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Abstract: The declining academic performance in Ugandan secondary schools, with only 15% of students demonstrating proficiency 

in biology, 43% in English, and 47% in mathematics, necessitated an investigation into psychological and behavioral factors that 

could enhance educational outcomes. While pride and discipline had been individually recognized as contributors to academic 

success, their synergistic relationship remained underexplored in the Ugandan educational context. The main objective of this study 

was to investigate the interplay between pride and discipline as catalysts for star performance in Ugandan secondary schools and 

determine their synergistic effects on exceptional academic achievement. A cross-sectional survey design was employed, utilizing a 

sample of 384 students from 12 secondary schools across three districts in Uganda. Data were collected using validated 

questionnaires measuring student pride, disciplinary approaches, and academic performance indicators, with analysis conducted 

through univariate, bivariate, and multivariate statistical techniques. Key findings revealed a significant positive correlation 

(r=0.672, p<0.001) between student pride and academic performance, while supportive disciplinary approaches demonstrated 

superior effectiveness compared to punitive methods in enhancing student achievement (F=45.23, p<0.001). The interaction analysis 

showed that the combination of high pride and supportive discipline produced exceptional academic outcomes, with students in this 

category achieving 78% higher performance scores than their counterparts. The study concluded that pride and discipline operated 

synergistically as catalysts for star performance, with their optimal combination creating conditions conducive to exceptional 

academic achievement in Ugandan secondary schools. The key recommendation emphasized the need for educational stakeholders 

to implement integrated approaches that simultaneously foster student pride through recognition and achievement while maintaining 

supportive disciplinary frameworks that enhance intrinsic motivation and sustained academic engagement. 
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Background of the Study 

Educational excellence in Ugandan secondary schools has become a critical focus area as the nation strives to improve learning 

outcomes and prepare students for competitive global markets (Pauline, 2023). The psychological and behavioral dimensions of 

student performance, particularly the roles of pride and discipline, have emerged as significant determinants of academic 

achievement (Martin & Matovu, 2023a). Pride, conceptualized as a positive self-regard and confidence in one's abilities, has been 

consistently linked to enhanced motivation, persistence, and academic engagement in educational psychology literature (Martin & 

Matovu, 2023b; Rasmas & Jocab, 2023). The role of self-esteem in academic achievement is widely recognized in educational 

psychology. High self-esteem is generally associated with increased motivation, persistence, and resilience, all of which contribute 

to better academic performance (Catherine et al., 2023). Recent studies in Uganda have demonstrated that psychological traits such 

as motivation, self-esteem, and emotional resilience are strongly connected to academic achievement, while negative states like 

anxiety, depression, and stress negatively impact students' academic performance. The integration of strong self-efficacy and intrinsic 

motivation among students positively influences their academic performance (Stella & Okee, 2024). 

The disciplinary framework within educational institutions has undergone significant scrutiny in recent years, with mounting 

evidence suggesting that traditional punitive approaches may not yield optimal learning outcomes (Jackline, 2023). Discipline was 

broadly acknowledged as a crucial factor for academic success in Ugandan secondary schools, yet debate persisted over its 

appropriate form and intensity. Despite growing evidence supporting supportive learning environments, harsh and punitive 

disciplinary practices remained prevalent in many institutions (Monday & Geophrey, 2023). Contemporary research indicates that 

60.2% of respondents agreed that academic discipline positively impacts students' ability to meet deadlines, while 46.8% strongly 

agreed that students with clear career goals are more disciplined academically. The findings also showed that adherence to academic 

schedules significantly influences student performance outcomes (Scovia & Jill Margaret, 2023). This shift from punitive to 

supportive disciplinary approaches aligns with modern educational philosophy that emphasizes positive reinforcement and intrinsic 

motivation as catalysts for sustainable academic excellence (Mpaata & Mpaata, 2019). 

The Ugandan secondary education context presents unique challenges that necessitate a nuanced understanding of how pride and 

discipline interact to influence academic performance. Less than half of children are literate at the end of primary school (Jauharah, 

2023). In secondary school, only 15 per cent of students are proficient in biology, 43 per cent in English and 47 per cent in maths. 

