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Abstract: Education serves as a cornerstone of human development, with its evolution reflecting the changing dynamics of society.
The introduction of Bangladesh’s new education curriculum in 2023 marks a significant shift, aiming to align with the demands of
an increasingly technology-driven world. However, the transition to this modern system has faced challenges, particularly in the
rural areas, where the infrastructure required to support such an advanced curriculum remains insufficient. This research aims to
examine the current state of teaching in rural Bangladesh, gathering insights from key stakeholders—students, parents, and
teachers—directly impacted by the new curriculum. By identifying the gaps and challenges at the grassroots level, the study seeks
to propose solutions that will ensure the curriculum’s success and make it a valuable asset for all learners in the country.
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1. INTRODUCTION

As the cornerstone of both individual growth and societal
advancement, education is an essential aspect of human
existence (Miller & Narzary, 2024). It makes it possible for
people to gain the values, abilities, and information necessary
to make meaningful contributions to society (Stone, 2010).
The Bangladeshi government has always placed a high priority
on reforms to improve its educational system because it views
education as a vital national resource (Ahmed, 2024). In
addition to being essential for socioeconomic growth, a
population with a high level of education also helps the nation
stand out internationally in a number of fields, such as
industry, technology, and culture (Mashraky, 2021). Despite
these initiatives, Bangladesh’s educational system has long
had difficulty remaining competitive on the global scene,
largely because of its antiquated curriculum, which was unable
to keep up with the quickly changing needs of the
contemporary world.

Historically, the 2010 education policy and the 2012
curriculum have had a significant influence on Bangladesh’s
educational policies (Al Amin & Greenwood, 2018). Although
this curriculum was effective in its day, it soon became clear
that it was out of step with the demands of a society that was
becoming more and more reliant on technology. The Fourth
Industrial Revolution, which has changed how people live,
work, and learn, has ushered in a new era (Xu et al., 2018).
Countries must modify their educational systems to educate
students for a fiercely competitive global workforce as new
technological advancements continue to transform economies
and sectors. Regretfully, Bangladesh’s educational system was
unable to keep up with the modern era’s dynamism and
stagnated for years (Ahmed, 2024). Due to this disparity, it
became increasingly apparent that the current curriculum was
insufficient for developing the critical thinking, creativity, and
problem-solving abilities needed in the twenty-first century.

It became more and more critical to have an educational
system that could better prepare students for success in the

global economy. The absence of a unified curriculum has been
a recurring problem in Bangladesh for more than 40 years, as
noted by professionals and policymakers (Mohit Prodhan,
2016). Disparities in educational performance between urban
and rural areas resulted from the quality of teaching and
learning being compromised by the lack of a unified
educational framework. Furthermore, pupils’ creativity and
critical thinking were frequently suppressed by the antiquated
system’s heavy reliance on memorization (Paul, 1998). The
gap between education and the demands of the global job
market was further exacerbated by the fact that students were
ill-prepared to handle real-world issues due to a lack of
practical, hands-on learning experiences.

A major change in Bangladesh’s educational policy was
brought about in 2023 when the government unveiled a new
curriculum in response to these issues (Islam, 2023). The goal
of the competency-based new curriculum is to help students
improve their skills in a variety of subjects, including science,
technology, engineering, and mathematics (STEM). This
reform’s main objective is to guarantee that students gain the
skills required for success in the Fourth Industrial Revolution
and to better connect Bangladesh’s educational system with
worldwide norms. With an emphasis on practical skills,
creativity, and critical thinking in addition to academic
knowledge, this new curriculum promotes a holistic approach
to learning (Bonk & Smith, 1998).

There are substantial worries regarding the new
curriculum’s successful implementation, especially in rural
areas where educational infrastructure is still lacking, despite
the fact that it has the potential to bring about significant
advances in the educational system. Among the many issues
facing Bangladesh’s rural education system are inadequate
teacher preparation programs, a dearth of resources to promote
innovative teaching approaches, and inadequate instructional
materials (Khan et al., 2012). Additionally, Bangladesh
continues to have one of the highest teacher-to-student ratios
in the world, which has a negative influence on educational
quality (Hossain, 2025). Bangladesh’s classrooms are
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overcrowded, with one teacher being tasked with instructing
over 40 children at once, in contrast to nations like Singapore,
Finland, and Denmark where the teacher-to-student ratio is
comparatively low (Prothom Alo, 2023). The successful
implementation of competency-based education, where
tailored attention and personalized learning are essential, is
severely hampered by this imbalance.

