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Abstract: This study examined how organizational frustration affects innovative work behaviour, with job satisfaction serving as a 

mediating factor among Vocational and Technical Education (VTE) lecturers in South-West Nigeria. The investigation was guided 

by two research questions and two null hypotheses. A correlational survey research design was adopted to obtain relevant data from 

VTE lecturers across tertiary institutions in the region. The study population consisted of 750 lecturers 400 from colleges of 

education and 350 from universities out of which 154 participants were selected as the sample. Data were collected using a carefully 

designed questionnaire validated by two experts from the Department of Vocational and Technical Education, University of Lagos, 

and one from the Federal College of Education (Technical), Akoka, Lagos. Reliability testing using Cronbach’s Alpha produced a 

coefficient of 0.75, indicating good internal consistency. Descriptive statistics (mean and standard deviation) and inferential analysis 

were performed using SPSS version 23. Findings revealed that VTE lecturers demonstrated various dimensions of innovative work 

behaviour. These included curiosity and willingness to adopt new approaches, empathy toward students, dedication to professional 

responsibilities, engagement in lifelong learning, teamwork and collaboration, openness to novel ideas, and efforts to stimulate 

creativity in learners. The study concluded that enhancing job satisfaction can mitigate the negative impact of organizational 

frustration and foster innovation among lecturers. It was recommended that lecturers cultivate positive work attitudes to improve 

professional performance, while administrators should strengthen communication systems within institutions to reduce tension, 

misunderstanding, and resentment, thereby creating an environment conducive to innovation and collaboration. 

Keywords: Tertiary Institution, Vocational and Technical Education, VTE Lecturer, Organizational Frustration, Innovative Work 

Behavior, Job Satisfaction. 

Introduction  

       Tertiary institutions serve as advanced centres of learning where individuals acquire specialized knowledge and practical 

competencies essential for professional careers and national development. These institutions comprising universities, polytechnics, 

monotechnics, and colleges of education play a pivotal role in shaping skilled manpower for various sectors of the economy. 

According to the Federal Republic of Nigeria (FRN, 2014), the objectives of tertiary education include contributing to national 

progress through the production of highly trained manpower, fostering moral and civic values vital for individual and societal 

survival, developing intellectual capacity for understanding and engaging with both local and global environments, and equipping 

learners with practical and intellectual skills necessary for self-reliance and active citizenship. Achieving these objectives depends 

on the successful implementation of diverse academic programs, particularly those emphasizing both theory and practice, such as 

Vocational and Technical Education (VTE). 

        VTE focuses on empowering learners with practical, job-ready skills and technical expertise required for gainful employment, 

innovation, and entrepreneurship. It plays a vital role in addressing unemployment, promoting industrial growth, and driving 

sustainable economic advancement in developing countries like Nigeria (Okoli, 2018). As observed by Adeleke and Ayandiran 

(2018), VTE also supports poverty reduction and industrialization by equipping individuals with hands-on competencies that align 

with workforce demands. Furthermore, the FRN (2013) emphasized that vocational and technical education advances national goals 

by fostering creativity, productivity, and inclusivity—key drivers of sustainable development. Hence, strategic investment in VTE is 

critical for Nigeria’s socio-economic transformation, human capital development, and competitiveness in the global economy. 
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      Despite its significance, the Nigerian education sector continues to struggle with multiple challenges that hinder the effective 

delivery of quality instruction. Among these, inadequate access to modern learning resources and materials remains a persistent issue 

(Obizue and Enomah, 2025). This shortage is particularly detrimental to vocational and technical education, which relies heavily on 

hands-on learning, workshops, and real-world applications. The lack of functional laboratories, up-to-date equipment, and 

instructional tools compromises the practical training experience, leaving students ill-prepared for industry demands. Consequently, 

this shortfall not only affects students’ skill acquisition but also impacts the motivation and instructional effectiveness of VTE 

lecturers. 

      Vocational and Technical Education lecturers are professionals responsible for developing students’ technical, vocational, and 

entrepreneurial skills, while also engaging in research and administrative duties (Chukwuedo and Igbinedion, 2014). The 

multifaceted nature of their work often exposes them to challenging physical and psychological conditions. According to Norman 

(2018), one of the most pressing psychological constraints affecting lecturers’ performance in Nigerian tertiary institutions is 

organizational frustration. 

