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Abstract: This study investigated the balance of learner ego and its implications for academic success and value enhancement among 

university students in Uganda, aiming to understand how self-concept regulation influences educational outcomes and personal 

development. The research problem emerged from observations that many Ugandan university students struggle to balance healthy 

self-confidence with realistic self-assessment, leading to academic underperformance and limited personal growth. The main 

objective was to examine the relationship between learner ego balance and academic success while exploring its implications for 

value enhancement among Ugandan university students. A mixed-methods approach was employed, utilizing a cross-sectional survey 

design with 420 university students from five major Ugandan universities, complemented by focus group discussions with 30 students 

and interviews with 12 academic counselors. Data analysis involved univariate, bivariate, and multivariate statistical techniques 

using SPSS version 28. Key findings revealed that 62.4% of students exhibited moderate ego balance levels, while only 28.1% 

demonstrated optimal ego regulation. Correlation analysis showed a positive relationship (r=0.617, p<0.001) between ego balance 

and academic success, with multivariate regression indicating that ego regulation explained 38.7% of variance in academic 

performance. The study concluded that balanced learner ego significantly enhances academic success and value development, 

though most students require intervention to achieve optimal ego regulation. The key recommendation is the implementation of 

comprehensive socio-emotional learning programs that integrate ego balance training with academic instruction to optimize student 

outcomes and personal development in Uganda's university system. 

Background of the Study 

Uganda's higher education landscape has witnessed unprecedented expansion over the past two decades, with the number of 

universities growing from a handful to over 50 institutions, enrolling more than 200,000 students annually. This rapid expansion has 

brought diverse student populations with varying levels of academic preparedness, self-awareness, and emotional regulation into the 

university system (Pauline, 2023; Shafie et al., 2022). Recent research in Uganda indicates that students exhibit strong self-efficacy 

and confidence in their academic capabilities, which contributes positively to academic performance, yet the balance between healthy 

self-confidence and realistic self-assessment remains a critical challenge (Onyema et al., 2022; Paudel, 2023). The concept of learner 

ego, encompassing self-concept, self-efficacy, and self-regulation, has emerged as a crucial factor in determining not only academic 

success but also the broader value enhancement that university education should provide. Understanding how Ugandan university 

students navigate the delicate balance between maintaining confidence in their abilities while remaining open to feedback, growth, 

and continuous learning has become essential for optimizing educational outcomes in the country's evolving higher education sector 

(Lozano et al., 2022; Stanley & Charles, 2024). 

The theoretical foundation of learner ego balance draws from multiple psychological constructs including academic self-concept, 

self-efficacy theory, and emotional intelligence frameworks that collectively influence student learning experiences. Research 

demonstrates that self-management encompasses self-discipline, self-control, self-regulation, willpower, ego strength, and effortful 

control, all of which are crucial for academic achievement (Barroso, 2022; Moses & John Williams, 2024). In Uganda's university 

context, learner ego manifests through students' perceptions of their academic capabilities, their responses to academic challenges, 

their interaction with peers and faculty, and their adaptation to university expectations. The balance of learner ego becomes 

particularly significant in Uganda's multicultural and multilingual university environment, where students from diverse ethnic, socio-

economic, and educational backgrounds must navigate complex social and academic dynamics. Students with well-balanced egos 

typically demonstrate confidence in their abilities while maintaining humility and openness to learning, whereas those with inflated 

or deflated egos may struggle with academic performance, peer relationships, and personal development opportunities (Barua et al., 

2023; Kukundakwe, 2024). 

Academic success in Uganda's university system extends beyond mere grade attainment to encompass critical thinking development, 

research capabilities, leadership skills, and preparation for professional careers in an increasingly competitive global marketplace. 

Studies have shown that self-awareness is one of the critical aspects for socio-emotional learning and significantly impacts academic 

achievement, highlighting the importance of ego regulation in educational outcomes (Agnafors et al., 2021; Isaac Kazaara & 

Gracious Kazaara, 2024). The relationship between learner ego and academic success is particularly complex in Uganda's context, 

where students often face competing pressures from family expectations, economic constraints, cultural values, and personal 

aspirations. Students with balanced egos are more likely to set realistic goals, seek appropriate help when needed, engage 

constructively with feedback, and persist through academic challenges. However, those struggling with ego imbalances may exhibit 
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behaviors such as overconfidence leading to inadequate preparation, defensiveness toward criticism, or conversely, excessive self-

doubt that undermines performance and learning opportunities (Sengendo & Eduan, 2024; Wilbrod Aviu, 2024). 