Another significant obstacle to the new curriculum’s
implementation is teacher preparation. Teachers in nations that
have successfully implemented competency-based education
have been given a great deal of support and training to help
them teach the new approaches. However, many instructors in
Bangladesh claim that they are ill-prepared to meet the
demands of the new curriculum because of the insufficient
initial training they received (Prothom Alo, 2023). Teachers
are generally unhappy as a result of this lack of readiness, with
many believing they are not getting the help they need to
provide high-quality instruction. Additionally, this problem is
made worse by schools’ lack of current teaching materials,
which makes it difficult for teachers to properly engage pupils
with the resources needed for the new curriculum. The new
curriculum’s ability to significantly alter the educational
system is weakened by the lack of funding and inadequate
teacher preparation.

Although Bangladesh’s new curriculum is unquestionably a
positive start, its success will rely on how successfully the
government handles the difficulties that arise during
implementation. Although the new curriculum has the
potential to revolutionize the educational system, its efficacy
may be compromised by a lack of sufficient funding, teacher
preparation, and family involvement. The government must
act quickly to resolve these problems and give educators,
students, and parents the assistance they need if the new
curriculum is to be completely implemented. The goal of this
study is to thoroughly examine these issues, especially from
the

viewpoints of people who work directly in the educational
system, such as teachers, parents, and students. This study will
offer important insights into the actions that must be made to
guarantee the new curriculum’s success and make it a
genuinely revolutionary educational reform for Bangladesh by
identifying the main obstacles to its successful
implementation.

2. LITERATURE REVIEW

The realization that traditional educational systems, which
mostly focus on rote learning, are inadequate for educating
students for the challenges of the twenty-first century has
accelerated the global shift towards competency-based
education (CBE). CBE places more emphasis on mastering
particular abilities and knowledge than it does on merely
accumulating information. Competency-based frameworks
have been effectively adopted by many nations, especially
those in Europe and Southeast Asia, and this has led to notable
advances in educational quality. As an illustration, Finland, a

pioneer in educational reform, has successfully incorporated
CBE with an emphasis on individualized learning, greatly
enhancing the nation’s educational achievements (Sahlberg,
2011). Comparably, nations like Singapore have embraced
competency-based approaches, and their educational system is
praised for emphasizing creativity and problem-solving
skills—areas in which traditional educational systems
frequently fail (Lee, 2017). Bangladesh, which just
implemented a new curriculum in an attempt to bring it into
line with worldwide educational norms and get pupils ready
for the Fourth Industrial Revolution, can learn a lot from these
overseas examples (Mohit Prodhan, 2016).

The lack of a unified curriculum and the traditional focus
on memorization-based learning have been major problems for
Bangladesh’s educational system. Prior to the implementation
of the 2023 curriculum reform, Bangladesh’s educational
system was run under the 2010 education policy, which was
progressive when it was adopted but has not changed to reflect
changes in the world of education. Due to their failure to
develop students’ critical thinking, creativity, and practical
skills, the 2010 policy and its ensuing curriculum came under
growing criticism (Hossain et al., 2017). As the world entered
the digital age, where technological proficiency and adaptive
learning are critical, these flaws became more apparent. In
order to update the educational system and promote a more
comprehensive approach to student development, the
government of Bangladesh implemented a new curriculum
after realizing these deficiencies (Doinik Desh Rupantor,
2023).

A major departure from the previous framework is the new
curriculum in Bangladesh, which attempts to move toward a
competency-based and assessment-oriented approach. But for
it to be implemented successfully, a number of systemic
problems must be resolved, chief among them being the
standard of instruction, infrastructure, and resource
distribution. The availability of teaching resources and teacher
readiness have been prioritized in nations that have effectively
adopted CBE. The Finnish educational paradigm, for example,
places a strong emphasis on teacher autonomy and
professional development, making sure that educators are
prepared to successfully introduce new curriculum (Sahlberg,
2011). In a similar vein, Singapore has made significant
investments in teacher preparation, guaranteeing that
instructors can help pupils develop their critical thinking and
problem-solving abilities (Lee, 2017). Bangladesh’s teacher
training programs, on the other hand, have come under fire for
being inadequate; instructors frequently receive just short
training sessions that fall short of providing the comprehensive
preparation needed to teach a competency-based curriculum
(Prothom Alo, 2023). Since teachers are essential to the
successful implementation of the new curriculum, this lack of
thorough teacher preparation is a serious problem.