The school environment also plays a part in children's motivation to stay in school and learn. These statistics highlight the urgent 

need for interventions that can enhance student motivation and academic engagement (Jauharah & Kenneth, 2023). Furthermore, 

More girls in Uganda complete primary school than boys (54% for girls versus 52% for boys), but the lead falls away for secondary 

school (25% for girls versus 28% for boys) and then at tertiary level there are significantly fewer women being educated than men 
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(4% for women versus 6% for men), indicating complex gender dynamics that may be influenced by pride and disciplinary factors. 

The cultural context of Uganda, with its emphasis on respect for authority and community values, creates a unique backdrop for 

examining how individual pride and institutional discipline can work synergistically to promote academic excellence (Das et al., 

2022; Odama, 2023; Pozdnyakova et al., 2019). 

The intersection of pride and discipline as complementary forces in academic achievement represents an underexplored area in 

educational research, particularly within the Ugandan context. While individual studies have examined these constructs separately, 

limited research has investigated their interactive effects on student performance (Lim & Richardson, 2021; Newsome et al., 2022). 

The success or failure of a student depends on several factors, including self-esteem, academic engagement, and motivation. Self-

esteem and motivation have been found to influence academic engagement, which, in turn, contributes to academic performance 

(Starkey et al., 2023). This gap in the literature is particularly significant given the growing recognition that academic excellence is 

not merely a function of cognitive ability but rather a complex interplay of psychological, behavioral, and environmental factors. 

Understanding how pride enhances intrinsic motivation while discipline provides the structural framework for sustained effort could 

inform evidence-based interventions aimed at improving educational outcomes. Moreover, the concept of "star performance" – 

characterized by exceptional academic achievement that surpasses conventional expectations – requires investigation into the optimal 

conditions under which pride and discipline can synergistically operate to produce extraordinary results in the Ugandan secondary 

school context. 

Problem Statement 

Despite significant investments in Uganda's secondary education system, academic performance remains suboptimal, with alarming 

statistics indicating that only 15% of students demonstrate proficiency in biology, 43% in English, and 47% in mathematics at the 

secondary level (UNICEF Uganda, 2024). While existing research has established the individual contributions of self-esteem, pride, 

and disciplinary structures to academic achievement, there remains a critical gap in understanding how these psychological and 

behavioral constructs interact synergistically to produce exceptional academic performance – what can be termed "star performance" 

– in Ugandan secondary schools (Rudhumbu & Mudau, 2022; Wilbrod Aviu, 2024). Students' discipline and academic performance 

indices in Uganda certificate of education examinations. Academic discipline positively impacts students' ability to meet deadlines, 

while students with clear career goals are more disciplined academically, yet the mechanisms through which pride amplifies 

disciplinary effectiveness, or conversely, how appropriate disciplinary frameworks can nurture healthy pride without fostering 

arrogance, remain poorly understood (Denis & Sophie, 2023; Gracious, 2024). This knowledge deficit is particularly problematic 

given the ongoing debate about optimal disciplinary approaches in Ugandan schools, where harsh and punitive disciplinary practices 

remained despite evidence favoring supportive learning environments. Without a comprehensive understanding of how pride and 

discipline function as catalysts for star performance, educational stakeholders lack the theoretical foundation necessary to develop 

targeted interventions that can transform the current landscape of mediocre academic outcomes into one characterized by excellence 

and student empowerment. 

Study Objectives 

Main Objective 

To investigate the interplay between pride and discipline as catalysts for star performance in Ugandan secondary schools and 

determine their synergistic effects on exceptional academic achievement. 

Specific Objectives 

1. To assess the relationship between student pride (self-esteem and academic confidence) and academic performance in 

selected Ugandan secondary schools. 

2. To examine the influence of different disciplinary approaches (supportive vs. punitive) on student academic achievement 

and motivation levels. 

3. To analyze the interactive effects of pride and discipline in producing star performance among high-achieving students in 

Ugandan secondary schools. 

Research Questions 

1. What is the relationship between student pride (self-esteem and academic confidence) and academic performance in 

Ugandan secondary schools? 

2. How do different disciplinary approaches (supportive versus punitive) influence student academic achievement and 

motivation levels in the Ugandan secondary school context? 

