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Abstract: This study evaluated the effectiveness of the Reading Boost Program in enhancing learners’ English reading 

performance in the Schools Division of Malaybalay City. An explanatory sequential mixed methods design was employed, consisting 

of quantitative and qualitative phases. In the quantitative phase, learners’ pretest and posttest scores were analyzed using descriptive 

and inferential statistics, including mean, standard deviation, paired samples t-test, and analysis of variance, to examine differences 

in reading gains according to sex, grade level, and school type. The qualitative phase involved interviews with teachers and school 

heads to explore factors influencing learners’ reading improvement or difficulties, as well as challenges and best practices in 

program implementation. Findings indicated significant improvements in learners’ reading performance following the Reading 

Boost Program, although variations were observed across demographic groups and school contexts. Qualitative results highlighted 

instructional strategies, learner engagement, resource availability, and teacher training as key factors affecting program 

effectiveness. The integration of quantitative and qualitative findings provides comprehensive evidence of the program’s impact and 

offers recommendations for strengthening reading interventions in public elementary schools. 
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methods research

 

1. INTRODUCTION 

 

Reading proficiency is a foundational skill that supports 

learners’ academic achievement across subject areas. In the 

Philippine basic education system, improving learners’ 

reading performance remains a priority, particularly among 

elementary learners who face challenges in decoding, 

comprehension, and fluency. Early intervention is critical, as 

struggling readers are more likely to experience sustained 

academic difficulties without targeted support (National 

Reading Panel, 2000). 

 

To address persistent reading challenges, schools in the 

Schools Division of Malaybalay City implemented the 

Reading Boost Program—a structured intervention designed 

to enhance learners’ English reading skills. Research 

demonstrates that well-designed reading interventions, 

particularly those incorporating evidence-based instructional 

strategies, can yield significant improvements in reading 

outcomes (Li, Tong, Irby, Lara-Alecio, & Rivera, 2021). 

 

Despite the implementation of reading interventions, learners’ 

reading performance continues to vary across schools and 

grade levels. Evaluating the effectiveness of such programs is 

essential to ensure that instructional strategies, resources, and 

support mechanisms align with learners’ needs. Program 

evaluation generates evidence-based insights that can guide 

educational planning, improve instructional practices, and 

strengthen reading initiatives (William, Lara & Lola, 2025). 

 

This study aimed to assess the Reading Boost Program’s 

effectiveness through a mixed methods approach. 

Specifically, it examined learners’ reading performance 

before and after program implementation and explored the 

experiences of teachers and school heads in delivering the 

intervention. The findings are expected to guide 

improvements in reading instruction and program 

implementation across schools. 

 

2. METHODOLOGY 

 

Research Design 

This study adopted an explanatory sequential mixed methods 

design, which entails collecting and analyzing quantitative 

data first, followed by qualitative data to explain and enrich 

the quantitative results. This design is especially useful in 

educational research to validate numerical outcomes with 

participants’ lived experiences (Creswell & Plano Clark, 

2018). 

 

The quantitative phase focused on measuring learners’ 

reading performance before and after participation in the 

Reading Boost Program. The qualitative phase explored 

teachers’ and school heads’ perspectives to identify factors 

influencing learners’ reading improvement and challenges 

encountered during program implementation. 
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Participants 

Participants included elementary school learners, teachers, 

and school heads from selected schools in the Schools 

Division of Malaybalay City. Learners were purposively 

selected based on their participation in the Reading Boost 

Program. Teachers and school heads who facilitated the 

program also served as key informants to provide contextual 

insights. 

 

Quantitative data were collected using standardized reading 

assessments administered prior to and following program 

implementation. Qualitative data were obtained through semi-

structured interviews and focus group discussions with 

teachers and school heads to capture detailed perspectives on 

instructional practices and program challenges. 

 

 

Data Collection 

Quantitative data were analyzed using descriptive statistics 

(mean, standard deviation) to assess learners’ reading 

performance. Inferential statistics, such as paired samples t-

tests and one-way analysis of variance (ANOVA), were 

conducted to determine significant differences in reading 

gains according to sex, grade level, and school type. 

 

Qualitative data were analyzed using thematic analysis to 

identify recurring themes related to instructional strategies, 

learner engagement, reading difficulties, and program 

implementation. Integrating quantitative and qualitative 

findings allowed for a holistic understanding of the program’s 

effectiveness and the factors influencing learners’ reading 

outcomes. 