For competency-based education to be successful, the
problem of teacher-student ratios is also very important.
Research has consistently demonstrated that better educational
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achievements are correlated with a smaller teacher-to-student
ratio (Hargreaves, 2014). Teachers may provide each student
more individualized attention in nations with low teacher-to-
student ratios, like Finland and Denmark, which guarantees
that every student gets the help they need to learn the
curriculum’s abilities (Sahlberg, 2011). However, Bangladesh
continues to have one of the highest teacher-to-student ratios
in the world, with a single teacher frequently overseeing a class
of over 40 students (Prothom Alo, 2023). The inability of
teachers to interact with each student individually or give
customized feedback due to classroom overcrowding is a
serious obstacle to the successful implementation of
competency-based education. Particularly troublesome are the
overcrowded classrooms in Bangladesh’s rural schools, which
make it harder to provide high-quality instruction.

The success of the new curriculum is also greatly
influenced by the availability of teaching tools, in addition to
teacher preparation and class size. Successful CBE
implementation nations have made sure that schools have the
tools they need, such as digital tools, labs, and libraries, to
support experiential learning (Mamun et al., 2023). However,
many schools in Bangladesh lack basic supplies and facilities,
especially those in rural regions. According to research,
Bangladeshi rural schools frequently lack access to computer
laboratories, libraries, and other necessary learning resources,
which makes it extremely difficult to successfully adopt a
competency-based curriculum (Hasnat, 2017). Teachers find it
challenging to involve students in experiential learning, a key
element of CBE, when these resources are unavailable.
Because they lack the resources needed to acquire practical
skills, students are unable to take full advantage of the new
curriculum.

Another aspect that has been found to be essential to the
success of CBE is parental participation. According to
research, pupils typically do better academically when their
parents are actively involved in their education (Epstein,
2011). But a lot of parents in Bangladesh, especially in the
countryside, don’t know enough about the new curriculum or
how they can help their kids learn. According to studies, a
sizable fraction of parents in rural Bangladesh lack the
knowledge and means necessary to help their kids with
homework and other life-oriented activities, which are now
essential parts of the new curriculum (Hasnat, 2017).
Furthermore, parents are largely ignorant of the curriculum
changes and their obligations to support their children’s
education because the government has not done enough to
involve them in the educational process. Since parents are
unable to assist their children in navigating the new evaluation
and learning methods, the absence of parental involvement
poses a serious obstacle to the successful implementation of
the new curriculum (Mujeri, 2010).

Although Bangladesh’s adoption of the new curriculum is
a positive move, the literature identifies a number of important
obstacles to its effective execution. For the new curriculum to
have the intended effect on student results, issues including

inadequate teaching resources, overcrowded classrooms, low
teacher preparation, and low parental involvement must be
resolved. According to research, solving these problems will
necessitate a multifaceted strategy that includes including
parents and local communities in the educational process in
addition to enhancing teacher preparation and resource
allocation (Mamun et al., 2023). Bangladesh may learn a lot
from the experiences of other nations that have successfully
adopted competency-based education, but these lessons need
to be modified to fit the unique circumstances of Bangladesh.
Additionally, more study is required to comprehend the
particular difficulties Bangladeshi rural schools face and to
create focused solutions to deal with these difficulties. The
new curriculum can only be successfully implemented and
result in significant improvements to the educational system if
a comprehensive strategy including all stakeholders—
teachers, students, parents, and the government—is used.

3. MATHODOLGY OF THE STUDY

This research aims to explore the challenges and prospects
of implementing the new curriculum-based education policy
in Bangladesh, specifically focusing on the rural education
sector. A mixed-methods approach was chosen for this study,
combining both qualitative and quantitative data to offer a
comprehensive analysis of the issues at hand. The rationale for
using this approach is that it allows for the triangulation of
data, providing a more holistic understanding of the
complexities surrounding the implementation of the new
curriculum. By utilizing both qualitative and quantitative data,
the research captures both the depth of individual experiences
and broader patterns that emerge across different participants
and schools.