       Organizational frustration can be described as a negative emotional reaction arising from barriers, constraints, or perceived 

injustices within the workplace that impede goal attainment. It manifests in behaviours such as withdrawal, aggression, and reduced 

productivity (Tarnima et al., 2019). For lecturers, such frustration may stem from work overload, poor interpersonal relationships, 

inadequate institutional support, or unclear communication structures. Roloff and Brown (2019) noted that persistent organizational 

frustration not only undermines employees’ well-being but also diminishes their capacity for innovation and creativity key 

components of effective teaching and learning. Innovative Work Behaviour (IWB) represents employees’ intentional efforts to 

generate, promote, and apply novel ideas that improve work processes, products, or outcomes. Hammond et al. (2019) defined IWB 

as purposeful actions aimed at enhancing job performance through the introduction and implementation of new ideas. Similarly, De 

Jong and Den Hartog (2010) emphasized that innovative behaviour involves the deliberate pursuit of creativity to bring about 

meaningful change within the organization. In academic settings, innovative work behaviour among VTE lecturers may involve 

designing new teaching methods, integrating technology into instruction, collaborating across disciplines, and fostering creativity 

among students (Messmann and Mulder, 2012). 

       Job performance, on the other hand, refers to employees’ behaviours and outputs that contribute to achieving institutional goals. 

It encompasses task completion, effectiveness in teaching, lesson preparation, supervision, discipline, and commitment to duty 

(Onukwube et al., 2010; Owoeye, 2019 cited in Darling-Hammond et al., 2020). The performance of VTE lecturers can therefore be 

evaluated through their teaching competence, subject mastery, innovation in instructional delivery, leadership ability, and 

engagement with students. Chatchawan et al., (2017) argued that the absence of innovative work behaviour among lecturers results 

in stagnation and reduced student performance, highlighting the critical link between creativity, satisfaction, and effectiveness in 

academic practice. Against this background, the present study investigates the influence of organizational frustration on the 

innovative work behaviour of VTE lecturers in South-West Nigeria, considering the mediating role of job satisfaction. By examining 

responses from lecturers in universities and colleges of education, the study seeks to clarify how organizational conditions affect 

innovation, satisfaction, and overall job performance providing insights for enhancing the quality and effectiveness of vocational 

and technical education in Nigeria. 

Statement of the Research Problem  

Innovative work behaviour among Vocational and Technical Education (VTE) lecturers represents a vital driver of instructional 

quality and student success. It reflects the lecturer’s capacity to think creatively, explore original approaches, and integrate modern 

pedagogical and technological strategies to improve both teaching effectiveness and learning outcomes. In today’s rapidly evolving 

educational landscape, the ability of lecturers to generate and implement novel ideas is indispensable for maintaining relevance, 

fostering problem-solving skills in students, and aligning training with global workforce demands. 

Despite the recognized importance of innovation in teaching, many VTE lecturers in Nigerian tertiary institutions appear constrained 

by adverse organizational conditions that limit their creative engagement. Persistent challenges such as inadequate institutional 

support, resource shortages, poor communication systems, and excessive workloads often create an environment of psychological 

strain and dissatisfaction. These conditions give rise to organizational frustration, a state of emotional and mental fatigue that 

diminishes motivation, enthusiasm, and performance. As observed by Raines (2019), when lecturers experience continuous 

frustration, they tend to exhibit low morale, decreased job satisfaction, and physical exhaustion all of which translate into reduced 

instructional quality and weakened student outcomes. 

       Furthermore, the absence of innovative work behaviour among VTE lecturers exacerbates these problems. According to 

Chatchawan et al., (2017) lecturers who fail to engage in innovative practices risk professional stagnation, burnout, and a loss of 

enthusiasm for teaching. In the context of vocational and technical education, this limitation becomes particularly critical, as the 

field depends heavily on creativity, experimentation, and hands-on instructional methods. When lecturers are unable or unwilling to 

adopt innovative strategies, students receive outdated, theory-driven instruction that fails to develop their practical competencies or 
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critical thinking skills. Consequently, this situation contributes to declining academic performance, reduced employability, and the 

overall weakening of Nigeria’s technical and vocational education objectives. 

       In South-West Nigeria, these challenges are especially pronounced in tertiary institutions where VTE programs are offered. 