Value enhancement through university education represents the transformation of students into well-rounded individuals equipped 

with knowledge, skills, values, and competencies necessary for contributing meaningfully to society and achieving personal 

fulfillment. In Uganda's development context, value enhancement takes on particular significance as universities are expected to 

produce graduates who can drive economic growth, social progress, and cultural preservation while adapting to global trends and 

opportunities (Bagonza & Kaahwa, 2023; RAFIQUE & Ahmed, 2019). The balance of learner ego plays a crucial role in this value 

enhancement process, as students with optimal ego regulation are more likely to engage in experiential learning, develop empathy 

and cultural sensitivity, participate in community service, and demonstrate ethical leadership qualities. Recent research emphasizes 

the importance of self-regulated learning technology environments in higher education institutions in Uganda, suggesting that ego 

balance influences how effectively students utilize available resources and opportunities for comprehensive personal development. 

Understanding this relationship becomes essential for designing educational interventions and support systems that maximize both 

academic achievement and holistic value development among Ugandan university students (Peter et al., 2023). 

Problem Statement 

The persistent challenges in academic performance and personal development among Ugandan university students reveal a critical 

gap in understanding and managing learner ego, which significantly impacts both educational outcomes and value enhancement 

processes. Despite Uganda's substantial investment in higher education infrastructure and enrollment expansion, many students 

continue to struggle with balancing self-confidence and realistic self-assessment, leading to suboptimal academic performance, 

limited personal growth, and inadequate preparation for professional and social responsibilities (Julius et al., 2024; Matovu et al., 

2024). Current observations indicate that a significant proportion of students exhibit either inflated egos characterized by 

overconfidence, resistance to feedback, and unrealistic expectations, or deflated egos marked by excessive self-doubt, fear of 

participation, and underutilization of their potential. This ego imbalance manifests in various academic and social behaviors 

including poor study habits, inadequate help-seeking behaviors, dysfunctional peer relationships, and limited engagement in 

extracurricular activities that are essential for holistic development (Hadijah & Ali, 2024; Nurudeen et al., 2024). Furthermore, the 

traditional Ugandan educational system, with its emphasis on rote learning and hierarchical teacher-student relationships, may not 

adequately prepare students for the self-directed learning and critical thinking required at university level, exacerbating ego-related 

challenges. The absence of systematic approaches to assess, understand, and intervene in learner ego dynamics leaves both students 

and educators ill-equipped to optimize the educational experience for maximum academic success and value enhancement, ultimately 

undermining the potential of Uganda's higher education system to produce well-rounded graduates capable of driving national 

development and personal fulfillment. 

Research Objectives 

Main Objective 

To examine the relationship between learner ego balance and academic success while exploring its implications for value 

enhancement among Ugandan university students. 

Specific Objectives 

1. To assess the current levels of learner ego balance and its dimensions among Ugandan university students across different 

academic disciplines and demographic characteristics. 

2. To analyze the relationship between learner ego balance and academic success indicators including grade point averages, 

study habits, and learning engagement among university students in Uganda. 

3. To evaluate the implications of learner ego balance for value enhancement outcomes including personal development, social 

skills, and ethical reasoning among Ugandan university students. 

Research Questions 

1. What are the current levels of learner ego balance and its dimensions among Ugandan university students across different 

academic disciplines and demographic characteristics? 

2. How does learner ego balance relate to academic success indicators including grade point averages, study habits, and 

learning engagement among university students in Uganda? 

3. What are the implications of learner ego balance for value enhancement outcomes including personal development, social 

skills, and ethical reasoning among Ugandan university students? 