The research employed a combination of primary and
secondary data sources. Primary data was collected directly
from the stakeholders who are most directly impacted by the
curriculum change, namely the students, teachers, and parents
from rural schools in Bangladesh. Secondary data was
gathered through the review of relevant literature and reports
on education policies, curriculum frameworks, and previous
studies on the challenges of implementing similar education
reforms in Bangladesh and other countries.

The research was conducted in Basudebpur Union of
Godagari Upazila in Rajshahi District, which represents a
typical rural setting in Bangladesh. The selection of this area
was based on the need to understand how rural schools, which
often face unique challenges compared to urban schools, are
responding to the new curriculum. The study targeted four
schools within this region, chosen through purposive sampling
to ensure they represented a range of institutional types,
including both boys’ and girls’ schools, as well as public
schools.

The participants in the study included 30 students, 15
teachers, and 25 parents, all of whom were selected using a
combination of convenience and purposive sampling
techniques. The students were selected from grades 6 and 7, as
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the new curriculum was initially introduced to these grades in
2023. Teachers were chosen from a variety of subject areas to
gain a broad perspective on how the curriculum is being
implemented across different disciplines. Parent participants
were selected based on their involvement in the education of
their children and their ability to provide insights into the
challenges they face in supporting their children’s learning
within the framework of the new curriculum.

Data was collected through semi-structured interviews,
focus group discussions, observations, and surveys. Semi-
structured interviews were conducted with teachers and
parents to explore their views on the new curriculum and its
implementation. The semi-structured format was chosen to
allow for flexibility in exploring issues that arose during the
interviews, while also ensuring that key topics were covered.
Focus group discussions were held with students to understand
their perceptions of the new curriculum, the challenges they
faced, and how they felt about the changes in the educational
environment. These discussions allowed for a rich exchange of
ideas among students and provided an opportunity to observe
group dynamics and consensus on key issues.

Observations were conducted in the classrooms to assess
how the new curriculum was being implemented in practice.
This involved observing teachers’ teaching methods, student
engagement, and the overall classroom environment.
Classroom observations were particularly important for
understanding the practical challenges teachers face when
implementing competency-based education in an environment
where resources are limited and teacher-student ratios are high.

Surveys were distributed to both teachers and parents to
collect quantitative data on their satisfaction with the new
curriculum, the adequacy of teacher training, the availability
of learning materials, and the overall effectiveness of the new
assessment methods. The survey included both closed-ended
and open-ended questions, allowing respondents to express
their views in a structured manner while also providing room
for more detailed responses.

The data collection process was conducted over a period of
three months. All interviews, focus group discussions, and
observations were recorded with the consent of the
participants, and the data was transcribed for analysis. To
ensure the reliability and validity of the data, a pilot study was
conducted before the main data collection. This pilot study
helped to refine the interview questions, ensure that the survey
instruments were clear and appropriate, and provided an
opportunity to address any issues that arose during the initial
stages of data collection.

Data analysis was conducted in two stages. In the first
stage, the qualitative data from the interviews, focus group
discussions, and observations were analyzed using thematic
analysis. This approach involved identifying recurring themes
and patterns across the data to understand the key issues related
to the implementation of the new curriculum. The data was
coded manually, and themes were developed based on the

responses of the participants. In the second stage, the
guantitative data from the surveys were analyzed using
descriptive statistics. This analysis provided a numerical
overview of the respondents’ views on various aspects of the
new curriculum, such as teacher preparedness, the adequacy of
resources, and the level of parental involvement.

4. RESULT AND ANALYSIS

This section presents the results of the study, analyzing
the data collected through surveys, interviews, focus group
discussions, and classroom observations. The study focused
on three key stakeholders: students, teachers, and parents,
from four schools in Basudebpur Union of Godagari Upazila,
Rajshahi District. The results are organized into four main
themes: (1) teacher preparedness, (2) student engagement and
satisfaction, (3) parental involvement and awareness, and (4)
challenges related to infrastructure and resources.

4.1 Teacher Preparedness

The findings from the teachers’ surveys and interviews
reveal significant concerns about the adequacy of training
provided for the new curriculum. Despite the government’s
efforts to introduce a competency-based education system,
many teachers expressed dissatisfaction with the training they
received. The majority of teachers felt unprepared to
implement the new curriculum effectively, citing the brief
duration and lack of in-depth content covered in the training
sessions.