Reports indicate a persistent gap between the expected outcomes of vocational education and the actual performance of students, 

often linked to lecturer-related factors such as frustration, lack of motivation, and low engagement in innovative teaching. The 

cumulative effect of these issues threatens not only the attainment of institutional and national educational goals but also the broader 

vision of producing a technically competent and self-reliant workforce capable of driving sustainable industrial development. Given 

this background, there is an urgent need to empirically examine how organizational frustration influences the innovative work 

behaviour of VTE lecturers and to determine the extent to which job satisfaction can mitigate these effects. Addressing this problem 

is critical for designing interventions that foster a supportive organizational climate, enhance lecturers’ creativity, and ultimately 

improve students’ learning experiences and achievements. Therefore, the present study seeks to explore the dynamics between 

organizational frustration, job satisfaction, and innovative work behaviour among VTE lecturers in tertiary institutions across South-

West Nigeria, with the aim of providing evidence-based recommendations for institutional improvement and policy reform. 

Research Questions 

1. How does organizational frustration influence innovative work behaviour among vocational and technical education 

lecturers in South West Nigeria? 

2. How does organizational frustration affect the job performance of VTE lecturers?  

Hypotheses  

The following null hypotheses guided the study and were tested at 0.05 level of significance:  

H0: There is no significant relationship between organizational frustration and innovative work  

    Behaviour among VTE lecturers in South West Nigeria. 

H1: There is no significant relationship between organizational frustration and job performance 

       among VTE lecturers in South West Nigeria. 

 Methodology  

       This study employed a correlational survey research design to examine the relationship between organizational frustration, job 

satisfaction, and innovative work behaviour among Vocational and Technical Education (VTE) lecturers in tertiary institutions across 

South-West Nigeria. The correlational approach was considered appropriate because it enables the researcher to determine the degree 

and direction of association among variables without manipulating any of them. Through this design, the study sought to obtain 

reliable and objective information directly from VTE lecturers within their natural work environments. The population of the study 

comprised 550 VTE lecturers, drawn from both universities and colleges of education within the South-West geopolitical zone of 

Nigeria. Specifically, the population included 300 lecturers from colleges of education and 250 lecturers from universities offering 

VTE programmes. From this total, a sample of 154 lecturers was selected using a stratified random sampling technique to ensure 

equitable representation across institutional types and states within the region. This sampling method was adopted to enhance 

generalizability while maintaining proportional balance between the two categories of tertiary institutions. A structured questionnaire 

was the principal instrument for data collection. The questionnaire was designed to capture information on the three major constructs 

of the study organizational frustration, job satisfaction, and innovative work behaviour using clear, concise, and contextually relevant 

items. The instrument was reviewed and refined to ensure content clarity, logical sequencing, and ease of comprehension for 

respondents. To ensure validity, the questionnaire was subjected to expert scrutiny. Two specialists from the Department of Vocational 

and Technical Education, University of Lagos, and one expert from the Federal College of Education (Technical), Akoka, Lagos, 

assessed the instrument for content relevance, language appropriateness, and alignment with the study’s objectives. Their feedback 

informed the final revision, ensuring that the instrument adequately measured the intended variables. The reliability of the instrument 

was determined through a pilot test involving a small group of VTE lecturers who were not part of the main study. Data from the 

pilot test were analyzed using the Cronbach’s Alpha method, which yielded a reliability coefficient of 0.75, indicating satisfactory 

internal consistency and stability of the measurement tool. Data collection was conducted personally by the researcher with assistance 

from trained research aides. Respondents were assured of confidentiality and encouraged to provide honest responses. Upon retrieval, 

the completed questionnaires were coded and analyzed using the Statistical Package for the Social Sciences (SPSS) version 23. In 

analyzing the data, descriptive statistics such as mean and standard deviation were employed to address the research questions and 

summarize respondents’ opinions. A four-point Likert scale was utilized to measure the level of agreement with each item, 

categorized as: Strongly Agree (SA) = 4; Agree (A) = 3; Disagree (D) = 2; Strongly Disagree (SD) = 1. The choice of this scale 

allowed for easy interpretation of results and provided a clear indication of the respondents’ perceptions regarding organizational 

frustration, job satisfaction, and innovative work behaviour. 

