethical and Academic Considerations: 
Since the study relies only on secondary sources (previously published materials), no direct participants were involved. 

All materials are properly cited to maintain academic honesty and avoid plagiarism. The ethical aspect of this paper also 

involves respecting the dignity and sensitivity of children with disabilities by discussing the topic with empathy and 

responsibility. 

The chosen methodological approach allows the researcher to provide a comprehensive theoretical foundation for 

understanding how teachers’ beliefs, knowledge, and emotional states affect the success of hospital pedagogy. Although this 

article does not include field research, it offers practical and conceptual insights that can guide future empirical studies and teacher 

training programs in inclusive education. 

Discussion 

The role of teachers in hospital pedagogy is far more complex than in traditional classrooms. They are not only 

responsible for delivering lessons but also for managing emotional situations, coordinating with doctors, and supporting families. 
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According to Benedict (2019), teachers working in hospitals need three essential skills: empathy, adaptability, and 

interdisciplinary communication. These qualities help them to create a calm and encouraging learning atmosphere even in 

difficult conditions.  

One of the key challenges teachers face is the individualization of learning. Every child’s situation is unique — one may 

be recovering from surgery, another may be in long-term therapy, while another could have a chronic disability. This means that 

lesson planning must be flexible and personalized. Teachers often prepare materials for one-on-one instruction, focusing on short, 

goal-oriented tasks that fit the child’s concentration span. Teachers’ attitudes toward hospital pedagogy greatly influence its 

success. Positive attitudes are often linked to proper professional training and experience. Research by González-Gil et al. (2021) 

found that teachers who participated in special education workshops felt more confident and emotionally prepared to work in 

hospital settings. They also developed better communication with medical staff and parents, leading to more effective learning 

results. 

Another important factor is emotional resilience. Teachers in hospital pedagogy often experience emotional fatigue 

because they work closely with children who suffer or may not recover. Therefore, professional support systems are essential. 

Regular psychological counseling and peer collaboration can help teachers cope with emotional stress and continue providing 

high-quality education. 

Furthermore, the integration of digital technologies has transformed hospital teaching. Platforms like Google 

Classroom, Zoom, and interactive educational games enable hospital teachers to maintain academic continuity. For instance, in 

Japan and Finland, hospital schools use tablet-based lessons that allow students to connect virtually with their classmates. This 

connection has been shown to improve both academic performance and mental health. 

In Uzbekistan, the practical application of hospital pedagogy is still limited, but several pilot projects have shown 

promise. In 2023, the Republican Center for Inclusive Education launched a program that trained 50 teachers to work in 

hospital environments. The teachers reported that their perception of education changed dramatically—they became more focused 

on emotional comfort, personalized support, and moral encouragement rather than strict academic outcomes. 

Another major topic discussed by scholars is collaboration. Hospital pedagogy cannot function effectively without 

teamwork between teachers, doctors, psychologists, and parents. As Echeita (2019) notes, this cooperation helps to synchronize 

medical treatment with educational plans, ensuring that the child’s recovery and learning progress are harmoniously connected. 

The social aspect of hospital pedagogy should not be underestimated. Many children feel isolated and anxious during 

hospital stays, and teachers play a crucial role in reducing these feelings. Simple acts such as reading together, art therapy, or 

storytelling can make a big difference. These activities not only develop cognitive and linguistic skills but also improve emotional 

stability. 

Finally, teachers’ attitudes reflect their philosophy of inclusion. Educators who view hospital pedagogy as an opportunity 

rather than a burden tend to develop more innovative strategies. They see themselves as contributors to the child’s recovery 

journey. As Paul and Elder (2012) suggested, reflective and empathetic teaching can transform education into a healing 

experience — especially for those who need it most. 

Conclusion 

Hospital pedagogy is a crucial component of inclusive education that ensures children with chronic illnesses, disabilities, or long-

term hospital stays can continue their learning process. This article has examined teachers’ attitudes toward hospital pedagogy and 

highlighted the psychological, pedagogical, and social factors that influence their professional performance. The literature review 

and theoretical analysis demonstrate that teachers play a central role not only in academic instruction but also in providing 

emotional support, motivation, and a sense of normality for children in challenging circumstances. 

The study shows that teachers’ positive attitudes, empathy, and adaptability are essential for the success of hospital pedagogy. 

Teachers who are professionally prepared and emotionally resilient are able to create a supportive and flexible learning 

environment that accommodates each child’s individual needs. On the other hand, lack of training, insufficient resources, and 

emotional stress can negatively affect teachers’ attitudes, reducing the effectiveness of education for hospitalized children. 

Moreover, the article emphasizes the importance of collaboration between educators, healthcare professionals, and parents. 

Coordinated efforts ensure that educational activities complement medical treatment, thus promoting both cognitive and emotional 

development. The integration of digital tools, online platforms, and interactive methods is also highlighted as an effective way to 

maintain continuous learning and social connection for hospitalized children. 

In the context of Uzbekistan, hospital pedagogy is still developing, but pilot programs and teacher training initiatives are showing 

promising results. By implementing inclusive teaching strategies, fostering professional development, and promoting awareness 

about hospital pedagogy, educators can significantly improve the educational experience of children with special needs. 
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Finally, this article underlines that hospital pedagogy is more than teaching—it is a holistic approach that combines education, 

emotional support, and social engagement. Teachers act as facilitators, mentors, and emotional anchors for children, helping them 

continue their educational journey despite health challenges. Future research could focus on empirical studies, such as surveys or 

interviews with teachers, to explore their real-life experiences, challenges, and best practices. These studies would provide further 

guidance for teacher training programs and policy development, ensuring that hospital pedagogy becomes an integral part of 

inclusive education in Uzbekistan and around the world. 
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