Methodology 
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This study employed a concurrent mixed-methods research design, utilizing a convergent parallel approach where quantitative and 

qualitative data were collected simultaneously to provide comprehensive insights into learner ego balance and its implications for 

academic success and value enhancement. The research adopted a cross-sectional survey design to capture data from university 

students across Uganda at a single point in time, enabling systematic analysis of ego balance patterns and their relationships with 

academic and personal development outcomes. The target population comprised undergraduate students enrolled in their second 

through fourth years at public and private universities in Uganda, with a focus on students who had sufficient university experience 

to demonstrate ego balance patterns and academic performance trends. Using Cochran's formula with a 95% confidence level and 

5% margin of error, a sample size of 420 students was determined from an estimated population of 180,000 eligible students across 

major Ugandan universities. Stratified random sampling was employed to ensure representation across five major universities 

(Makerere University, Kyambogo University, Mbarara University of Science and Technology, Gulu University, and Uganda 

Christian University), different academic disciplines (sciences, humanities, business, and education), gender, and year of study. 

Primary data was collected using a validated questionnaire with 52 items measuring ego balance dimensions (18 items), academic 

success indicators (20 items), value enhancement outcomes (14 items), while secondary data included academic records and 

institutional reports. 

Data collection was conducted over four months (February-May 2024) using both online platforms and face-to-face administration 

to accommodate students across urban and rural campuses throughout Uganda's regions. The ego balance questionnaire utilized a 6-

point Likert scale measuring dimensions including self-awareness, self-regulation, realistic self-assessment, confidence 

management, and feedback receptivity, while academic success was assessed through self-reported GPA, study habits inventory, 

learning engagement scales, and participation indicators. Value enhancement was measured using validated instruments assessing 

personal development, social competence, ethical reasoning, and leadership qualities. Content validity was established through 

expert review by four senior academics in educational psychology and student development, while construct validity was confirmed 

through exploratory factor analysis during pilot testing. Reliability was ensured through a pilot study with 50 students, yielding 

Cronbach's alpha coefficients of 0.891 for ego balance, 0.847 for academic success measures, and 0.823 for value enhancement 

scales. Additionally, six focus group discussions with 5 students each and 12 in-depth interviews with academic counselors and 

student affairs personnel were conducted to provide qualitative insights into ego dynamics and intervention strategies. Data analysis 

was performed using SPSS version 28, employing univariate analysis for descriptive statistics and normality testing, bivariate 

analysis including Pearson correlations and independent t-tests to examine relationships between variables, and multivariate analysis 

through multiple regression and structural equation modeling to determine predictive relationships and test theoretical models while 

controlling for demographic and institutional factors that might influence the ego balance-academic success relationship (Nelson et 

al., 2022, 2023). 

Results 

Table 1: Demographic Characteristics of Participants (N=420) 

Characteristic Category Frequency Percentage 

Gender Male 218 51.9  
Female 202 48.1 

Year of Study Second Year 142 33.8  
Third Year 156 37.1  
Fourth Year 122 29.1 

Academic Discipline Sciences 108 25.7  
Humanities 95 22.6  
Business 127 30.2  
Education 90 21.4 

University Type Public 267 63.6  
Private 153 36.4 

Academic Performance High (3.5-4.0 GPA) 118 28.1  
Moderate (2.5-3.4 GPA) 201 47.9  
Low (Below 2.5 GPA) 101 24.0 

The demographic analysis revealed a well-balanced gender distribution with males representing 51.9% and females 48.1% of the 

participants, ensuring adequate gender representation for analyzing potential differences in ego balance patterns. The year of study 

distribution showed fairly even representation across second year (33.8%), third year (37.1%), and fourth year (29.1%) students, 

providing insights into ego balance development across different stages of university experience. This distribution is particularly 

valuable as it captures students who have moved beyond the initial adjustment period but are still actively engaged in their university 

learning journey, allowing for meaningful assessment of established ego patterns and their academic implications. 
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The academic discipline representation demonstrated diversity across sciences (25.7%), humanities (22.6%), business (30.2%), and 

education (21.4%) fields, enabling examination of discipline-specific ego balance patterns and their relationship with academic 

success. The predominance of public university students (63.6%) over private university students (36.4%) reflects Uganda's higher 

education enrollment patterns while providing sufficient representation from both sectors for comparative analysis. Academic 

performance distribution showed that 28.1% of students achieved high GPA levels, 47.9% demonstrated moderate performance, and 

24.0% exhibited low academic performance, creating a realistic representation of academic outcomes that allows for meaningful 

correlation analysis with ego balance measures and provides a solid foundation for understanding the relationship between ego 

regulation and academic achievement across different performance levels. 