Results  
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       Research Question 1: How does organizational frustration influence innovative work behaviour among vocational and technical 

education lecturers in South West Nigeria? 

Simple Linear Regression on influence of innovative work behaviour among VTE lecturers 

Model R R Square Adjusted R 

Square 

Std. Error 

 

Of the 

Estimate 

Change  

 

R Square 

Statistics  

 

F Change 

 

 

df1 

 

 

df2 

 

 

Sig. F 

Change 

1 .321 .103 .088 3.6532 .105 16.089 1 140 .000 

 

       The analysis presented in the table indicates that organizational frustration exerts a significant effect on the innovative work 

behaviour of vocational and technical education lecturers. The model produced an adjusted R² value of 0.088, signifying that 

approximately 8.8% of the variation in innovative work behaviour can be explained by organizational frustration. Additionally, the 

regression sum of squares was recorded as 0.103, with a simple regression coefficient of 0.321, suggesting a positive relationship 

between the two variables. The standard error of estimate, calculated at 3.65, further confirms the model’s adequacy and the statistical 

relevance of the observed influence. 

Research Question 2: How does organizational frustration affect the job performance of VTE lecturers?  

Simple Linear Regression on effect of organizational frustration on job performance  

Model R R Square Adjusted R 

Square 

Std. Error 

 of the 

Estimate 

Change  

 

R Square 

Statistics  

 

F Change 

 

 

df1 

 

 

df2 

 

 

Sig. F 

Change 

1 .385 .156 .147 3.52203 .155 26.251 1 137 .000 

 

      The results displayed in the table reveal that the regression coefficient (R²) is 0.56, while the adjusted R² stands at 0.147, and the 

correlation coefficient (R) is 0.385, accompanied by a standard error of estimate of 3.52. The change statistics further demonstrate 

that organizational frustration accounts for approximately 15% of the variation in lecturers’ job performance within tertiary 

institutions. This outcome implies that fluctuations in organizational frustration meaningfully influence how effectively lecturers 

perform their professional duties. 

Test of Hypothesis 

        Hypothesis 1: There is no significant relationship between organizational frustration and innovative work Behaviour among 

VTE lecturers in South West Nigeria. 

Analysis of variance on significant relationship between organization frustration and innovative work behaviour 

Model  Sum of Squares Df  Mean Square F Sig. 

 Regression 225.128 1 223.149 16.099 .000 

1 Residual 1945.616 139 13.842   

 Total 2170.744     

 

      The results presented in the table reveal a notable and statistically significant association between organizational frustration and 

innovative work behaviour among Vocational and Technical Education (VTE) lecturers in South-West Nigeria. This relationship 

further extends to impact students’ academic achievement, suggesting that lecturers’ workplace experiences and levels of innovation 

directly affect learner outcomes. Overall, the findings demonstrate a strong interconnection between organizational frustration, 

innovative work behaviour, and students’ performance, emphasizing the crucial role of a supportive institutional environment in 

fostering both lecturer effectiveness and academic success. 

Hypothesis 2: There is no significant relationship between organizational frustration and job performance among VTE lecturers in 

South West Nigeria. 

Analysis of variance on relationship between organizational frustration and job performance among VTE lecturers 

Model  Sum of Squares Df  Mean Square F Sig. 



International Journal of Academic Pedagogical Research (IJAPR) 

ISSN: 2643-9123 

Vol. 9 Issue 10 October - 2025, Pages: 29-34 

www.ijeais.org/ijapr 

33 

 Regression 313.542 1 311.743 25.462 .000 

1 Residual 1722.508 139 12.426   

 Total 2036.050     

 

       The results displayed in the table demonstrate a significant influence of organizational frustration on the job performance of 

Vocational and Technical Education (VTE) lecturers. The analysis confirms that organizational frustration serves as a predictive 

factor capable of explaining variations in lecturers’ job performance. This implies that higher levels of frustration within the 

institutional environment negatively affect how effectively lecturers carry out their professional responsibilities, thereby highlighting 

the importance of addressing workplace stressors to enhance overall performance outcomes. 