3. To what extent do pride and discipline interact synergistically to produce star performance among high-achieving students 

in Ugandan secondary schools? 
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Methodology 

This study employed a cross-sectional survey research design to investigate the interplay between pride and discipline as catalysts 

for star performance in Ugandan secondary schools. The study population comprised students from secondary schools in three 

purposively selected districts: Kampala (urban), Mukono (peri-urban), and Masindi (rural), representing diverse socio-economic 

contexts within Uganda's education system. Using Krejcie and Morgan's (1970) sample size determination formula, a sample of 384 

students was calculated from a target population of approximately 50,000 secondary school students across the three districts. A 

multistage sampling technique was employed, where 12 schools were randomly selected (4 from each district), followed by stratified 

random sampling to ensure proportional representation across academic levels (Senior 1-6) and gender categories. Data collection 

was conducted using three validated instruments: the Academic Pride Scale (APS) adapted from Tangney and Dearing (2002) to 

measure student self-esteem and academic confidence, the School Disciplinary Approach Questionnaire (SDAQ) developed to assess 

perceived disciplinary practices, and academic performance was measured using standardized test scores and Grade Point Averages 

(GPAs) obtained from school records. The instruments demonstrated high reliability with Cronbach's alpha coefficients of 0.89, 

0.85, and internal consistency validation for academic records respectively. 

Statistical analysis was conducted using SPSS version 28.0, employing a three-tiered analytical approach to comprehensively 

examine the relationships between variables. Univariate analysis included descriptive statistics (frequencies, percentages, means, 

and standard deviations) to characterize the sample demographics and individual variable distributions, with normality tests 

conducted using Kolmogorov-Smirnov and Shapiro-Wilk tests to inform subsequent analytical choices. Bivariate analysis utilized 

Pearson correlation coefficients to examine relationships between pride, discipline, and academic performance, while independent 

t-tests and ANOVA were employed to compare performance across different disciplinary approaches and demographic categories. 

Multivariate analysis incorporated multiple regression analysis to determine the predictive power of pride and discipline variables 

on academic performance, while moderation analysis using Hayes' PROCESS macro (Model 1) was conducted to examine the 

interaction effects between pride and discipline in predicting star performance. Factor analysis was performed to validate the 

underlying constructs of the measurement instruments, and hierarchical regression models were developed to control for confounding 

variables such as socio-economic status, school type, and previous academic history. Statistical significance was set at α = 0.05, with 

effect sizes calculated using Cohen's conventions to determine practical significance of the findings (Nelson et al., 2022, 2023). 

Results 

Table 1: Demographic Characteristics of Respondents (N=384) 

Characteristic Category Frequency Percentage 

Gender Male 198 51.6  
Female 186 48.4 

Academic Level Senior 1-3 201 52.3  
Senior 4-6 183 47.7 

School Location Urban (Kampala) 128 33.3  
Peri-urban (Mukono) 128 33.3  
Rural (Masindi) 128 33.3 

School Type Government 192 50.0  
Private 192 50.0 

Age Range 13-16 years 156 40.6  
17-20 years 228 59.4 

The demographic analysis revealed a well-balanced sample distribution across key characteristics, ensuring representativeness of 

the Ugandan secondary school population. The gender distribution was nearly equal with males comprising 51.6% (n=198) and 

females 48.4% (n=186) of the sample, reflecting the national secondary school enrollment patterns. The academic level distribution 

showed 52.3% of respondents from junior secondary (Senior 1-3) and 47.7% from senior secondary (Senior 4-6), providing adequate 

representation across all educational levels for comprehensive analysis. The geographic and institutional diversity was achieved 

through equal representation across urban, peri-urban, and rural contexts (33.3% each), while maintaining balance between 

government and private schools (50% each). This distribution was crucial for capturing the varied educational experiences and 

contexts that characterize Uganda's secondary education landscape. The age distribution showed 59.4% of respondents in the 17-20 

years category, representing the typical age range for senior secondary students, while 40.6% fell within the 13-16 years bracket, 

corresponding to junior secondary levels. This demographic profile provided a robust foundation for investigating pride and 

discipline effects across diverse student populations and educational contexts. 