Table 2: Learner Ego Balance Levels Among University Students (N=420) 

Ego Balance Dimension Mean Score Std. Deviation Level 

Self-Awareness 4.23 0.94 High 

Self-Regulation 3.78 1.06 Moderate 

Realistic Self-Assessment 3.45 1.18 Moderate 

Confidence Management 3.67 1.02 Moderate 

Feedback Receptivity 4.01 0.89 High 

Overall Ego Balance 3.83 0.82 Moderate 

Ego Balance Level Frequency Percentage 

Low (1.0-2.9) 67 16.0 

Moderate (3.0-4.5) 262 62.4 

High (4.6-6.0) 91 21.7 

The learner ego balance assessment revealed that university students demonstrated an overall moderate level of ego balance (Mean 

= 3.83, SD = 0.82), indicating that while most students maintain acceptable levels of ego regulation, there is substantial room for 

improvement across all dimensions. Self-awareness emerged as the strongest dimension with a high mean score of 4.23, suggesting 

that students generally possess good understanding of their strengths, weaknesses, and learning preferences. Feedback receptivity 

also scored highly (Mean = 4.01), indicating that students are generally open to receiving input from instructors and peers, which is 

encouraging for learning and personal development processes. However, realistic self-assessment showed the lowest performance 

(Mean = 3.45), suggesting that students may struggle with accurately evaluating their actual capabilities and performance levels, 

which could lead to either overconfidence or underconfidence in academic situations. 

The distribution analysis revealed that 62.4% of students exhibited moderate ego balance levels, while 21.7% demonstrated high 

ego balance and 16.0% showed low ego balance. This distribution indicates that while most students maintain functional ego balance, 

nearly two-thirds require intervention to achieve optimal ego regulation that could enhance their academic performance and personal 

development. The moderate performance in self-regulation (Mean = 3.78) and confidence management (Mean = 3.67) suggests that 

students understand the importance of emotional control and appropriate confidence levels but may lack the practical skills or 

consistent application of these competencies. The relatively high percentage of students with low ego balance (16.0%) is concerning 

as this group may be at risk for academic difficulties, social adjustment problems, and limited value enhancement outcomes, requiring 

targeted intervention strategies to support their university success. 

Table 3: Academic Success Indicators Among Students (N=420) 

Academic Success Indicator Mean Score Std. Deviation Level 

Grade Point Average 3.12 0.74 Moderate 

Study Habits Quality 3.67 0.98 Moderate 

Learning Engagement 3.89 0.91 High 

Class Participation 3.54 1.05 Moderate 

Assignment Completion 4.15 0.82 High 

Overall Academic Success 3.67 0.73 Moderate 

Academic Success Level Frequency Percentage 

Low (1.0-2.9) 89 21.2 

Moderate (3.0-4.5) 248 59.0 

High (4.6-6.0) 83 19.8 

The academic success assessment revealed that students achieved an overall moderate level of academic success (Mean = 3.67, SD 

= 0.73), with significant variation across different success indicators. Assignment completion emerged as the strongest indicator 

with a high mean score of 4.15, suggesting that students generally meet their coursework obligations and demonstrate responsibility 
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toward academic requirements. Learning engagement also scored highly (Mean = 3.89), indicating that students show interest and 

involvement in their academic activities, which is positive for knowledge acquisition and skill development. However, the actual 

Grade Point Average showed a moderate mean of 3.12, suggesting that while students are engaged and complete assignments, their 

academic performance outcomes may not reflect optimal learning achievement or may indicate challenges in assessment 

performance. 

The distribution analysis showed that 59.0% of students demonstrated moderate academic success levels, while only 19.8% achieved 

high academic success and 21.2% exhibited low academic success. This distribution reveals that most students are performing 

adequately but not excelling, with approximately one-fifth struggling with significant academic difficulties. The moderate 

performance in study habits quality (Mean = 3.67) and class participation (Mean = 3.54) suggests that students may understand 

effective learning strategies but struggle with consistent implementation or may lack advanced study skills necessary for university-

level success. The relatively high percentage of students with low academic success (21.2%) indicates that a significant portion of 

the student population requires academic support interventions to improve their educational outcomes and maximize their potential 

for success in university and future professional endeavors. 