Discussion of Finding  
      The results of the study revealed that Vocational and Technical Education (VTE) lecturers in tertiary institutions across South-

West Nigeria exhibited and embraced a wide range of innovative work behaviours essential for effective teaching and professional 

growth. These behaviours include a strong sense of curiosity and an eagerness to explore new pedagogical ideas, genuine empathy 

and concern for students’ learning experiences, and unwavering dedication to their professional duties. The lecturers also 

demonstrated a continuous commitment to lifelong learning, showing a readiness to acquire and apply new knowledge and 

technological innovations in their instructional practices. Additionally, they displayed effective collaboration and teamwork, often 

taking the initiative to work closely with colleagues on academic projects and problem-solving activities. Other forms of innovation 

identified include openness to change, a high level of creativity in teaching methods, and the capacity to inspire creativity and 

innovation among their students. 

       These findings align with the perspective of Klaeijsen et al. (2017), who emphasized that innovative work behaviour is 

indispensable in today’s rapidly evolving and knowledge-driven society. The continuous advancement in educational methods, 

technological integration, and global competitiveness demands that both teachers and students remain adaptive and forward-thinking. 

As teaching roles evolve, lecturers must adopt innovative pedagogical approaches that enhance student engagement, motivation, and 

self-directed learning. In this context, institutions of higher learning are not merely centres for knowledge dissemination but also 

hubs for innovation and creativity, where both staff and students develop competencies to address emerging societal and industrial 

challenges. 

        Furthermore, the findings uncovered notable signs of organizational frustration among lecturers in tertiary institutions. These 

manifestations included poor preparation of lesson plans or teaching materials, declining commitment to maintaining classroom 

discipline, and the development of negative attitudes toward institutional policies and management practices. Such symptoms suggest 

that persistent work-related pressures, unclear administrative directives, and limited professional support contribute to emotional 

exhaustion and reduced enthusiasm among lecturers. This observation is consistent with Palmer (2019), who identified several 

organizational factors that contribute to frustration in the workplace namely unproductive meetings, poor leadership structures, lack 

of clear institutional direction, departmental isolation (silo mentality), and perceived unfairness in administrative processes. 

Similarly, Avey et al. (2017) examined job frustration within educational contexts and reported that employees subjected to abusive 

or unsupportive supervision were more likely to experience emotional fatigue, dissatisfaction, and deviant behaviours such as 

absenteeism and disengagement. When such negative experiences persist among lecturers, they inevitably affect their creativity, 

classroom management, and overall job performance, thereby influencing the learning outcomes of students. 

Conclusion 
     This study investigated the impact of organizational frustration on the innovative work behaviour of VTE lecturers in tertiary 

institutions within South-West Nigeria. The research concluded that, despite facing several institutional challenges, most lecturers 

exhibited strong traits of creativity, adaptability, and professional commitment. They remained open to exploring new ideas, 

demonstrated effective collaboration with colleagues, and actively pursued continuous self-improvement. These characteristics 

signify a high potential for innovation within the VTE teaching workforce. However, the findings also highlighted the prevalence of 

workplace-related frustrations that negatively affect lecturers’ productivity and morale. Symptoms such as insufficient lesson 

preparation, reduced focus on classroom discipline, and negative perceptions of institutional management were common. These 

challenges, if left unaddressed, could erode lecturers’ enthusiasm, reduce instructional quality, and hinder the achievement of 

educational goals in technical and vocational disciplines. It is therefore imperative that tertiary institutions create supportive 

environments that foster innovation, reduce job stressors, and encourage job satisfaction among lecturers. 

Recommendations 

   In light of the findings, the following recommendations are proposed: 
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1. Lecturers should be encouraged to maintain a positive mindset and cultivate enthusiasm for their work. By embracing 

professional responsibility and self-motivation, they can enhance teaching effectiveness and contribute meaningfully to students’ 

academic and skill development. 

2. School administrators should implement transparent and inclusive communication channels to reduce misunderstandings and 

interpersonal conflicts. Effective communication can promote trust, strengthen team cohesion, and minimize workplace 

frustration among staff members. 

3. The Federal Government and relevant educational agencies should ensure the adequate provision of teaching materials, modern 

facilities, and professional development opportunities. Access to functional laboratories, workshops, and instructional 

technologies will empower lecturers to deliver high-quality instruction that meets global standards. 

4. Tertiary institutions should establish innovation hubs, interdisciplinary projects, and mentorship programs that encourage idea-

sharing among lecturers. Such initiatives can enhance creativity, stimulate problem-solving, and strengthen institutional capacity 

for educational excellence. 
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