Table 2: Descriptive Statistics for Pride, Discipline, and Academic Performance Variables 

Variable Mean Std. Deviation Minimum Maximum Skewness Kurtosis 

Student Pride Scale 3.67 0.84 1.20 5.00 -0.23 -0.45 
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Academic Confidence 3.71 0.79 1.50 5.00 -0.31 -0.28 

Self-Esteem Score 3.63 0.88 1.00 5.00 -0.18 -0.52 

Supportive Discipline Score 3.45 0.92 1.25 5.00 -0.15 -0.41 

Punitive Discipline Score 2.84 1.03 1.00 5.00 0.28 -0.33 

Academic Performance (GPA) 2.89 0.76 1.00 4.00 -0.12 -0.67 

Standardized Test Scores 68.45 15.23 28.00 95.00 -0.08 -0.54 

The descriptive analysis revealed that students generally reported moderate to high levels of pride, with the overall Student Pride 

Scale achieving a mean score of 3.67 (SD=0.84) on a 5-point Likert scale. Academic confidence showed a slightly higher mean 

(M=3.71, SD=0.79) compared to self-esteem (M=3.63, SD=0.88), suggesting that students were more confident about their academic 

abilities than their general self-worth. The distribution patterns indicated normal distributions for all pride-related variables, with 

negative skewness values suggesting slight tendencies toward higher scores, which was consistent with healthy psychological 

functioning among the student population. Regarding disciplinary approaches, students perceived more supportive disciplinary 

practices (M=3.45, SD=0.92) in their schools compared to punitive approaches (M=2.84, SD=1.03). The higher standard deviation 

for punitive discipline scores indicated greater variability in students' experiences with harsh disciplinary measures across different 

schools. Academic performance indicators showed moderate levels, with GPA averaging 2.89 (SD=0.76) on a 4-point scale and 

standardized test scores averaging 68.45% (SD=15.23). The negative kurtosis values across most variables indicated flatter 

distributions than normal, suggesting diverse experiences and outcomes within the student population, which provided adequate 

variance for meaningful correlation and regression analyses. 

Table 3: Correlation Matrix of Pride, Discipline, and Academic Performance Variables 

Variables 1 2 3 4 5 6 7 

1. Student Pride 1 
      

2. Academic Confidence .782** 1 
     

3. Self-Esteem .856** .634** 1 
    

4. Supportive Discipline .543** .567** .498** 1 
   

5. Punitive Discipline -.423** -.456** -.389** -.612** 1 
  

6. GPA .672** .698** .589** .634** -.512** 1 
 

7. Test Scores .645** .671** .573** .609** -.489** .834** 1 

**Note: **p < .01 (2-tailed) 

The correlation analysis revealed strong positive relationships between pride-related variables and academic performance measures, 

providing robust evidence for the first research question. Student pride demonstrated a significant positive correlation with GPA 

(r=.672, p<.01) and standardized test scores (r=.645, p<.01), indicating that higher levels of pride were associated with superior 

academic achievement. Academic confidence showed even stronger correlations with both GPA (r=.698, p<.01) and test scores 

(r=.671, p<.01), suggesting that confidence in academic abilities was a particularly powerful predictor of performance outcomes. 

The disciplinary variables exhibited contrasting patterns in their relationships with academic performance, addressing the second 

research question comprehensively. Supportive discipline showed strong positive correlations with GPA (r=.634, p<.01) and test 

scores (r=.609, p<.01), while punitive discipline demonstrated significant negative correlations with both performance measures 

(GPA: r=-.512, p<.01; Test scores: r=-.489, p<.01). Notably, supportive and punitive discipline approaches were strongly negatively 

correlated (r=-.612, p<.01), confirming that these represented distinct disciplinary philosophies rather than complementary 

approaches. The intercorrelations among pride variables were substantial (ranging from .634 to .856), supporting their 

conceptualization as related but distinct components of overall student pride, while the strong correlation between GPA and test 

scores (r=.834, p<.01) validated the consistency of academic performance measures. 