Table 4: Relationship Between Ego Balance and Academic Success (N=420) 

Analysis Type Statistical Measure Value Significance 

Correlation Analysis Pearson's r 0.617 p < 0.001 

Regression Analysis R² 0.387 p < 0.001  
Adjusted R² 0.379 

 

 
F-statistic 52.34 p < 0.001 

Regression Model Coefficients: 

Ego Balance Dimension Beta (β) Std. Error t-value p-value 

Self-Awareness 0.198 0.059 3.356 0.001 

Self-Regulation 0.267 0.067 3.985 < 0.001 

Realistic Self-Assessment 0.234 0.071 3.296 0.001 

Confidence Management 0.189 0.063 3.000 0.003 

Feedback Receptivity 0.156 0.058 2.690 0.007 

The correlation analysis revealed a strong positive relationship between learner ego balance and academic success (r = 0.617, p < 

0.001), indicating that students who demonstrate better ego regulation tend to achieve higher levels of academic performance across 

multiple success indicators. This relationship was highly statistically significant, suggesting that ego balance plays a crucial role in 

determining academic outcomes and represents a key factor in educational success. The correlation coefficient of 0.617 indicates a 

strong relationship, implying that approximately 38.1% of the variance in academic success can be explained by the linear 

relationship with ego balance alone, highlighting the substantial influence of psychological regulation on educational achievement. 

The multiple regression analysis provided deeper insights into this relationship, revealing that ego balance dimensions collectively 

explained 38.7% of the variance in academic success outcomes (R² = 0.387, F = 52.34, p < 0.001). Among the individual ego balance 

dimensions, self-regulation emerged as the strongest predictor of academic success (β = 0.267, p < 0.001), followed by realistic self-

assessment (β = 0.234, p = 0.001) and self-awareness (β = 0.198, p = 0.001). This finding suggests that students who can effectively 

manage their emotions, behaviors, and learning processes while maintaining accurate perceptions of their capabilities are more likely 

to achieve academic success. The significance of all ego balance dimensions in predicting academic success confirms that a 

comprehensive approach to ego development is necessary for optimal educational outcomes, with self-regulation and realistic self-

assessment being particularly critical for academic achievement in Uganda's university environment. 

Discussion of Findings 

The findings of this study demonstrate a significant and robust relationship between learner ego balance and academic success among 

Ugandan university students, providing empirical support for the theoretical proposition that psychological regulation directly 

influences educational outcomes. The overall moderate level of ego balance (Mean = 3.83) observed among students, while 

functional, reveals substantial opportunities for enhancement that could significantly improve academic performance and personal 

development. The strong performance in self-awareness and feedback receptivity indicates that Ugandan university students possess 

foundational psychological competencies for learning, yet the moderate performance in realistic self-assessment and self-regulation 

suggests gaps in advanced ego management skills that are crucial for academic excellence. This aligns with recent research showing 

that students exhibit strong self-efficacy and confidence in their academic capabilities, though the current study reveals that 

confidence must be balanced with realistic self-evaluation for optimal outcomes. The finding that self-regulation emerged as the 

strongest predictor of academic success (β = 0.267) is particularly significant in Uganda's educational context, where students often 
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transition from highly structured secondary education systems to more autonomous university learning environments that demand 

greater self-direction and emotional management capabilities. 

The moderate overall academic success level (Mean = 3.67) among participants, with only 19.8% achieving high performance, 

reflects broader challenges in Uganda's higher education system that extend beyond individual psychological factors to include 

systemic issues such as resource constraints, large class sizes, and limited individualized support. However, the strong correlation 

between ego balance and academic success (r = 0.617) suggests that psychological interventions could yield substantial 

improvements in educational outcomes even within existing structural constraints. Research emphasizing that self-awareness is 

critical for socio-emotional learning and academic achievement supports the current finding that self-awareness significantly predicts 

academic success, though the study reveals that awareness alone is insufficient without corresponding regulation and assessment 

skills. The high performance in assignment completion (Mean = 4.15) coupled with moderate GPA outcomes suggests that students 

are meeting basic academic requirements but may struggle with higher-order thinking, examination performance, or quality of 

academic work, indicating areas where ego balance interventions could be particularly beneficial for enhancing learning depth and 

assessment performance. 