Table 1: Teacher Satisfaction with Training

Response Option Frequency Percentage

Very satisfied 0 0%
Fairly satisfied 2 13%
Discontent in many places | 3 20%
Not at all satisfied | 10 67%
Total | 15 100%

The data presented in Table 1 shows that 67% of teachers
were not at all satisfied with the training, highlighting the
inadequacies of the teacher preparation process for the new
curriculum. Only 13% of teachers expressed mild satisfaction
with the training, and 20% were dissatisfied with several
aspects. These findings align with earlier studies that have
emphasized the importance of comprehensive teacher training
when implementing major curriculum reforms (Prothom Alo,
2023). The lack of adequate training in Bangladesh, especially
in rural areas, is a significant barrier to the effective
implementation of a competency-based education system
(Mamun et al., 2023).

Teachers also indicated that the new curriculum’s
emphasis on assessments and competencies was difficult to
integrate into their existing pedagogical practices. The lack of
training on how to assess competencies effectively and
without traditional examinations further compounded their
frustration. This finding is consistent with international
research which stresses the importance of aligning teacher
training with the specific requirements of competency-based
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education (Sahlberg, 2011). Without proper training, the
likelihood of successful implementation remains minimal, as
teachers are central to delivering the curriculum.

4.2 Student Engagement and Satisfaction

The survey results from the students’ responses indicate
a mixed reaction to the new curriculum, particularly in terms
of engagement and satisfaction. While some students
expressed interest in the new approach, the majority reported
dissatisfaction, citing various challenges with adapting to the
new system. Focus group discussions with students revealed
that the shift to life-oriented tasks and project-based learning
was confusing and stressful, especially for those who were
accustomed to rote learning.

Table 2: Students’ Enjoyment of the New Curriculum

Response Option Frequency Percentage

I like it a lot 0 0%
I like it quite a bit | 18 60%
I don’'t like that at all | 12 40%
Total | 30 100%

Table 2 presents the students’ responses to the question
of whether they enjoy the new curriculum. While 60% of
students reported that they like the curriculum “quite a bit,”
40% stated that they do not like it at all. These findings
suggest that while some students are open to change, the
majority still find it difficult to adjust to the new learning
methods. This response is consistent with research indicating
that students’ adjustment to competency-based education can
be slow, particularly when they have been conditioned to
traditional methods of learning (Lee, 2017). Moreover, the
lack of familiarity with project-based assessments and the
shift away from memorization-based exams may have
contributed to the students’ resistance.

Classroom observations also revealed a lack of active
participation among students, particularly in activities that
required hands-on involvement. Teachers reported challenges
in engaging students with life-oriented tasks, especially in
rural schools, where students often lack the necessary
resources to complete such tasks. This finding points to the
gap between the idealized version of the curriculum and the
reality of its implementation in resource-poor settings,
echoing the conclusions of several scholars who emphasize
the need for adequate resources and teacher support in
competency-based education (Hossain et al., 2017).

4.3 Parental Involvement and Awareness

Another key theme that emerged from the study was the
limited involvement of parents in the education process,
particularly with respect to the new curriculum. The data
showed that most parents were unaware of the changes
introduced by the new curriculum, and they expressed
concerns about their ability to support their children’s
learning. Many parents indicated that they were unsure how
to help with life-oriented tasks, which are now a significant
component of the curriculum. This lack of awareness is a

significant barrier, as the new curriculum requires active
collaboration between teachers and parents to be successful.

Table 3: Parental Awareness of the New Curriculum
Response Option Frequency Percentage

Fully aware 0 0%
Fairly aware 7 28%
Not aware | 18 72%
Total | 25 100%

Table 3 indicates that 72% of parents were not aware of
the new curriculum at all, with only 28% being somewhat
aware. This finding suggests a significant gap in the
government’s efforts to engage parents in the curriculum
reform process. Parental involvement has been shown to play
a critical role in students’ academic success, particularly in
competency-based systems where learning is more
personalized and requires the active support of both teachers
and parents (Epstein, 2011). However, without sufficient
efforts from the government to inform and engage parents,
this critical partnership is not being fully realized in
Bangladesh’s rural schools.

4.4 Infrastructure and Resources

The issue of inadequate infrastructure was another major
concern raised by both teachers and students. Classroom
observations revealed that many schools lacked the necessary
resources to effectively implement the new curriculum. There
was a notable absence of libraries, laboratories, and digital
tools, which are essential for delivering competency-based
education effectively. Furthermore, teachers reported
difficulties in assessing competencies due to the lack of
proper teaching materials.