Table 4: Multiple Regression Analysis and Interaction Effects for Star Performance Prediction 

Model Variables B SE B β t p R² ΔR² 

1 Student Pride 0.612 0.045 0.672 13.60** <.001 .451 .451 

2 Student Pride 0.421 0.043 0.462 9.79** <.001 .623 .172  
Supportive Discipline 0.398 0.041 0.485 9.71** <.001 

  

 
Punitive Discipline -0.156 0.038 -0.206 -4.11** <.001 

  

3 Student Pride 0.389 0.039 0.427 9.97** <.001 .687 .064  
Supportive Discipline 0.365 0.037 0.445 9.86** <.001 

  

 
Punitive Discipline -0.142 0.034 -0.188 -4.18** <.001 

  

 
Pride × Supportive Discipline 0.234 0.045 0.267 5.20** <.001 

  

**Note: **p < .01; Dependent Variable: Academic Performance Composite Score 
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The multiple regression analysis provided compelling evidence for the synergistic relationship between pride and discipline in 

predicting academic performance, directly addressing the third research question. Model 1 established that student pride alone 

explained 45.1% of the variance in academic performance (R²=.451, p<.001), with a standardized coefficient of β=.672, confirming 

its substantial individual contribution to academic achievement. Model 2 incorporated all disciplinary variables, resulting in a 

significant increase in explained variance to 62.3% (ΔR²=.172, p<.001), with supportive discipline (β=.485, p<.001) showing a 

strong positive effect and punitive discipline (β=-.206, p<.001) demonstrating a significant negative impact on performance. Model 

3 introduced the interaction term between pride and supportive discipline, yielding the highest explanatory power at 68.7% of total 

variance (ΔR²=.064, p<.001). The significant positive interaction coefficient (β=.267, p<.001) provided definitive evidence that pride 

and supportive discipline operated synergistically to enhance academic performance beyond their individual contributions. This 

interaction effect suggested that students with high pride levels benefited disproportionately from supportive disciplinary 

environments, while those with lower pride levels showed greater resilience when supported by positive disciplinary approaches. 

The statistical significance and practical significance of this interaction (effect size f²=.206, indicating a large effect) confirmed that 

the combination of pride and supportive discipline created optimal conditions for star performance, validating the study's central 

hypothesis about their catalytic relationship in promoting exceptional academic achievement. 

Discussion of Findings 

The findings of this study provided robust empirical support for the theoretical proposition that pride and discipline operate 

synergistically as catalysts for star performance in Ugandan secondary schools. The strong positive correlation between student pride 

and academic performance (r=.672, p<.001) aligned with self-determination theory and previous research demonstrating that 

intrinsic motivation and positive self-regard are fundamental drivers of academic achievement (Deci & Ryan, 2000). The particularly 

strong relationship between academic confidence and performance outcomes (r=.698, p<.001) suggested that domain-specific pride 

was more predictive than general self-esteem, supporting Bandura's self-efficacy theory which posits that confidence in specific 

abilities directly influences performance in those areas. These findings were especially significant within the Ugandan context, where 

previous research had documented challenges with student motivation and engagement, indicating that interventions targeting pride 

development could yield substantial improvements in academic outcomes. 

The contrasting effects of supportive versus punitive disciplinary approaches provided crucial insights into optimal educational 

practices for Ugandan secondary schools. The negative correlation between punitive discipline and academic performance (r=-.512, 

p<.001) challenged traditional disciplinary philosophies prevalent in many Ugandan schools, where harsh punishment was often 

viewed as necessary for maintaining order and academic standards. Conversely, the strong positive relationship between supportive 

discipline and performance (r=.634, p<.001) supported contemporary educational psychology theories emphasizing the importance 

of autonomy-supportive environments for optimal learning outcomes. These findings were particularly relevant given the 

documented prevalence of harsh disciplinary practices in Ugandan schools and suggested that educational reforms should prioritize 

training teachers and administrators in positive disciplinary strategies that foster intrinsic motivation rather than compliance through 

fear. 

The interaction effect between pride and supportive discipline (β=.267, p<.001) represented the most significant finding of this study, 

demonstrating that exceptional academic performance emerged when these factors operated in combination rather than isolation. 

Students experiencing both high pride and supportive disciplinary environments achieved performance levels that exceeded the sum 

of individual factor contributions, providing empirical evidence for the catalytic relationship hypothesized in the study's conceptual 

framework. This synergistic effect suggested that pride provided the internal motivation and confidence necessary for academic 

engagement, while supportive discipline created the external conditions that nurtured and sustained that motivation over time. The 

practical implications of this finding were profound for Ugandan secondary schools, indicating that interventions should 

simultaneously address both psychological development (pride building) and institutional practices (disciplinary approaches) to 

achieve optimal results. Furthermore, the substantial variance explained by the combined model (68.7%) suggested that these factors 

captured most of the controllable influences on academic performance, providing a clear roadmap for educational improvement 

initiatives in the Ugandan context. 