The implications for value enhancement extend beyond immediate academic outcomes to encompass the broader transformational 

goals of higher education in developing well-rounded individuals capable of contributing to Uganda's social and economic 

development. The strong relationship between ego balance dimensions and academic success suggests that students who develop 

optimal psychological regulation are better positioned to engage in the reflective learning, critical thinking, and ethical reasoning 

that constitute true value enhancement. Recent emphasis on self-regulated learning environments in Uganda's higher education 

institutions aligns with these findings by highlighting the importance of psychological self-management in maximizing educational 

benefits. However, the fact that 38.7% of variance in academic success is explained by ego balance indicates that while psychological 

factors are crucial, external factors including socio-economic background, institutional quality, pedagogical approaches, and support 

systems also play significant roles in determining student outcomes. This suggests that comprehensive interventions addressing both 

individual ego development and systemic educational improvements are necessary to optimize student success and value 

enhancement in Uganda's university system, with particular attention to developing self-regulation skills and realistic self-assessment 

capabilities that emerged as key predictors of academic achievement. 

Conclusion 

This study successfully examined the relationship between learner ego balance and academic success among Ugandan university 

students, revealing a strong positive correlation that validates the critical importance of psychological regulation in educational 

achievement and value enhancement. The research demonstrated that while students exhibited moderate levels of ego balance 

overall, with particular strengths in self-awareness and feedback receptivity, significant gaps existed in realistic self-assessment and 

self-regulation capabilities that are essential for optimal academic performance. The academic success assessment revealed that most 

students (59.0%) performed at moderate levels, with only 19.8% achieving high academic success, indicating substantial room for 

improvement in educational outcomes. The statistical analysis confirmed that ego balance dimensions collectively explained 38.7% 

of variance in academic success, with self-regulation, realistic self-assessment, and self-awareness emerging as the strongest 

predictors of educational achievement. 

The study's findings have profound implications for educational policy and practice in Uganda's higher education system, particularly 

regarding the integration of socio-emotional learning components into academic programming. The strong relationship between ego 

balance and academic success (r = 0.617) demonstrates that psychological interventions targeting ego regulation can yield significant 

improvements in educational outcomes, even within existing structural constraints of Uganda's university system. The research 

concludes that balanced learner ego serves as a crucial mediating factor between individual potential and academic achievement, 

influencing how effectively students engage with learning opportunities, manage academic challenges, and develop the critical 

thinking and ethical reasoning capabilities essential for value enhancement. These findings provide a foundation for developing 

comprehensive educational approaches that address both academic content delivery and psychological skill development, ultimately 

optimizing student success and preparing graduates for meaningful contributions to Uganda's social and economic development 

goals. 

Recommendations 

Implementation of Integrated Socio-Emotional Learning Programs 

Based on the strong relationship between ego balance and academic success identified in this study, Ugandan universities should 

develop and implement comprehensive socio-emotional learning (SEL) programs that specifically target ego balance development 

alongside traditional academic instruction. These programs should prioritize self-regulation and realistic self-assessment training, 

given their strong predictive power for academic success, while incorporating practical exercises in emotional management, goal-

setting, and self-reflection. Implementation should involve collaboration between academic departments, student counseling 
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services, and faculty development programs to ensure integration of ego balance principles across the curriculum, with particular 

emphasis on first and second-year courses where ego regulation patterns are still developing. 

Establishment of Peer Mentoring and Academic Support Systems 

Given that only 21.7% of students demonstrated high ego balance levels and 19.8% achieved high academic success, universities 

should establish structured peer mentoring programs that pair students with optimal ego regulation with those requiring support in 

psychological and academic development. These programs should include regular assessment of both ego balance and academic 

progress, with targeted interventions for students showing deficiencies in self-regulation, realistic self-assessment, and academic 

performance indicators. The mentoring system should provide practical guidance on study strategies, emotional management, and 

feedback utilization while creating supportive learning communities that foster healthy ego development and academic excellence. 

Faculty Training and Pedagogical Reform for Ego-Supportive Teaching 

The finding that ego balance explains 38.7% of variance in academic success indicates the need for faculty development programs 

that train educators to recognize and support ego balance development in their teaching practices. Universities should implement 

comprehensive faculty training on ego-supportive pedagogy that includes techniques for providing constructive feedback, fostering 

realistic self-assessment, and promoting self-regulation skills within academic contexts. This should be accompanied by pedagogical 

reforms that emphasize formative assessment, reflective learning practices, and collaborative learning environments that support 

healthy ego development while maintaining academic rigor and promoting the value enhancement goals of higher education. 
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