Table 4: Availability of Teaching Materials
Response Option Frequency Percentage

Yes 0 0%
No | 25 100%
Total | 25 100%

Table 4 shows that 100% of the teachers reported a lack
of adequate teaching materials. This finding underscores the
severe limitations faced by schools in rural Bangladesh,
where basic infrastructure remains inadequate for
implementing a modern, competency-based curriculum.
Studies have consistently shown that the availability of
learning resources is essential for the successful
implementation of educational reforms (Mamun et al., 2023).
In Bangladesh, however, the widespread shortage of
resources severely hampers the ability of teachers to provide
engaging, interactive, and competency-based learning
experiences for their students (Fig 1).

www.ijeais.org/ijaisr

178



International Journal of Academic Information Systems Research (IJAISR)

ISSN: 2643-9026
Vol. 9 Issue 4 April - 2025, Pages: 174-180

e Tgs Tooks*
Thraseve ASScHIan

Gwervrert Sugpent

faar e A Fronvsserad logas
Cwnacprentt
- W
Crrrrurth Ongagerrent
Twwctut
Trwets Sactis Vemutreri
vt
Womrrant Tooky'
o

Boetalin & Sahen

Trewemom Space’

Fig.1. Infrastructure and Resources in the New
Curriculum Root

Moreover, the lack of infrastructure is compounded by
the teacher-student ratio, which in many schools exceeds 40
students per teacher. This overcrowding further limits the
teacher’s ability to engage with students on an individual
basis, which is crucial in a competency-based education
system. Teachers reported that the large class sizes made it
difficult to assess competencies and provide the necessary
support for each student (Fig 1).

5. DISCUSSION

The findings of this study indicate that while the new
curriculum has the potential to bring about meaningful
improvements in Bangladesh’s education system, significant
challenges remain in its implementation. Teacher
preparedness emerged as a major concern, with the majority
of teachers feeling inadequately trained to handle the demands
of the new curriculum. These results align with the findings
of previous studies, which have emphasized the need for
comprehensive and ongoing teacher training in the successful
implementation of competency-based education (Sahlberg,
2011).

The lack of student engagement and satisfaction with the
new curriculum reflects the difficulties in transitioning from
a rote-based system to one focused on competencies. This
transition requires significant adjustments on the part of both
teachers and students, and the absence of adequate resources
and support exacerbates the challenges faced by students,
particularly in rural areas. The mixed reactions from students
highlight the need for a more gradual implementation process,
with proper support mechanisms in place to facilitate the
transition.

The findings also highlight the critical role of parents in
the successful implementation of the new curriculum. The
lack of parental awareness and involvement suggests that the
government has not done enough to engage parents in the
educational reform process. As the new curriculum places
greater emphasis on life-oriented tasks and assessments, the
active involvement of parents is crucial for supporting
students’ learning. Without this partnership, the potential of
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the new curriculum to produce competent and skilled
graduates is significantly diminished.

Finally, the lack of infrastructure and teaching materials
in rural schools remains a significant barrier to the successful
implementation of the new curriculum. The government must
prioritize resource allocation to ensure that schools are
adequately equipped to deliver a competency-based education
system. This includes providing schools with digital tools,
laboratories, libraries, and other essential resources to
facilitate hands-on, practical learning experiences.

5 CONCLUSION AND RECOMMENDATIONS

The introduction of the new curriculum in Bangladesh
marks a critical step toward modernizing the education system
and aligning it with global standards. However, this study
highlights several challenges that hinder its successful
implementation, particularly in rural areas. Key issues
identified include inadequate teacher training, limited
resources, overcrowded classrooms, and insufficient parental
involvement. While the new curriculum holds potential, its
impact is diminished without addressing these foundational
challenges. Teachers, particularly in rural schools, feel
unprepared to effectively deliver competency-based education
due to brief and insufficient training. Students, especially those
accustomed to rote learning, struggle to adapt to the new
system, and the lack of resources further compounds these
difficulties. Moreover, many parents remain unaware of the
curriculum changes, hindering their ability to support their
children’s learning.