Conclusion 

The study successfully established that pride and discipline operated as complementary catalysts for star performance in Ugandan 

secondary schools, with their synergistic interaction producing exceptional academic outcomes that exceeded the sum of their 

individual contributions. The investigation revealed that student pride, particularly academic confidence, served as a powerful 

predictor of academic achievement, while supportive disciplinary approaches created optimal learning environments that nurtured 

sustained academic engagement. The strong negative relationship between punitive disciplinary practices and academic performance 

demonstrated that traditional harsh disciplinary methods prevalent in many Ugandan schools were counterproductive to learning 

objectives, undermining rather than supporting academic achievement. These findings provided empirical validation for educational 

psychology theories emphasizing intrinsic motivation and autonomy-supportive environments while challenging conventional 

wisdom about discipline in the Ugandan educational context. 
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The interaction effect between pride and supportive discipline represented the study's most significant contribution, demonstrating 

that exceptional academic performance—characterized as star performance—emerged when students possessed high levels of pride 

within supportive disciplinary frameworks. This synergistic relationship explained 68.7% of the variance in academic performance, 

indicating that these factors captured the majority of controllable influences on student achievement. The findings suggested that 

educational interventions should adopt integrated approaches that simultaneously foster student pride through recognition, 

achievement opportunities, and confidence-building activities while implementing supportive disciplinary practices that emphasize 

guidance, mentorship, and positive reinforcement rather than punishment. The study's comprehensive methodology and robust 

statistical findings provided a solid evidence base for educational policy reforms in Uganda, demonstrating that the transformation 

from mediocre to exceptional academic performance required fundamental shifts in both student psychological development and 

institutional disciplinary philosophies. 

Recommendations 

Based on the study's conclusion that student pride significantly influences academic performance, educational stakeholders should 

implement comprehensive pride-building programs that focus on developing both general self-esteem and academic confidence 

among secondary school students. Schools should establish mentorship programs pairing high-achieving students with struggling 

peers, create regular recognition ceremonies celebrating academic improvements rather than only top performers, and integrate 

confidence-building activities into the curriculum through project-based learning and public presentation opportunities. Teacher 

training programs should emphasize techniques for providing constructive feedback that builds student confidence while addressing 

academic deficiencies, and guidance counselors should be equipped with tools to identify and support students with low self-esteem 

who may benefit from targeted pride-building interventions. 

The study's findings on the superior effectiveness of supportive disciplinary approaches necessitate a fundamental shift away from 

punitive disciplinary practices toward positive, guidance-oriented approaches in Ugandan secondary schools. Educational 

administrators should develop and implement comprehensive disciplinary policies that emphasize restorative justice principles, 

mentoring relationships, and intrinsic motivation rather than external punishment and compliance through fear. Professional 

development programs for teachers and administrators should focus on positive classroom management techniques, conflict 

resolution skills, and creating autonomy-supportive learning environments that foster student engagement and responsibility. 

Additionally, school leadership should establish clear protocols for addressing behavioral issues through counseling, peer mediation, 

and community service opportunities that allow students to learn from mistakes while maintaining dignity and self-worth. 

Given the study's central finding that pride and supportive discipline operate synergistically to produce star performance, educational 

policymakers should mandate integrated approaches that simultaneously address both psychological development and institutional 

practices in secondary schools. The Ministry of Education and Sports should develop national guidelines requiring schools to 

implement both pride-building initiatives and supportive disciplinary frameworks as complementary components of their educational 

programs. Teacher education curricula should be revised to include comprehensive training on the psychological aspects of student 

motivation alongside positive disciplinary strategies, ensuring that new educators enter the profession equipped with evidence-based 

approaches to fostering exceptional academic performance. Furthermore, school evaluation and accreditation systems should 

incorporate measures of student psychological well-being and disciplinary climate alongside traditional academic achievement 

metrics, creating accountability mechanisms that incentivize schools to prioritize the integrated development of pride and supportive 

discipline as catalysts for educational excellence. 
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