 

Discussion  

The study’s findings indicate that the Reading Boost Program 

significantly enhanced learners’ reading performance. These 

results corroborate research demonstrating that structured, 

evidence-based reading interventions improve reading 

outcomes, especially when they involve explicit in 

foundational and comprehension skills (National Reading 

Panel, 2000). 

 

Variations in reading gains across grade levels and school 

types underscore the importance of contextual and 

implementation factors. Qualitative findings provided crucial 

explanations for these variations by highlighting specific 

instructional strategies and implementation practices that 

facilitated reading improvement. These insights align with 

broader research emphasizing the role of teacher preparation, 

resource availability, and adaptive instruction in determining 

the effectiveness of reading interventions. 

1. Results and Discussion 

 

 
The results revealed that both male and female learners, as 

well as the overall group, demonstrated statistically 

significant improvement in reading performance after the 

implementation of the Reading Boost Program since all 

obtained p-values were p<0.001, This indicates that the 

intervention program was effective in improving learners’ 

reading achievement. 

 

 

 
The findings revealed that learners demonstrated significant 

improvement in reading performance after the 

implementation of the Integrated Reading Program. The 

overall mean score increased from 52.29 during the pretest to 

61.10 in the posttest, resulting in a mean gain of 8.81. The 

computed paired samples t-test indicated a statistically 

significant difference between the pretest and posttest scores 

𝑡 = 16.36,  𝑝 < 0.001, Both male and female learners 

exhibited statistically significant improvement. Female 

learners obtained a slightly higher mean gain (9.27) compared 

to male learners (8.00), suggesting that female learners 

showed greater improvement after the intervention. 
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The findings indicate that both Central Schools and Integrated 

Schools benefited from structured reading interventions, 

strong teacher support, and continuous reading practice. Both 

school types emphasized the importance of literacy programs, 

learner engagement, and supportive learning environments in 

improving reading performance. 

 

However, Central Schools placed greater emphasis on 

organized reading support systems, availability of 

instructional resources, and peer-assisted learning activities. 

In contrast, Integrated Schools highlighted the effectiveness 

of contextualized instruction, differentiated teaching 

strategies, and learner-centered approaches that enhanced 

learner motivation and participation. 

 

Overall, the combined results suggest that effective reading 

interventions, when supported by active teacher involvement 

and meaningful learning experiences, significantly contribute 

to learners’ improvement in reading achievement across 

different school settings. 

 

 

 
The implementation of the Reading Boost Program 

encountered several challenges related to learner diversity, 

resource limitations, time constraints, and parental 

involvement. Despite these difficulties, schools adopted 

effective best practices such as differentiated instruction, 

contextualized learning materials, continuous monitoring, and 

collaborative support systems. These practices contributed 

significantly to the successful improvement of learners’ 

reading performance. 

 

Conclusion 

 

The findings of the study revealed that the Reading Boost 

Program and the Integrated Reading Program significantly 

improved the reading performance of learners in both Central 

Schools and Integrated Schools. The results showed 

substantial increases in posttest scores compared to pretest 

scores, with statistically significant differences 

p<0.001indicating that the implemented reading interventions 

were effective in enhancing learners’ reading comprehension, 

fluency, and overall literacy skills. 

Both Central Schools and Integrated Schools demonstrated 

positive outcomes despite differences in learner profiles and 

school contexts. Central Schools highlighted the effectiveness 

of structured remediation, organized reading support, and 

availability of instructional resources, while Integrated 

Schools emphasized contextualized instruction, learner-

centered strategies, and active learner engagement. Female 

learners in Integrated Schools showed slightly higher mean 

gains, whereas male learners in Central Schools demonstrated 

relatively stronger improvement. 

 

The study further established that teacher commitment, 

continuous monitoring, differentiated instruction, availability 

of reading materials, and collaborative support systems were 

essential factors contributing to learners’ improvement in 

reading. Moreover, best practices such as peer tutoring, 

guided reading, contextualized materials, literacy campaigns, 

and regular assessment strengthened the effectiveness of the 

intervention programs. 

 

However, challenges including limited instructional 

resources, varying learner abilities, insufficient parental 
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support, time constraints, and teacher workload affected the 

implementation process. Despite these limitations, schools 

were able to sustain the interventions through innovation, 

collaboration, and school-based literacy initiatives. 

Overall, the findings affirm that well-planned and consistently 

implemented reading intervention programs significantly 

contribute to improving learners’ literacy achievement and 

support the development of a stronger reading culture in 

schools. 
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