To ensure the success of the new curriculum, several steps
must be taken. Comprehensive and ongoing teacher training is
essential, focusing not only on the content of the new
curriculum but also on pedagogical strategies that support
competency-based learning. Alongside this, the government
must prioritize resource allocation to provide schools,
especially in rural areas, with the necessary tools and
infrastructure. This includes digital tools, libraries, and
laboratories that facilitate interactive learning. Additionally,
addressing the teacher-student ratio by hiring more teachers
and restructuring classrooms would help ensure that students
receive the individualized attention they need. Engaging
parents through educational programs will also be crucial for
their active involvement in their children’s learning. A phased
implementation of the curriculum, accompanied by continuous
evaluation, will help ease the transition and allow for timely
adjustments based on feedback.

In conclusion, while the new curriculum has the potential
to transform the education system in Bangladesh, its success
depends on addressing the challenges identified in this study.
By investing in teacher preparation, improving resources,
fostering parental involvement, and enhancing infrastructure,
Bangladesh can create an education system that equips
students with the skills necessary for the future. The findings
of this study provide valuable insights into the steps needed to
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overcome these challenges and ensure that the new curriculum
benefits all students, particularly those in rural areas..

6 REFERENCES

[1] Ahmed, R. (2024). Evolution of Educational Reforms in
Bangladesh: A Comparative Study of National Education
Commissions (1972-2009). Journal of Digital Learning
and Distance Education, 3(6), 1141-1153.

[2] Al Amin, M., & Greenwood, J. (2018). The examination
system in Bangladesh and its impact: on curriculum,
students, teachers and society. Language testing in
Asia, 8, 1-18.

[3] Bonk, C. J., & Smith, G. S. (1998). Alternative
instructional strategies for creative and critical thinking
in the accounting curriculum. Journal of accounting
education, 16(2), 261-293.

[4] Epstein, J. L. (2011). School, family, and community
partnerships: Preparing educators and improving schools.
Westview Press.

[5] Hasnat, M. A. (2017). Rural parents’ engagement in
education in Bangladesh: Problems and possibilities.
Bangladesh Journal of Education Studies, 32(1), 45-67.

[6] Hossain, N., Hassan, M., Rahman, M. A., Ali, K., & Islam,
M. (2017). The problem with teachers: The political
settlement and education quality reforms in Bangladesh.
International Journal of Educational Development, 53,
66-78.

[7] Hossain, S. (2025). Teacher absenteeism, large class size,
and performance pressure: Barriers to student well-being
at secondary schools in Bangladesh. International
Journal of Educational Development, 114, 103257.

[8] Islam, M. R. (2023). Review of the Education System of
Bangladesh for Preparing Future Workforces. Journal of
Teacher Education, 8(1), 51-66.

[9] Khan, M. S. H., Hasan, M., & Clement, C. K. (2012).
Barriers to the introduction of ICT into education in
developing countries: The example of
Bangladesh. International Journal of instruction, 5(2).

[10] Lee, S. (2017). Education system reform in Singapore: A
competency-based approach to learning. Springer.

[11] Mamun, H. A. R, Bithy, S. A., & Khanam, S. (2023).
Tale of education policy in Bangladesh: Development,
changes, and adaptation approach. British Journal of Arts
and Humanities, 5(3), 150-165.

[12] Miller, L., & Narzary, M. (2024). Education: Society’s
Cornerstone Institution for Improving the Quality of
Life. The Role of Pedagogy in Shaping the Socio-
Political Reality of Society.

[13] Mujeri, M. K. (2010). The rights-based approach to
education in Bangladesh. The Bangladesh Development
Studies, 33(2), 139-203.

[14] Paul, R. W. (1989). Critical thinking in North America:
A new theory of knowledge, learning, and
literacy. Argumentation, 3, 197-235.

[15] Prothom Alo. (2023). Challenges of teacher training and
implementation in the new curriculum. Retrieved from
https://www.prothomalo.com

[16] Sahlberg, P. (2011). Finnish lessons: What can the world
learn from educational change in Finland? Teachers
College Press.

[17] Stone, D. L. (2010). Creating knowledge that makes
important ~ contributions  to  society. Journal  of
Managerial Psychology, 25(3), 192-200.

[18] Xu, M., David, J. M., & Kim, S. H. (2018). The fourth
industrial revolution: Opportunities and
challenges. International ~ journal  of  financial
research, 9(2), 90-95.

www.ijeais.org/ijaisr

180



